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The Theological Literacy, Beliefs, and Practices of
Lay Administrators of Marianist-Sponsored
Secondary Schools in the United States

Over the past 45 years, there has been a dramatic decrease in the number of
religious and priests working in Catholic schools in the United States. Currently, 96% of
all elementary and secondary faculties are comprised of lay men and women (McDonald,
2010). This same phenomenon can be found in Marianist-sponsored secondary schools
in the United States. Prior to accepting a leadership position in a high school, Marianist
brothers and priests were formed in a comprehensive theological and spiritual framework
which incorporated the study of scripture, Church history, magisterial documents,
liturgical prayer, moral theology, and other spiritual practices. Lay men and women may
not have received an extensive formation in the Catholic faith prior to assuming a
leadership position in a school, and may find themselves at a disadvantage as spiritual
leaders of the school.
This quantitative study utilized the Information for Growth (IFG) Survey
published by the National Catholic Educational Association (NCEA) to investigate the
degree to which lay administrators of Marianist-sponsored secondary schools were
literate and aligned in their beliefs with teachings of the Catholic Church in discrete
content areas. These content areas for adult faith formation included: (a) knowledge of
the faith, (b) the liturgy, (c) moral formation, (d) prayer, (e) communal life, and (f)
missionary spirit. In addition, the study investigated those theological and spiritual topics
i

that the participants might desire to incorporate into future spiritual and theological
formation. Utilizing SurveyMonkey, the researcher forwarded the IFG to 73 lay
administrators. In total, 55 or 75% of the recipients responded to the survey.
Overall, the participants scored in the high/strong category for each of the
components in the cognitive domain of adult faith formation. The participants scored in
the high/strong category for each of the components of the affective domain of adult faith
formation, with the exception of moral formation and knowledge of the faith, which they
scored in the moderate category. Their top choices for spiritual and theological
formation included Prayer and Spirituality and Catholic Social Doctrine.
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CHAPTER I
THE RESEARCH PROBLEM
Statement of the Problem
The Second Vatican Council (1962-1965) was instrumental in recapturing the
importance of the role of the laity in the Catholic Church. In particular, The Dogmatic
Constitution on the Church (Vatican II, 1996c) and The Church in the Modern World
(Vatican II, 1996d) realigned the place of the laity alongside that of the ordained and
religious and recognized that the lay apostolate represented a direct participation in the
mission of the Church rather than simply a sharing in the mission of the hierarchy. In the
last 40 years since these historic documents were written and promulgated, the number of
lay men and women employed full-time in Church related ministries has dramatically
increased (McDonald, 2010). This phenomenon is clearly demonstrated in the number of
lay men and women who teach and lead Catholic secondary schools in the United States,
in general, and in Marianist-sponsored secondary schools, in particular.
Since the Second Vatican Council, the landscape of Catholic secondary schools’
faculties and staffs has dramatically changed from a predominately religious and
ordained work force to schools comprised of a majority of lay men and women teaching
and leading the schools. In 1960, 112,029 religious and priests and 39,873 lay men and
women were employed in both Catholic elementary and secondary schools in the United
States (McDonald, 2010). In the 2009-2010 academic year, 5,749 religious and priests
worked alongside 148,567 lay men and women in both Catholic elementary and
secondary schools in the United States. On the secondary level, in particular, there were
2,510 religious and priests and 48,346 lay men and women working in the schools
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(McDonald, 2010). This same trend is reflected in Marianist secondary schools in the
United States. In the 2009-2010 academic year, a total of 1,181 men and women were
employed full-time or part-time in the 16 sponsored schools in the United States. Of the
1,181 people employed in the schools, 1,142 people were lay men and women and only
55 employees were vowed Marianists or members of other religious communities (Brink,
2010).
The issue in Catholic school leadership today is not only the declining presence of
religious and priests in secondary schools, but also, the lack of theological and vocational
formation currently received by lay leadership (Jacobs, 2005). In the past, young
religious in their formation programs were explicitly and implicitly exposed to the
fourfold purpose of Catholic education as outlined in the document, Sharing the Light of
Faith (National Conference of Catholic Bishops, 1979). The American bishops
concluded that leaders in Catholic schools should not only insure academic excellence,
but also promote the fourfold purpose of Catholic education: message (kergyma),
community (koinonia), service (diakonia), and worship (liturgia).
Religious and priests have traditionally been exposed to several years of formal
and informal study of Scripture, Church doctrine, Catholic social and moral teaching and
Church history prior to assuming leadership positions in secondary schools. Within the
context of initial formation to consecrated life or priesthood, women or men were
provided with opportunities to develop competencies in spirituality and public communal
prayer. By virtue of their public profession of vows or ordination, there was an implicit
and explicit expectation that sisters, brothers, and priests would not only be competent in
theological matters, but also be able in publicly expressing and leading others in the
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practices of the faith (Jacobs, 2005). Both in formal coursework and in the rhythm of
living community life marked by a schedule that accounted for the individual’s personal
meditation, time allocated for spiritual reading, praying of morning and evening prayer in
common, the celebration of the Eucharist and ministerial responsibilities informed by the
aforementioned practices, religious and priests were educated and formed in the fourfold
components of Catholic education.
If Catholic schools are to maintain their identity and mission, lay leaders need to
be exposed to and be formed by Catholic theology found in the two great sources of
Catholic teaching: Scripture and Tradition (Palestini, 2004). Knowledge of the rich
theological tradition of the Catholic Church, the history of Catholic schools in the United
States, and American and Roman documents on Catholic education provides the school
leader with the tools to be an “architect of Catholic culture and identity…to connect the
school’s core values and beliefs to Christ and the Gospel intentionally, deliberately and
continually” (p. 14). This was the lens through which sisters, brothers and priests made
decisions in classrooms and in the administrative offices in the past. It was through this
particular theological lens that the Catholic culture and identity of a school was formed
and maintained when the presence of vowed religious and priests were numerous on
staffs. Commenting on the current reality of lay leadership in Catholic schools and the
declining presence of religious and priests, Jacobs (2005) insisted that
The paramount issue this exodus poses concerns how and where the laity will
receive the formation they need in order to preserve and perfect the Catholic
schools’ identity. If lay principals are to lead their school communities to engage
in Catholic educational purposing, they will need the philosophical, theological,
and historical training that was part-and-parcel of the formation programs for
religious sisters and brothers, and priests who staffed the nation’s Catholic
schools. (p. vii)
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While Jacobs (2005) maintained the necessity for the philosophical, theological,
and historical formation of lay leaders in Catholic schools, in general, this same need can
be found in Marianist-sponsored secondary schools in the United States, in particular. In
Marianist- sponsored secondary schools in the United States, the daily operation of a
school is overseen by several individuals, who serve on an administrative team.
Currently in these schools, some or all of the following positions constitute the
administrative team: President, Principal, Assistant Principal for Academics, Assistant
Principal for Student Activities, Dean of Students, and Director of Campus Ministry.
Each of these leadership positions assists the school in fulfilling its mission and for
maintaining its Catholic identity.
While some of these positions require a minimum of a bachelor’s degree from an
accredited college or university, and many of these positions require a master’s degree in
education, none of these positions currently require certification or a standard for
theological literacy in the Catholic faith. The current practice in Marianist-sponsored
secondary schools is that the president or principal is required to be a Catholic in good
standing and other members of the administrative team may and could be from another
faith tradition. Without a comprehensive formation in Catholic theology prior to
accepting a leadership position in a Catholic secondary school, or tending to the needs of
ongoing professional development in the area of theological literacy and spiritual
leadership, lay leaders in Catholic secondary schools may find themselves at a
disadvantage from their religious and ordained counterparts in similar leadership
positions. In order for lay administrators to be “architects of Catholic culture” (Cook,

5

2001), a comprehensive theological and spiritual framework will need to be provided to
them so that they can successfully fulfill the mission of Catholic schools.
Background and Need
The phenomenon of the increase of lay teachers and administrators and the
decline of vowed religious and priests in Catholic schools has been written about
extensively in numerous Roman and American documents on Catholic education
(Congregation for Catholic Education [CCE], 1982, 1988, 1997, 2003; National
Conference of Catholic Bishops [NCCB], 1972, 1979; United States Conference of
Catholic Bishops [USCCB, 1990, 2005c; Vatican II, 1996a, 1996b). These documents
challenge and instruct all Catholic educators, regardless of their state in life, to be faithful
witnesses to the Gospel in both word and deed. A comprehensive overview of both
Roman and American documents, which promotes the important role that lay teachers
and administrators play in promoting the Catholic identity of the school and fulfilling the
mission of Catholic education can be found at the end of this dissertation (Appendix A).
Over the last 40 years as the demographics of those employed in Catholic
schools, in general and Marianist-sponsored secondary schools, in particular have
changed from a predominantly religious faculty and staff to a predominantly lay faculty
and staff, there has been an ever growing need to clearly articulate the tenets of the
Catholic faith and the charism of the Marianists by all involved in the school. The areas
of theological literacy and spiritual competency that lay administrators in Marianist
sponsored secondary schools in the United States require because of their role in spiritual
leadership of the school, consist of the following components: (a) an understanding of the
vocation of teaching and the responsibility to act as a role model, (b) literacy in the
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Catholic faith, (c) ongoing spiritual and theological formation, (d) academic preparation
for leadership that integrates Catholic identity, and (e) knowledge and integration of
Marianist history and the Characteristics of a Marianist education in their leadership roles
at their respective schools (CCE, 1982; Cook, 2001; Jacobs, 1997; National Catholic
Educational Association, 1982; Office of Education General Administration of the
Society of Mary, 1996; Ristau, 2000; Schuttloffel, 1999; USCCB, 2005c; Vatican II,
1996c) Utilizing the Marianist religious formation process as a backdrop to the
aforementioned components of theological literacy and spiritual competency, as well as
other related Church documents, the following describes the current challenges inherent
in each component for lay administrators, which will support the need for this study.
Lay Vocation and Witness to Faith
Prior to the Second Vatican Council, the common use for the word vocation
pertained to religious or priestly vocations. A vocation was understood as a special call
by God to build up the Church and to be of service to the world. The groundbreaking
document, The Dogmatic Constitution on the Church (Vatican II, 1996c), recognized the
universal call to holiness of all the baptized and the explicit vocation of the laity.
Marianist religious ministered in Catholic schools by virtue of that call by God.
Marianist religious were initiated into a community that possessed a corporate identity, a
specific worldview, a common language and particular dress, and a particular approach to
educating youth, which was reinforced both in the school and at home in the community.
As Marianist religious have fostered their vocation through the distinctiveness of
the Marianist charism, so too lay administrators need to not only recognize the richness
and importance of their vocation, but they are called to synthesize faith, culture, and life
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through their personal witness (CCE, 1982). More recently, the CCE (2007) in its
document, Educating Together in Catholic Schools, addressed lay vocations and the
responsibility of the laity to witness to a vibrant faith in the school apostolate.
They [the laity] are required to be witnesses of Jesus Christ and to demonstrate
Christian life as bearing light and meaning to everyone. Just as a consecrated
person is called to testify his or her specific vocation to a life of communion in
love so as to be in the scholastic community a sign, a memorial and a prophecy of
the values of the Gospel, so too a lay educator is required to exercise a specific
mission within the Church by living, in faith, a secular vocation in the
communitarian structure of the school. (#15)
According to the CCE, lay administrators in Catholic schools will need to become more
proficient in their role as witnesses to the Gospel if they are to remain true to their
vocation and the promptings of the Church for Catholic schools to be schools of
excellence both spiritually and academically. Furthermore, lay administrators when true
to their vocation are symbols of faith, hope, and love to students and colleagues thereby
witnessing and modeling a vibrant faith that promotes discipleship among the young
entrusted to their care (Galetto, 1996; Jacobs, 1997).
Literacy in the Catholic Faith
Prior to professing perpetual vows in the Society of Mary, members are formed in
Catholic spirituality and theology for a period of five to seven years. Through the daily
living of the liturgical year, courses in philosophy and theology, advanced degrees in
spirituality and theology, the encouragement for spiritual reading, participating in
spiritual direction, and annual retreats and workshops, Marianist brothers and priests are
formed in and proficient in a comprehensive theological framework specified in the
American bishops document on adult faith formation, Our Hearts Were Burning Within
Us (USCCB,1999). Lay administrators are not only expected to be proficient in their
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area of expertise, that is, discipline, curriculum development, student activities, fund
raising and finance, or instructional supervision, but they are also expected to be formed
and literate in a comprehensive theological framework experienced by their religious
counterparts if they are to lead the school effectively.
Cook (2001) proposed that in order for Catholic schools to maintain their Catholic
identity, core beliefs and values must be clearly articulated by the schools’ leaders.
These core beliefs and values can be found explicitly in Catholic theology. Cook
garnered the thoughts of several theologians and proposed that the distinguishing features
of Catholicism included that
Catholics acknowledge God’s presence in the world and therefore view the world
and life as sacrament, believing they can encounter God in the world through the
mediated presence of Christ in His Church. The Catholic experience of God also
occurs within community, a community that is universal and inclusive, which
includes the communion of saints. Catholics believe that God reveals Himself
through Scripture as well as through historical tradition. Believing in the
interplay of faith and reason, Catholics imagine God through analogy and
metaphor and experience religion through the five senses. Catholics believe in
basic human goodness; therefore, each individual has a personhood deserving of
dignity and respect. Because of this, Catholics believe that all people have a
social responsibility to protect all human life by working for justice. (p. 17)
This approach to Catholic theology reinforces the concepts found in the document,
Sharing the Light of Faith (NCCB,1979), relative to the four components of a Catholic
school: message, community, service, and worship. This comprehensive theological
framework was the content by which Marianist brothers and priests were formed in the
Catholic faith and the school apostolate, and according to Cook (2001) needs to continue
to be the framework by which lay leaders are theologically prepared for leadership.
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Ongoing Spiritual and Theological Formation
While the early years of formation are pivotal to the theological and spiritual
formation of the members of the Society of Mary, the need for ongoing spiritual and
theological formation continues long into the twilight years of the brothers and priests in
the community. According to Article 90 of the Rule of Life of the Society of Mary
(General Chapter of the Society of Mary, 2007) all members of the community are
encouraged to understand that
Growth in faith and the adaptation of apostolic work to the needs of the times
demand continuing formation at every stage of life. Personal study, reflection in
the light of the gospel on our life and experience, and mutual enrichment in
community are the normal means to attain this end. In addition, one of the most
important tasks of leadership in the Society is to provide opportunities for
continuing formation at regular intervals in the life of each member. (p. 51)
Through the encouragement of leadership and the disciplines structured in religious life,
such as time for meditation and spiritual reading, attending an annual retreat or other
theological workshops and providing for periodic sabbaticals for theological updating,
theological literacy is a Marianist religious life’s work.
Ongoing spiritual, theological, and professional development are necessary and
required for all who work in Catholic schools. Both lay and religious administrators are
expected by the schools’ constituencies to be professionally prepared to fulfill their
respective role at the school, as well as to be theologically formed in the Catholic faith
(CCE, 1982, 1988, 1997, 2003, 2007; NCCB, 1972; USCCB, 1990, 2005c). In
particular, the CCE (1982) reminded all Catholic educators that religious education was
ongoing in the life of an educator. It declared,
Religious formation must be oriented toward both personal sanctification and
apostolic mission, for these are two inseparable elements in a Christian vocation.
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Formation for apostolic mission means a certain human and well-rounded
formation, adapted to the natural abilities and circumstances of each person and
requires in addition to spiritual formation…solid doctrinal instruction…in
theology, ethics and philosophy. Nor can we forget, in the case of the educator,
adequate formation in the social teachings of the Church, which are an integral
part of the Christian concept of life, and help to keep intensely alive the kind of
social sensitivity that is needed. (#65)
In Catholic schools, ongoing professional development “implies that educators must be
willing to learn and develop knowledge and be open to the renewal and updating of
methodologies, but open also to spiritual and religious formation and sharing” (CCE,
2007, #20).
Although lay administrators may not have the same spiritual disciplines structured
into their daily living as religious and priests, the need for ongoing spiritual and
theological formation still remains. As the authors of Educating Together in Catholic
Schools (CCE,2007) maintained,
While invited to deepen their vocation as educators in the Catholic school in
communion with consecrated persons, the lay faithful also are called in the
common formational journey to give the original and irreplaceable contribution of
their full ecclesial subjectivity (#30)…in the perspective of formation, by sharing
their life of prayer and opportune forms of community life, the lay faithful and
consecrated persons will nourish their reflection, their sense of fraternity and
generous dedication. In this common catechetical-theological and spiritual
formational journey, we can see the face of a Church that presents that of Christ,
praying, listening, learning and teaching in fraternal communion. (#33)
As the number of lay administrators continues to increase in Marianist secondary schools,
the necessity for similar programs and opportunities provided to the brothers and priests
by the community for ongoing spiritual and theological development will need to be
offered to the lay faithful for the aforementioned sentiments to ring true in Marianist
schools in the United States.
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Academic Preparation for Leadership that Integrates Catholic Identity
Prior to the Second Vatican Council (1962-1965), religious, in general and
Marianists, in particular, spent several years after the novitiate attending college. Mutual
support and ongoing theological and academic preparation characterized these years of
formation while attending Catholic colleges and universities sponsored by the Marianists
or other religious congregations. All of the brothers who were preparing to work in
Marianist primary and secondary schools received instruction in pedagogy, classroom
management, and leadership through the filter and lens of Catholic and Marianist culture
and identity (Kauffmann, 1999). Like other religious communities with an educational
apostolate such as the Jesuits, Christian Brothers, and Marist Brothers of the Schools,
once the vowed Marianist was prepared to enter the work of the apostolate, he was
assigned to communities in which older and more experienced teachers and
administrators could assist and mentor the new brother teacher. This mentoring process
became almost a natural extension of community life and assisted the new teacher to
become acclimated to teaching and working in Catholic schools (Traviss, 2000).
The preparation of lay administrators for leadership in Marianist-sponsored
secondary schools may not include being educated in a Catholic college or university nor
being mentored by a more experienced Marianist leader. As early as 1982, in response to
the American Catholic Bishops document Catholic Higher Education and the Pastoral
Mission of the Church (NCCB,1980), the National Catholic Educational Association
(NCEA) recognized the need for the ever increasing lay faculty and administrators of
Catholic schools to be educated and formed for Catholic education in a manner similar to
their religious and ordained counterparts (Traviss, 2000). Several national Catholic
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organizations such as the NCEA, the Association of Catholic Colleges and Universities
(ACCU), and the Chief Administrators of Catholic Education (CACE) called upon
Catholic colleges and universities to take the lead in preparing Catholic school teachers
for work in Catholic schools. The proposed program incorporated both an academic and
formational dimension. The academic component included courses in theology or
religious studies, such as: Scripture, Christology, Ecclesiology, Catholic social teaching,
Sacramental theology and liturgy, and the history and philosophy of Catholic education
in the United States. The formational dimension included opportunities for retreats, faith
sharing, and communal prayer (NCEA,1982). Unfortunately, this academic and
formational plan for preparing Catholic educators never completely materialized because
the bishops of the United States could not agree upon a national program and, “no single
entity has taken responsibility for setting standards for Catholic school teachers other
than the state” (Traviss, 2000, p. 149).
Recognizing this academic and formational gap, for lay Catholic educators, the
USCCB (2005c) in its document, Renewing Our Commitment to Catholic Elementary
and Secondary Schools in the Third Millennium, claimed that one of the issues facing
Catholic schools pertained to the theological and spiritual formation of personnel.
Commenting on the increased presence and majority of lay men and women working in
Catholic schools, the USCCB maintained,
The preparation and ongoing formation of new administrators and teachers is vital
if our schools are to remain truly Catholic in all aspects of school life. Catholic
school personnel should be grounded in a faith-based Catholic culture, have
strong bonds to Christ and the Church, and be witnesses to the faith in both their
words and actions….We must provide a sufficient number of programs of highest
quality to recruit and prepare our future diocesan and local school administrators
and teachers so that they are knowledgeable in matters of our faith, are
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professionally prepared, and are committed to the Church.…this is especially
important when new Catholic school administrators and teachers come from
private and state colleges and universities or from careers in the public school
system. (pp. 9-10)
While the United States bishops spoke of the current issue of academic preparation for
leadership of Catholic schools, a similar challenge could be given to lay administrators of
Marianist secondary schools who may not have received their professional and academic
training within a Catholic school context. As the number of lay administrators increases
in Marianist secondary schools, greater attention to their prior academic preparation and
ongoing formation will be important in order for the schools to maintain their Catholic
and Marianist identity.
Marianist History and the Integration of the Characteristics of a Marianist Education
At various times during the novitiate and prior to the profession of perpetual
vows, Marianist religious are formed and educated in the history of the Society of Mary
and are often called upon to share parts of that story with colleagues and other
constituents in schools and other Marianist sponsored apostolic works. Articulating the
charism of the Marianists, that is, the founding purpose of this religious community is
pivotal to the formation of the members of the Society of Mary and informs all mission
driven decisions of the community.
Marianist religious are educated about their founder, Blessed William Joseph
Chaminade (1761-1850), a French priest, who after living in exile in Zaragossa, Spain
after the French Revolution, returned to Bordeaux, France, established a lay sodality in
1801, and from members of that sodality began the Daughters of Mary Immaculate in
1816 and the Society of Mary in 1817 (Kauffmann, 1999). Fr. Chaminade sought to reChristianize France through the apostolate of education by the example of mixed
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composition, that is, priests and brothers working together as a common family in a
common apostolate. Marianist brothers and priests infused religion and spirituality into
the curriculum of the schools so that ongoing evangelization was at the core of education
in Marianist schools. Influenced by the founders vision of faith and spirituality,
Marianist educators, “emphasized the heart as the affective source of divine wisdom and
of the circulation of grace” (Kauffmann, 1999, p. 45).
In 1849, at the invitation of Bishop John Purcell, the bishop of Cincinnati, the
first Marianists came to the United States and under the direction of a German speaking
Alsatian Marianist, Fr. Leo Meyer, S.M., staffed two elementary schools in Cincinnati for
German-speaking Catholics. Shortly thereafter, Fr. Meyer purchased property in Dayton,
Ohio which became the recognized foundational site of the Society of Mary in the United
States. From this original band of brothers, who came to the United States in 1849, the
Society of Mary grew in number and in sponsored apostolic works and formed the
Province of America in the Society of Mary. From the original Province of America
created in 1855 by the General Administration of the Society of Mary, the Province of
Cincinnati (1908), the Province of St. Louis (1908), the Province of the Pacific (1948),
the Province of New York (1961), and the Province of Meribah (1976) were formed. In
2002, the Provinces of Cincinnati, St. Louis, New York, and the Pacific merged together
to form the Marianist Province of the United States under which the current 16 secondary
schools in the United States are sponsored (General Administration of the Society of
Mary, 2009) and which serve as the population for this study.
In addition to a proficiency and knowledge of the Catholic faith, for those who
work in Catholic secondary schools sponsored by a religious congregation, a proficiency
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and knowledge of the history and charism of the religious community is also necessary if
the school is to maintain its religious-sponsored identity (CCE, 2003, 2007). Faced with
the decline of religious working in Marianist sponsored schools, the 1991 General
Chapter of the Society of Mary-Marianists mandated that a study be completed regarding
the nature and elements specific to a Marianist education. This study resulted in the
articulation of five characteristics of a Marianist education, namely: (a)formation in faith,
(b) providing an integral quality education, (c) family spirit, (d) adaptation and change,
and (e) educating for service, justice, and peace (Office of Education General
Administration of the Society of Mary, 1996). Since the writing of this historic
document, The Characteristics of a Marianist Education, Marianist-sponsored secondary
schools in the United States have worked to implement and make explicit these
characteristics to all of the schools’ constituencies through presentations, written
communications, website design, curriculum design, and faculty and staff retreats. They
have also participated in bi-yearly assessments in which visitation teams evaluate the
extent to which these characteristics are evident in their schools and their schools’
constituencies.
In the current reality of an ever decreasing population of vowed Marianists, lay
administrators will not only need to articulate these characteristics among faculty, staff,
students, and parents, but will also need to animate members of the school community to
integrate these characteristics into the daily living out of the fourfold components of a
Catholic school, that is, message, community, service, and worship (NCCB, 1979). The
literature supports the many challenges that lay teachers and administrators face with
regard to their knowledge of the Catholic faith (Groome, 1998; Jacobs, 2005; NCCB,
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1979; USCCB, 1999) and the need for their ongoing spiritual and theological formation
(Ristau, 2000; Traviss, 2000; USCCB, 1990; 2005c) as the number of religious and
ordained working in the schools continues to decrease. Both Church documents and the
formation process of the vowed Marianists support the need for the study of the
theological literacy of lay administrators who minister in Marianist secondary schools.
Conceptual Framework
Since the Second Vatican Council, numerous Roman and American documents
have been written on the critical components of a Catholic school, the expectations for
leaders in a Catholic school, and the role that faith formation plays in maintaining the
identity and mission of a Catholic school. Collectively, these documents as they relate to:
(a) the fourfold dimensions of a Catholic school, (b) adult faith formation, and (c) lay
ecclesial ministry form the conceptual framework for this study.
To Teach As Jesus Did (NCCB, 1972), articulated a vision for what must be
present in a school in order for it to consider itself Catholic. The bishops maintained that
message, community, and service must be present and clearly articulated and understood
by all the constituents if a school was to maintain its Catholic identity. Seven years later
in 1979, the NCCB affirmed these three components and explicitly included the fourth
component of worship as essential to a Catholic school. Lay administrators in Marianist
secondary schools, if charged with forging ahead the Catholic and Marianist identity and
mission of the school, must therefore be aware of, and be articulate in these four areas.
Although not written specifically for Catholic educators, Our Hearts Were
Burning Within Us (USCCB, 1999) was written as a pastoral message for all adult
Catholics who collaborate in the Church’s mission as a reminder and challenge to them to

17

continue growing deeper in their faith. Applying the six components of adult faith
formation-- knowledge of the faith, liturgical life, moral formation, prayer, communal
life, and missionary spirit--enables lay administrators to fulfill the words of the USCCB
who stated that
Adult Catholics must be mature in faith and well equipped to share the Gospel,
promoting it in every family circle, in every church gathering, in every place of
work, and in every public forum. They must be women and men of prayer whose
faith is alive and vital, grounded in a deep commitment to the person and message
of Jesus. (#2)
Finally, the American bishops addressed the dramatic increase of lay men and
women serving in ministerial positions in the Church in their document, Co-Workers in
the Vineyard of the Lord (USCCB, 2005a). Although this document was written
specifically for lay women and men involved in parish ministry, such as pastoral
associates, directors of music and liturgy, directors of religious education and adult faith
formation, and other ministries not carried out exclusively by the ordained, the intended
audience for this pastoral guideline on formation for ministry are those in a leadership
position who in fulfilling their ministry collaborates with the bishops, priests, and
religious. The bishops coined the phrase, lay ecclesial minister, for any such lay person
whose service is characterized by: (a) appointment by the bishop for ministry, (b) a
position of leadership in a particular area, (c) close and mutual collaboration with bishops
and the clergy, and (d) preparation and formation appropriate to the level of
responsibilities assigned to the individual.
The above characteristics of a lay ecclesial minister closely reflects the current
role and responsibility of a president and principal of a Catholic high school, and to some
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extent other members of the schools administrative team. The president or principal is
appointed to a position by either the diocesan superintendent who is the bishops designate
for educational oversight in the diocese, or the Provincial of a religious community, who
functions with much the same authority of a bishop in the life of their respective religious
community. The position of president or principal is a top administrative position in a
Catholic school. The president and principal are expected work closely with the diocesan
bishop and local clergy to maintain the Catholic identity of the school. Finally,
presidents, principals, and other members of the administrative team are expected to
possess a certain academic background and skill set in order to successfully carry out
their roles in the school.
In light of the content of this document, a lay administrator of a Marianist
sponsored secondary school is called to be a person who understands and articulates the
fourfold components of a Catholic school, who gives priority to his or her own adult faith
formation, and who recognizes the depth of his or her position in collaboration with the
local bishop. Like the pastoral associate, in varying degrees, lay administrators in
Marianist sponsored secondary schools are also charged with the care of the souls
entrusted to them. The documents, Sharing the Light of Faith (NCCB, 1979), Our Hearts
Were Burning Within Us (USCCB, 1999), and Co-Workers in the Vineyard of the Lord
(USCCB, 2005a), provide the content and form the framework for undertaking this study.
Purpose of the Study
The purpose of this study was to investigate the extent that lay administrators in
Marianist-sponsored secondary schools were theologically literate in discrete theological
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content areas. The areas of content knowledge included: (a) knowledge of faith, (b) the
liturgy, (c) moral formation, (d) prayer, (e) communal life, and (f) missionary spirit.
Additionally, this study investigated the degree to which lay administrators in
Marianist-sponsored secondary schools were aligned with Church teaching in their
beliefs and practices according to the aforementioned content areas. Finally, this study
investigated those discrete topics of Catholic theology that lay administrators in
Marianist-sponsored secondary schools wished to incorporate into their future spiritual
and theological formation.
The Research Questions
The following research questions were addressed in this study:
1. To what extent were lay administrators in Marianist-sponsored secondary schools
literate in: (a) knowledge of faith, (b) the liturgy, (c) moral formation, (d) prayer,
(e) communal life, and (f) missionary spirit?
2. To what extent were the beliefs and practices of lay administrators in Marianistsponsored secondary schools aligned with Church teaching with regard to: (a)
knowledge of faith, (b) the liturgy, (c) moral formation, (d) prayer, (e) communal
life, and (f) missionary spirit?
3. Which discrete topics of Catholic theology did lay administrators in Marianistsponsored secondary schools wish to incorporate into their future spiritual and
theological formation?
Significance
This study will be of interest to the Director of Education for the Marianist
Province of the United States. The data obtained and analyzed can offer not only
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demographic information regarding the current state of lay administrators of Marianistsponsored secondary schools, but can also offer a benchmark for the theological literacy
of the current population of lay administrators, as well as the extent to which their beliefs
and practices are aligned with Church teaching. In addition, the data can offer useful
information regarding the needs and interests of lay administrators with regard to ongoing
theological and spiritual development.
This study may also be of interest to leaders in Catholic secondary education, in
general and Marianist secondary education, in particular, who are charged with
interviewing and hiring members of the administrative team. The data for this study can
assist members of future search committees by offering information that may assist them
in formulating questions that will reinforce the fourfold components of a Catholic
education (NCCB, 1979), and the need for all adult members of the community to grow
in faith (USCCB, 1999). This study may provide members of future search committee’s
information regarding the current state of theological literacy among lay administrators in
Marianist sponsored schools. This information could be used as a tool for asking
questions of potential candidates which move beyond the typical work related questions.
Additional questions could be asked to probe the candidate’s awareness and literacy in
the tradition of the Catholic Church, as well as their own ability to be a witness to the
faith and ability to provide spiritual leadership in the high school.
In addition, this study may be pertinent to diocesan staff and personnel in other
religious communities responsible for the professional development of presidents,
principals, and other members of an administrative team. The information gained in this

21

study may provide topics for courses for those already employed in Catholic secondary
leadership to assist them in their role as spiritual leaders of high schools.
Also, this study may be relevant to other lay administrators in Catholic secondary
schools in the United States. This information will provide them with the current level of
theological knowledge and preparation held by colleagues in the field with the
identification of strengths and weaknesses in their theological preparation. Areas of
strengths should rightly be named and celebrated. Areas of deficiencies may be remedied
through participation in courses at local universities or those Catholic universities that
maintain Catholic leadership programs.
Furthermore, this study may assist Catholic universities that maintain Catholic
leadership programs to inform them of areas in theology that are currently
underdeveloped by those in leadership. This study may provide pertinent data to assist
them in further developing those educational programs to include further study of
theology.
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Definition of Terms
Assistant Principal for Academic:

A member of the administrative team whose
responsibilities may include: (a) curriculum
development, (b) academic scheduling, (c)
supervising department chairs, and (d) supervision
and evaluation of new and veteran faculty.

Assistant Principal for Student Life:

A member of the administrative team whose
responsibilities may include: (a) oversight for all
student activities on and off campus, (d) directing
student government or other student leadership
organizations on campus, (c) supervising faculty
mentors in student clubs, and (d) organizing class
events such as picnics, outings, ring ceremonies or
graduation.

Charism:

A divine spiritual gift to individuals or groups for
the good of the community. In religious life it
refers to the unique gift or founding inspiration
that directed the founder or foundress to begin a
particular religious institute (McBrien, 1995).

Counciliar:

Within the Catholic Church, this term references
the historic meeting of the bishops of the world. In
most writings it refers specifically to the writings
and events of the Second Vatican Council (19621965)

Dean of Students:

A member of the administrative team who is
charged with insuring the overall safety of a high
school campus. By monitoring student behavior
and communicating with parents, the dean of
students tries to maintain a safe learning
environment whereby learning can occur.

Director of Campus Ministry:

A member of the administrative team whose
responsibilities may include: (a) providing spiritual
leadership and opportunities for faculty and staff
for ongoing theological development, (b) oversight
of the liturgical life of the school, (c) oversight of
the student retreat programs, (d) oversight for
service learning programs, and (e) training and
scheduling of retreat leaders and liturgical
ministers.

23

Lay/Laity:

National Catholic Educational
Association (NCEA):

A member of the Christian faithful who is not
ordained or a professed religious. A member of
the laity may be single or married.
A Catholic professional membership organization
founded in 1904 that provides leadership, direction
and service to fulfill the evangelizing, catechizing
and teaching mission of the Church.

Pastoral Associate:

A collaborator with the pastor of a parish in
pastoral ministry. “The pastoral associate may be a
non-clerical ministerial assistant to a coordinator
of sacramental, administrative, educational, or
social activity in a parish” (McBrien, 1995, p.
963).

Permanent Deacon:

A Catholic man of at least 35 years of age, single
or married and ordained to the diaconate for life.
Restored after the Second Vatican Council, the
role of the deacon is to serve at Mass by preaching
and proclaiming the Gospel and is usually
involved in an aspect of the corporal works of
mercy.

Post-Counciliar:

This term references any period of history in the
Catholic Church after the Second Vatican Council
(1962-1965).

President:

A member of the administrative team who in the
business world would be considered the Chief
Executive Officer of the school (James, 2009).
The president maintains oversight over the
following areas of the school: (a) mission and
Catholic identity, (b) finances, (c) development,
and (d) public relations. The president hires and
supervises the principal.

Priest:

A man in the Roman Catholic Church who through
ordination shares in the priestly, kingly, and
prophetic ministry of Jesus Christ. A priest can be
a diocesan priest and minister in a specific
geographical area while pledging obedience to a
local bishop, or he can be a religious priest who
pledges obedience to a provincial and ministers
wherever his congregation has permission to
function (McBrien, 1995).
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Principal:

A member of the administrative team who in the
business world would be considered the Chief
Operations Officer in the school (James, 2009).
The principal maintains oversight over the
following areas of the school: (a) the academic
program, (b) facilities, (c) athletics, (d) faculty
retention, and (e) student life and activities. To
some degree, the principal is also responsible to
promote the schools mission and Catholic identity.

Religious:

Men (brothers or priests) and women (sisters) who
publically profess the evangelical counsels of
poverty, chastity and obedience, and maintain
membership in specific religious congregations.

Religious life:

One form of consecrated life in the Roman
Catholic Church that is characterized by the public
profession of the evangelical counsels of poverty,
chastity and obedience. Religious life is a general
term used for both men and women.

Spiritual leadership:

The extent to which an individual is competent in,
and responsible for, carrying out the following
dimensions of leadership: (a) faith development,
(b) Christian community building, (c) moral and
ethical formation, and (d) knowledge of the history
and philosophy of Catholic schools (Ciriello,
1994).

Theological literacy:

The extent to which individuals are competent in
the six areas of adult faith formation:
(a) knowledge of the faith, (b) liturgical life, (c)
moral formation, (d) prayer, (e) communal life,
and (f) missionary spirit (USCCB, 1999).
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CHAPTER II
THE REVIEW OF THE LITERATURE
Restatement of the Problem
Over the last 45 years in the United States, the number of religious and priests
working directly in Catholic schools has dramatically declined. This same phenomenon
can be found among Marianist-sponsored secondary schools in the United States. The
staffing patterns of schools from the 1960s to the present have seen a reversal from a
predominately religious and ordained faculty and administration to a predominately lay
faculty and administration. In 2010, religious and clergy comprised only 3.6% of the
total teaching staff in Catholic elementary and secondary schools in the United States
(McDonald, 2010). A school system once highly populated by religious and clergy, who
were formed theologically-both academically and experientially-in the areas of scripture,
doctrine, prayer, liturgy, Catholic social and moral teaching, and community life is now
highly populated by lay men and women who may or may not have had a similar or
adequate theological formation. If the leadership of Marianist-sponsored secondary
schools is not theologically literate in the tradition of the Catholic Church, as portrayed in
the six dimensions of adult faith formation (USCCB, 1999), the Catholic mission and
identity of the school will be compromised.
Overview
Finding the right leadership in any organization is pivotal to the sustainability and
success of the organization (Palestini, 2004; Sergiovanni, 1984, 2006). This is true for
schools in general, and particularly true for Catholic high schools. The administrative
team of a Catholic school is not only entrusted with ensuring the safety of students and
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the upkeep of the physical plant, maintaining high standards in the academic program,
providing for excellence in athletics and activities, but is also responsible for facilitating
spiritual leadership for the school and the many constituents of the school community
(Palestini, 2004). The witness that members of the administrative team give as spiritual
leaders of the school is one of the key elements that distinguish leadership in Catholic
schools from public or other private schools (Palestini, 2004). This review of the
literature will: (a) report on the fourfold dimension of Catholic schools as delineated in
both To Teach as Jesus Did (NCCB, 1972) and Sharing the Light of Faith (NCCB, 1979),
(b) review the spiritual competencies for leadership developed by the United States
Catholic Conference of Bishops (USCCB) in conjunction with the National Catholic
Educational Association (NCEA), (c) situate the concept of adult faith formation within
the context of Catholic school leadership and the American bishops document, Our
Hearts Were Burning Within Us (USCCB, 1999) and Co-Workers in the Vineyard of the
Lord (USCCB, 2005a), (d) review the document, Characteristics of a Marianist
Education (Office of Education General Administration of the Society of Mary, 1996),
(e) describe the development, history, and implementation of the catechetical assessment
tool for adults, Information for Growth (IFG) (NCEA, 2006), and (f) report on empirical
research pertaining to the spiritual, religious and theological literacy of Catholic school
educators.
Fourfold Dimensions of a Catholic School
Written as an American pastoral response to the Second Vatican Council’s
document on education, The Declaration on Christian Education (Vatican II, 1996a), the
American bishops issued the document To Teach as Jesus Did (NCCB, 1972) to outline
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and recommend three dimensions of Catholic education, namely, message, community,
and service. The bishops stated that
The educational mission of the Church is an integrated ministry embracing three
interlocking dimensions: the message revealed by God (didache) which the
Church proclaims; fellowship in the life of the Holy Spirit (koinonia); service to
the Christian community and the entire human community (diakonia). (#14)
For the sake of clarity and explanation, the bishops separated these three dimensions but
understood them as inseparable for schools and other religious programs to remain truly
Catholic in their approach to education.
The message that the American bishops desired to reinforce in Catholic education
was that “in Jesus, the Son of God, the message of the Old Law was fulfilled and the
fullness of God’s message was communicated” (NCCB, 1972, #16). The bishops called
for a bold proclamation of faith which was Christological, based upon revelation in
scripture and Tradition, and built upon the foundation of the apostles.
The bishops understood that the very nature of living the Christian life was rooted
in community when they stated that “community is at the heart of Christian education not
simply as a concept to be taught but as a reality to be lived” (NCCB, 1972, #23). The
Christian community that schools witness to prepares young people for living in the
world. Catholic education fosters relationships in community for both friendships
characterized by love and trust, and for friendship with others in the world. The bishops
thought that if students had a positive experience of community while attending a
Catholic school, they might also be disposed to being active participants in society and
the Church long after they graduated from a Catholic school. The bishops maintained,
The educational efforts of the Church must therefore be directed to forming
persons-in-community; for the education of the individual Christian is important
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not only to his solitary destiny but also to the destinies of the many communities
in which he lives. (#13)
Forming young people in community provided a natural segue to the final dimension of a
Catholic education, that of service.
The bishops reinforced the notion that the Church is not a community in service to
itself, but rather, by responding to the needs of the world is a “servant community”
(NCCB, 1972, #28). By responding to the needs of the world, that is, hunger, poverty,
the sick, the dying, the homeless, and the widowed and orphaned, Catholic schools share
in the mission of the Church and follow the dictates of the Gospel. The NCCB
maintained that the Catholic school be a place whereby
No human joy, no human sorrow is a matter of indifference to the community
established by Jesus. In today’s world this requires that the Christian community
be involved in seeking solutions to a host of complex problems, such as war,
poverty, racism and environmental pollution, which undermine community within
and among nations. Christians render such service by prayer and worship and
also by direct participation in the end cause of social reform. (#29)
Thus, if a Catholic school were to maintain its Catholic identity, then the message of
Jesus who called believers into community also called them into action and participation
in the world.
The American bishops renewed their commitment to the threefold purpose of
Catholic education in the document, Sharing the Light of Faith (NCCB, 1979), but made
explicit the importance of worship within a Catholic school, thereby stating the fourfold
components of a Catholic school: message, community, service, and worship. The
bishops made explicit the role of worship in forming young people in the faith when they
stated that “Children grow in their understanding and appreciation of what a worshipping
community is through participating in class or group prayer and in liturgies which have
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been carefully planned by students and teachers” (p. 142). The bishops also concluded
that worship could foster the growth of community within a school when students and
teachers participated in “creative paraliturgical and sacramental celebrations for
particular age groups” (p. 144).
Through To Teach as Jesus Did (NCCB, 1972), and Sharing the Light of Faith
(NCCB, 1979), the American bishops articulated a vision for Catholic education in the
United States. The bishops challenged leaders in Catholic schools to ensure that the
climate and culture of Catholic schools integrated the Christian message found in
scripture and Tradition; fostered and built community among faculty, students and
parents; provided opportunities for students to be of service to others, especially the poor
of the world; and, incorporated experiences of prayer and worship into the daily
operations of the school. It was from the fourfold purposes of Catholic education that the
American bishops proposed the spiritual competencies necessary for leaders in Catholic
schools.
Spiritual Competencies for Leadership in Catholic Schools
Responding to an ever increasing pool of lay people becoming administrators in
Catholic schools and the need to provide programs that would assist Catholic educators
understand the Catholic identity and mission of a Catholic school, a joint committee from
the United States Catholic Conference Department of Education, the National Catholic
Educational Association Department of Chief Administrators of Catholic Education, and
the National Catholic Graduate Educational Leadership Programs of Colleges and
Universities gathered for several years to create a program that would assist new
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principals who earned graduate degrees in Educational Administration from public
universities.
Over a period of several years, utilizing Church documents and the work of
Sergiovanni (1984) who maintained that the elements for a competent school principal
were managerial, relational, and instructional, the joint committees agreed upon three
roles that comprised leadership for a principal of a Catholic school: educational, spiritual,
and managerial. In total, a set of 47 competencies were developed to address the three
roles of the principal (Ciriello, 1994). For the purpose of this study on the theological
literacy of lay administrators in Marianist-sponsored secondary schools in the United
States, this section of the review of literature will only focus on the competencies
outlined for principals in providing spiritual leadership in Catholic schools.
Although the joint committee recognized the importance of each of the roles of a
Catholic school principal played, it explicitly articulated the role of the principal as
spiritual leader as the role which distinguishes leadership in Catholic schools from
leadership in the public schools. The committee reflected that the academic preparation
provided to Catholic school principals attending public colleges and universities was
lacking the important spiritual dimension. Ciriello (1994) maintained that
The expectations and responsibilities of Catholic and public school administrators
are radically different. Because, by nature, these degree and certification
programs do not address the unique circumstances and integral mission
orientation of Catholic schools, public school administration sequences (though
often excellent in their own right) are simply not adequate for Catholic school
administrators. (p. 5)
The spiritual leadership of a principal in Catholic schools encompassed four areas of
responsibility: (a) faith development, (b) Christian community building, (c) moral and
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ethical formation, and (d) the history and philosophy of Catholic schools. Table 1
provides the four areas of responsibility with their corresponding 12 competencies
needed for spiritual leadership in a Catholic school.
Table 1
Areas of Responsibilities and Competencies for the Role of Principal as Spiritual Leader
A. Area of Responsibility
Faith Development
Competencies
1. Nurtures the faith development of faculty and staff through opportunities for
spiritual growth
2. Ensures quality Catholic religious instruction of students
3. Provides opportunities for the school community to celebrate faith
4. Supports and fosters consistent practices of Christian service
B. Area of Responsibility
Building Christian Community
Competencies
1. Fosters collaboration between the parish(es) and the school
2. Recognizes, respects, and facilitates the role of parents as primary educators
3. Promotes Catholic community
C. Area of Responsibility
Moral and Ethical Development
Competencies
1. Facilitates the moral development and maturity of children, youth, and
adults
2. Integrates Gospel values and Christian ethics into the curriculum, policies,
and life of the school
D. Area of Responsibility
History and Philosophy
Competencies
1. Knows the history and purpose of Catholic schools in the United States
2. Utilizes church documents and Catholic guidelines and directives
3. Develops and implements statements of school philosophy and mission which
reflect the unique Catholic character of the school
Note. Ciriello, 1994, p. 4.
This portion of the review of literature will address each area of responsibility and
the needed competencies required by principals to exercise spiritual leadership in a
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Catholic school. While each area of responsibility will be reviewed, a more extensive
review will be found under the area of faith development as this area of responsibility has
a more direct bearing on the study of the theological literacy of lay administrators in
Marianist-sponsored secondary schools in the United States.
Faith Development
Nurtures Faith Development of Faculty and Staff
In order for principals to nurture faith development among faculty, staff, and
students, they need to first know and understand the faith they were hired to nurture and
develop (Cook, 2001; Jacobs, 2005; Schuttloffel, 1999; Wallace, 2000). A review of the
literature indicated that studying Catholic theology and philosophy, maintaining a
contemplative character, providing spiritual leadership, offering formational seminars for
faculty and staff, and building and sustaining the Catholic culture of the school were
ways in which a principal could nurture the faith development of the faculty and staff.
As with any institution with a mission, there are core beliefs and values found
within the Catholic Church. One of the roles of the principal in exercising spiritual
leadership is to articulate and exemplify those beliefs and values to all of the schools’
constituencies. Cook (2001) maintained that understanding and articulating these values
were invaluable to a principal in exercising spiritual leadership and building a Catholic
culture in the school. He articulated Catholic school culture in the following way:
A way of life rooted in Christ, a Gospel-based creed and code, and a Catholic
vision that provides inspiration and identity, is shaped over time, and is passed
from one generation to the next through devices that capture and stimulate the
Catholic imagination such as symbols and traditions. (p. 16)
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Cook recognized that, in addition to addressing the Catholic culture of a school, if the
school was sponsored by a religious community, the values and vision of that religious
community needed to be articulated by the schools’ leadership to students, parents,
faculty and staff to identify the unique culture of that school.
Jacobs (2005) maintained that principals need to receive proper instruction in
theology and philosophy in order for the school to embrace a Catholic vision of life.
This was particularly true for nurturing faculty and staff in spiritual growth and for
critical decisions, which impinge on the culture of the school. Jacobs stated,
If Catholic educational leaders are to provide leadership entrusted to their
ministry, these women and men need to know and understand why and how
Catholic educational philosophy and theology are critical of some educational
trends while supportive of others. (p. viii)
Exposure to, and study of Catholic theology and philosophy would assist the principal in
making decisions that affected the nature and purpose of the Catholic school.
Schuttloffel (1999) proposed that if principals were to exercise spiritual leadership
in the school and nurture the faith of those around them, then these principals needed to
engage in a reflective practice, which incorporated prayer, scripture and the teachings of
the Church. She named this Catholic practice of leadership a “contemplative practice”
(p. xvii). Schuttloffel suggested that when principals engaged in this contemplative
practice, the discipline would…
…support Catholic school leaders as they struggle to integrate Gospel values into
the decision-making process. By giving prayerful consideration to the incidents
comprising their days and integrating their professional beliefs about teaching and
learning with Gospel values, Catholic educational leaders will bring coherence to
their role and functioning. (p. xvii)
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By participating in a contemplative practice, the principal models for others the
intersection between faith and daily life and assists them in further developing his or her
character and the characters of those around him or her. Through the discipline of a
contemplative practice the principal, Schuttoffel declared,
…builds faith-formation communities not only by being patient and prudent but,
more so, by exemplifying to their constituents the theological and moral virtues.
Contemplative practice, then, enables Catholic educational leaders to use their
interactions to teach as Jesus did--by word and example--what it means to be a
member of the school community and of the Church community as well. (p. xviii)
Through his or her own example of faith and contemplative practice, the principal could
assist directly or indirectly the spiritual growth of all the constituents of the school and
grow in his or her capacity to exercise spiritual leadership.
Jacobs (2005) proposed that principals and administrators of Catholic schools act
as spiritual companions to one another when they assist others in discovering their
personal vocation and offer opportunities for growth in holiness. Adapting the work of
Edwards (2001) on spiritual direction and companionship, Jacobs proposed that spiritual
leadership encompasses seven heroic virtues: spontaneous compassion, freedom,
appreciation, awareness of creation’s interwoveness, holy wisdom, desire for allness of
God, and confident trust (p. 39). By providing assistance and encouragement through
the lens of faith to faculty, staff, and students, the principal fulfills his or her role in
building what Jacobs referred to as “spiritual leadership density” in the Catholic school.
Jacobs concluded,
Catholic educational leaders build spiritual leadership density in Catholic schools
as their holiness of life enables teachers, administrators, and staff members to
develop the conscious awareness of their personal vocations and God’s presence
and direct involvement in their school communities. And then, one day, because
these women and men were there, another generation of teachers, administrators,
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and staff members in Catholic schools will be providing spiritual leadership and
constructing formative communities of disciples. (p. 106)
For Jacobs, the principal exercises spiritual leadership when he or she acts out of virtue,
is present and attentive to others, responds in faith, and is deliberate and intentional in
forming communities of disciples in the school.
In addition to witnessing to a vibrant faith and entering into relationships with
faculty and staff, the principal needs to provide both formal and informal opportunities
for faculty and staff to grow in their faith through days of in-service and ongoing
professional development dedicated to this purpose. Rogus and Wildenhaus (2000)
proposed that, throughout the year, the principal offer opportunities for faculty and staff
to grow in their faith through creating relational communities and by attending ongoing
spiritual seminars.
Rogus and Wildenhaus (2000) provided examples for both informal and formal
opportunities for faculty and staff to grow in their faith. The informal process examined
values central to Catholic schools and provided examples of how the principal and other
members of the school community could express these particular values. The values
included: caring and celebration of personal milestones, appreciating and recognition for
those who excelled in their field, prizing the knowledge base gained by faculty and staff,
inviting others to engage in the planning and goal-setting process, engaging in
professional growth by providing time and funds for teachers to attend workshops, and
prizing the dignity of each person through personal communications. The formal
opportunities for spiritual growth included seminars on the following topics: (a) changes
within the Catholic Church, (b) personal religious formation, (c) commitment to Catholic
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education, (d) religious development of the young, and (e) involvement in social justice.
The authors’ provided action approaches that could be applicable for each of the
categories. The authors reinforced the outcome for providing faculty and staff with both
informal and formal opportunities for professional and spiritual growth. They proposed
that principals provide these spiritual opportunities “so they [faculty and staff] may grow
in their ability to teach as Jesus did, therein helping all youngsters fully develop their
academic and spiritual gifts” (p. 172).
Rogus and Wildenhaus (2000) also set forth practical ground rules for principals
in developing spiritual formation programs for their faculty and staff. These ground rules
included that the principals: (a) attend and participate in the programs, (b) seek input
from the faculty regarding topics for discussion, (c) organize the seminars to address
different learning styles, provide time for input and discussion, (d) develop programs that
are perceived as non-threatening, and (e) schedule these programs throughout the
academic year at times and locations that are convenient to the faculty and staff.
Cook (2001) proposed an additional way in which principals could nurture and
develop spiritual growth among the faculty and staff. He believed that principals,
teachers, and other administrators were “architects of Catholic culture” (p. 2). They each
bore a responsibility to maintain and sustain the Catholic identity and mission of the
school. Cook believed that faculty and staff were “cultural players” (p. 83) in the life of
the community. As agents that had the power to influence the culture of the school both
positively and negatively, Cook recognized the role that the principal played in all aspects
of the incorporation of newer members into the school community. The principal played
a key role in the hiring process, orientation, formation and evaluation of the faculty and
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staff. Cook suggested that when occupied with any step of this process, the principal
needs to be both deliberate and intentional in delivering the Catholic message to all who
would work in the Catholic school. Some examples of this intentionality included: (a)
discrete questions in the interview process regarding the candidate’s faith and how he or
she could assist in fulfilling the Catholic mission of the school, (b) presentations
regarding the Catholic mission or religious-sponsored charism of the school during
faculty orientation, (c) scheduled prayer times for faculty and staff throughout the school
year and, (d) evaluation of the faculty and staff based not only on professional outcomes,
but also, linked to the mission statement of the school. Cook (2001) reiterated the
importance of the principal tending to those aforementioned moments of inducting new
faculty into the school community and the key role that teachers play in sustaining the
Catholic culture of a school when he stated,
Cultural players are the cast of characters who serve as a group’s informal
communication and culture building network. In essence, they are the human
carriers of culture. These are the breakers and brokers of culture who may or may
not appear on an organizational chart. Teachers are key cultural players. But,
because Catholic school culture encompasses a religious dimension, teachers in
Catholic schools are the key cultural players who must embrace this religious
mission if Catholic schools are to realize their goals. (p. 93)
In summary, the literature demonstrated that the principal becomes competent in
faith development by nurturing the faith development of the faculty and staff by clearly
articulating Catholic theology and educational philosophy, infusing prayer and scripture
into the decision-making process, exercising spiritual leadership by being present and
attentive to others, offering both informal and formal opportunities for spiritual growth
and formation with faculty and staff, and remaining faithful to sustaining the Catholic
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culture of the school through the induction process of new faculty and staff into the
school community.
Ensures Quality Catholic Religious Instruction
Another competency that principals are called to exhibit in the area of faith
development consists in ensuring quality Catholic religious instruction. The religious
dimension of a school rests in part upon the quality of religious instruction given and
received at a school. The appropriation of resources, that is, personnel, time, energy,
space, and money for quality religious instruction, and understanding the complexity of
teaching religion both as an academic subject and as a vehicle for faith formation are
issues that a principal must address in becoming competent in the area of faith
development.
Cook (2001) proposed that “Catholic schools must have personnel capable of
carrying forward the school’s religious mission” (p. 27). Citing a study conducted by the
NCEA on teachers of religion in Catholic elementary schools (Galetto, 1996), as well as
anecdotal evidence on the high school level, Cook called for a greater attention to
professional certification for teachers of religion in Catholic schools and stated that,
“Even though it is rare for a Catholic school principal to hire non-certified teachers to
teach secular subjects, there is good reason to question whether teachers of religion have
adequate educational background and/or training in the field” (p. 27). He also maintained
that additional staff, such as, Directors of Campus Ministry or Directors of Christian
Service may be needed in order for the school to maintain its religious mission.
Besides competent personnel to teach religion and to lead the school in Catholic
rituals and practices, Cook (2001) maintained that sufficient time and energy needed to
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be allocated during the school day for proper religious instruction. Along with time for
instruction, time dedicated for the community to gather in prayer at liturgies or for
student retreats assisted the school in fulfilling its religious dimension was needed. Cook
(2001) stated,
Closely akin to the issue of time is energy. Neither humans nor human
institutions can devote equal energy to everything. In view of the fact that human
energy is a finite resource, choices about where a school will focus its energy
reveal a value system. Since a leader’s personality and authority influences
organizational priorities, it is the Catholic educational leader’s duty to keep the
religious mission in front of the school community so that human energy is spent
wisely. (p. 28)
Not only is the allocation of time and energy important for communicating the
importance of the religious dimension of a Catholic school, but also, the allocation of
sacred space on campus also communicates a message of the centrality that spirituality
has to the school community. Adequate personnel, time, energy, and space could only be
sustained with the proper financial resources. Cook (2001) reiterated the pivotal role that
the principal plays in providing quality Catholic religious instruction when budgets are
prepared and approved, and he challenged principals to allocate adequate resources for
efforts that further their school’s religious mission.
Raddell (2000) proposed that teaching religion was the most difficult subject to
teach in a Catholic school because “religion teachers not only transmit a body of
knowledge but give witness to their most deeply held values and convictions” (p. 105).
According to Raddell, the religion teacher was challenged to balance “information with
formation” (p. 106). In other words, the goals and outcomes for the students learning of
religion was not solely for the stimulation of their minds in attaining a certain degree of
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literacy in Catholic theology, scripture, the liturgy, and the Tradition of the Church, but
also required the stimulation of their hearts and souls, as well.
Raddell (2000) also indicated that another obstacle that many teachers of religion
encountered was preparation for teaching the subject. He contended that “many of those
who teach religion have little background in educational theory and methods and often
have no student teaching experience unless they were certified in another academic
subject” (p. 110). To counter these issues, Raddell proposed that administrators develop
mentoring programs specifically for religion teachers and communicate to other
departments in the school the important contribution that teachers of religion make in
fulfilling the religious dimension of the school.
Provides Opportunities to Celebrate Faith
With the writing of Sharing the Light of Faith (NCCB, 1979), the American
bishops made explicit the importance of the school community gathering regularly for
prayer and the celebration of the Eucharist. Both Jacobs (1996) and Cook (2001) offered
insights into how a principal could provide opportunities for the school community to
celebrate faith.
Jacobs (1996) contended that teachers and administrators needed to daily reflect
upon the importance of faith in the school if they were to be true to their vocation. For
Jacobs, the school community became a place of prayer when the teachers and
administrators tended to their responsibility to “take fifteen minutes each school day to be
mindful of their vocation” (p. 55). The discipline of daily reflection allows teachers and
administrators to focus on the importance of their tasks in light of their faith, thus
creating a school community that is also a faith community. Jacobs proposed that when
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teachers and administrators claim personal responsibility for their own faith and nourish
that faith through daily reflection, the daily operations of the school would be greatly
influenced.
Jacobs (1996) suggested offering several opportunities throughout the academic
year in which students and faculty could gather to celebrate their faith. These
opportunities included: (a) a brief gathering of teachers and administrators for prayer
prior to the beginning of each day, (b) a common recitation of a prayer at the close of the
day, (c) a retreat day each semester for faculty and staff, and (d) regular gatherings of the
school community for prayer services or for the celebration of the Eucharist. The
development of faith in students and faculty and the gathering of the school community
for celebrations in faith is an important role for the principal. Jacobs stated,
What must not be forgotten is that the theological virtue of faith is what provides
the courage and confidence that excellent Catholic educators need to remain
committed to and to fulfill the demands of their ministry. Only disciples who are
full of faith are able to proclaim in very practical ways the Good News to young
men and women. (p. 57)
According to Jacobs, when members of the school community gather in faith, they
become authentic believers, and in turn, authentic to the mission of Catholic schools.
While Cook (2001) agreed with Jacobs (1996) in the role of the principal in
providing similar opportunities for communal celebrations of faith, he maintained that the
academic year of a school should be informed by the liturgical year of the Church. Cook
proposed that school leaders needed to be mindful of the liturgical calendar of the Church
when designing the academic calendar of the school because the liturgical calendar
offered ample opportunities for students and faculty to grow in their understanding of the
Catholic faith. Cook claimed that giving priority to celebrating important feast days for

42

the Church, in general, and feast days for a religious-sponsored school, in particular,
marking the liturgical seasons of the Church, participating in rituals and ceremonies, and
highlighting the importance of Christian symbols throughout the school, assists the
leader of the school in building and sustaining a Catholic culture. Cook maintained,
If routine rituals serve as reminders of cultural values and if Catholic school
culture is considered a way of life, then it is imperative for Catholic educational
leaders-as architects of Catholic culture--to nurture prayer and worship through
routine rituals and make them integral to the school’s way of life. Ceremonial
rituals are specific episodic events that display and celebrate core values, marking
milestones with pageantry and drama. As architects of Catholic culture, Catholic
educational leaders should use ceremonial rituals to showcase Gospel values and
the school’s religious mission. (p. 57)
Cook (2001) maintained that any time the community gathers, it offers an
opportunity for spiritual growth and reinforces the Catholic identity of the school.
Celebrating the feast day of the founder or foundress of a religious community, marking
the seasons of Advent, Christmas, Lent and Easter through ritual and daily activities,
beginning the academic year with the Mass of the Holy Spirit, placing the distribution of
high school rings within the context of prayer and ritual, commissioning student leaders
at a communal service, and integrating signs and symbols at graduation all provides
principals and educational leaders with opportunities for the school community to
celebrate faith and express the religious dimension of the school.
Supports and Fosters Consistent Practices of Christian Service
In the documents, To Teach as Jesus Did (NCCB, 1972), and Sharing the Light of
Faith (NCCB, 1979), the American bishops explicitly stated that Christian service was a
constitutive component of a Catholic school By having students and the school
community engage in acts of Christian service, Catholic schools entered the dialogue
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between faith and culture and responded to the message of Jesus found in the Gospel,
“What you do for the least of my sisters and brothers, you do unto me” (MT 25: 40).
Ciriello (1994) maintained that a principal was competent in supporting and fostering
Christian service by “Giving attention to inspiring and enabling students to become more
compassionate to people who are hurting and to become more actively involved in works
of social justice and peacemaking, the school applies Gospel values to fashioning a better
world” (p. 17). For a principal to grow in the competency of supporting and fostering
Christian service, the literature that follows suggests that a principal possess a working
knowledge of the history and content of Catholic Social Teaching, promote these
teachings among students and faculty, and support and promote well-thought-out service
projects in the school.
Throughout the two thousand years of history of the Catholic Church, influential
people, such as Benedict, Francis of Assisi, Angela Merici, Vincent de Paul, Louise de
Marillac, Juile Billiart, Katherine Drexel, Dorothy Day and Archbishop Oscar Romero,
worked tirelessly on behalf of the poor and marginalized (Ellsberg, 1998). In modern
times, encyclicals such as Rerum Novarum (Leo XIII, 1891) Pacem in Terris (John
XXIII, 1963), On Social Concern (John Paul II, 1987) and the American bishop
document, Economic Justice For All (National Council of Catholic Bishops, 1986)
highlighted the importance for all believers to work for peace and justice in the world. In
order for a principal of a Catholic school to remain competent in the area of faith
development by supporting and carrying out Christian service in the school, he or she
needed to be well versed in the history of Catholic Social Teaching.
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Scanlan (2008, 2009) suggested that Catholic Social Teaching could be
summarized into three central concepts: the dignity of the human being, the common
good, and the preferential option for the poor and marginalized. The concept of the
dignity of the human being recognized the rights and values of every human being from
conception to the grave. The concept of the common good was situated within the
context of community. The common good was achieved when others gathered into
community and fostered and cared for the rights of individuals. The common good
sought the balance between the rights of individuals and the good of the wider society.
Finally, the preferential option for the poor and marginalized considered the reasons for
poverty and injustice and worked to address those needs on both the personal and
institutional level.
Carey (1991) proposed that leaders in Catholic schools encourage teachers and
students to focus on seven competencies for an interdisciplinary effort in addressing
Catholic Social Teaching and the concept of Christian service. These competencies
included: (a) incorporating a social imagination that dreams of a world of peace and
justice and seeks solutions for change; (b) taking on the perspective of others, especially
those who differ in race, language, and socio-economic status; (c) engaging in social
analysis and seeking structural change; (d) participating in an honest critique of U.S.
culture, and articulating the positive and negative elements in the culture, which promote
or inhibit justice; (e) teaching conflict resolution among students, faculty, and staff so as
to avoid violence, and seek alternative resolutions; (f) promoting cooperation and
solidarity as an antidote for competition and individualism; and (g) providing students
with opportunities and skills for school, civic, and global engagement so that they can be
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first hand agents of change. Carey called upon school leaders to insure that Catholic
Social Teaching was not just relegated to the study of religion or theology, but rather was
infused throughout the entire curriculum so that “a common vision of our world and of
life’s meaning” (p. 91) could be experienced by all members of the Catholic school
community.
Pfeifer and Manternach (1994) provided both school leaders and teachers with a
blueprint for how to conduct service projects. They indicated that before any service
project commenced, the school needed to engage in the four-step process of social
analysis which included seeing, analyzing, judging, and acting. Seeing entailed noticing
or coming in direct contact with the issue, analyzing asked the question, “why?”, judging
brought the Gospel and Catholic social teaching as a backdrop to the issue, and finally
acting resulted in doing something to alleviate the situation.
Pfeifer and Manternach (1994) suggested a three-step process in undertaking and
implementing a service project which included “careful planning, sensitive execution,
and thoughtful follow-up” (p. 98). Planning of the service project incorporated: (a)
discussions between teachers and students regarding the issues in light of Catholic Social
Teaching; (b) arranging for the on-site visit and acquiring appropriate permissions from
students and the sponsoring institution, as well as the specific work the students for
which students will be engaged; and, (c) praying together for understanding and
compassion. The authors were quick to mention that during the on-site visit the teacher
or leader should be engaged as a “participant observer” (p. 98) and not merely a
chaperone for the students. A participant observer offered support, encouragement,
affirmation, and guidance to the students in carrying out their work. The follow-up
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desired by the authors included time for both students and teachers to reflect upon their
experience, for the teacher to address any questions that the project may have raised for
the student, and for the teacher and student to pray together in gratitude for what was
experienced and in petition for those whom the issue involved.
The literature identified ways in which a principal could become spiritually
competent in fostering and supporting Christian service. Acquiring knowledge of
Catholic Social Teaching, promoting Catholic Social Teaching across the curriculum, and
providing meaningful service projects for students through careful planning, execution
and follow-up were ways in which the principal manifests responsibility for faith
development.
Building Christian Community
As indicated in previous American bishops documents on the components of a
Catholic school (NCCB, 1972, 1979), recognizing the school as a community is highly
important in order to maintain its mission and Catholic identity (Bryk, 1993; Cook,
2001). In order for a principal to demonstrate competency in the area of building
Christian community, the literature suggests that he or she models collaboration with
others, recognizes the role of parents in the education of youth, and promotes a Catholic
understanding of community.
Fosters Collaboration With Others
For those in leadership in Catholic schools, the call for a collaborative approach to
ministry is rooted in the Tradition of the Church (Vatican II, 1996a, 1996c). In recent
years, the daily demands of educating young people have dramatically increased and one
way of insuring that the goals of Catholic education are fulfilled is by raising up men and
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women to assume leadership roles that are clearly defined and who work together in a
collaborative fashion (Ciriello, 1994; James, 2009; Palestini, 2004; Sergiovanni, 2006;
Traviss, 2002).
Palestini (2004) maintained that leadership in Catholic schools necessitated an
integration of both the head and the heart. By leading with the heart, leaders of schools
could provide a meaningful difference in the lives of those they lead. By focusing on
leading with the heart, leaders needed to remember that “leaders don’t inflict pain; they
bear pain” (p. 38). Palestini believed that when leaders developed a team approach to
leadership, the synergy that could be created not only produced a better solution or
resolution to a problem, but also indicated that each person’s contribution was valued,
respected, and necessary for the ongoing success of the school. Traviss (2002) concluded
that shared leadership in decision making in Catholic schools was appropriate because
“shared leadership in consistent with the organizational climate of the Catholic school,
namely, that each member of the community is responsible for the school” (p. 37).
Teamwork and collaboration offer opportunities for principals to build Christian
community among the faculty, staff, and other administrators.
Recognizes the Role of Parents as Primary Educators
Several Church documents indicate the primacy of parents in the education of
their children (CCE, 1982, 1988, 2003; SCC, 1977; Vatican II, 1996a, 1996b). These
documents place the primary responsibility and the burden of educating children on the
shoulders of their parents. The Vatican II authors (1996a) stated that “Parents must be
acknowledged as the first and foremost educators of their children. Their role as
educators is so decisive that scarcely anything can compensate for their failure in it” (#3).
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By sending their children to a Catholic school, parents become partners with the
school in educating their children. The documents on parental role and responsibilities
called for parents to be living witnesses of faith for their children, actively involved in
school functions, offering services and leadership when appropriate, and uniting as a
group to foster and promote the mission of the school. In a recent study regarding the
pastors’ views on the role of parents in the educational process, Frabutt, Holter, and
Nuzzi (2010) indicated that while pastors generally desire parent involvement in the
school as volunteers, coaches, and board members, the most important contribution a
parent could make to the school, and, in turn, to their children was to “know, live and
practice their faith” (p. 44). When principals of Catholic schools recognize the role of
parents in Catholic education and promote opportunities for parental involvement and
engagement, they foster and build Christian community at the school. Ciriello (1994)
concluded that
Attention given by the Catholic school principal to encouraging parents to
respond to their important role as the primary educators of their children and to
enter into full partnership with the school will result in development and
community building to benefit all involved. (p. 106)
Promotes Catholic Community
Finally, in addition to a principal participating in collaborative ministry and
recognizing the role of parents in Catholic education, he or she needs to promote the
Catholic dimension of the community in order to grow in the area of building Christian
community. Coleman (1982) distinguished between “value communities” and
“functional communities” to explain the strength of community for Catholic schools.
Coleman understood value communities as communities in which members shared a
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common set of values, and functional communities as communities in which members
not only shared a common set of values, but also were closely linked and interacted with
one another outside the school setting. Coleman maintained that Catholic schools were
successful because as functional communities members interacted with one another both
inside and outside of the school day, and that the community included both children and
adults. The interaction between young people and adults reinforced and promoted the
Catholic dimension of the school. Ciriello (1994) maintained,
Intrinsic to the philosophy of a Catholic school is belief in the dignity of each
person and the recognition of our interdependence as brothers and sisters in one
human family. Expectations, therefore, require the leader of a Catholic school to
espouse practices of hospitality and healing, ecumenism and evangelization. (p.
108)
The Catholic school as a functional community promotes the dignity of the individual
when all the constituencies are welcomed into the community and work together to fulfill
the mission of the school regardless of age, race, gender or creed.
Jacobs (1996) understood the role of the leader in promoting the Catholic
dimension of community to be two-pronged. First, like public school leaders, leaders of
Catholic schools have a responsibility to promote knowledge, skills, and values for good
citizenship in the world. In addition to promoting good citizenship, Catholic educators
Stand within their school community as symbols of the knowledge, skills and
values that denote citizens of God’s kingdom. Catholic teachers and
administrators are the disciples, whose faith, hope, and love symbolize to their
students the Catholic vision of human life. It is this community of faith whom
parents and the Church entrust with the mission of communicating Catholic
culture to youth. (p. 15)
For leaders in Catholic schools, promoting Catholic community moves beyond a
sociological notion of community to a theological notion of community rooted in
Scripture and Tradition.
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Moral and Ethical Development
Facilitates Moral Development and Maturity
One way in which the Catholic school develops into a caring and loving
community is through the leadership’s attention to the moral and ethical development of
students, faculty, administrators and staff. Rooted in the starting place of all Catholic
moral teachings, that is, the dignity of the person, the principal becomes spiritually
competent when he or she facilitates the development and maturity of children, youth and
adults, and integrates Gospel values into the curriculum and policies of the school.
In writing about living a moral life, Gula (1999) warned against setting up a
dichotomous relationship between the spiritual life and the moral life. He indicated that
one shapes and informs the other. The spiritual life is not solely concerned with
devotional practices, nor is the moral life solely concerned with sins or individual acts of
virtue. Living what he termed the “good life” (p. 2) consisted of integrating the moral
and spiritual dimensions through the concepts of character and virtue. The convergence
of the moral and spiritual life occurred when “We begin to explore the sort of person we
ought to become and the sort of lives we ought to live in order to flourish as authentic
human beings” (p. 5).
The moral person then is concerned with who he or she is becoming as a person
and with the corresponding actions that follow as a result of that understanding.
Development of character shaped through exposure to Scripture and Tradition, along
with, habitual virtuous practices, assist the individual to grow in the good life which is
characterized by communion and friendship with God. For Gula (1999), growing in the
good life can only occur when one is rooted in a community. He stated,
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From the point of view of the Christian believer, to live the good life means to
grow in our fullness as disciples of Jesus and to respond to the presence of God in
a way that leads to full communion with God. There is no other way to come in
touch with the life of discipleship than through relationships with those who share
in it. We cannot become good without those who also share in our quest for
goodness. The character and virtues of the good life require a stable, enduring
relationship with those who share with us what we consider important about life:
thus the importance of the church as a community of friends. The church can give
the world a glimpse of the kind of life that is possible when we take God’s love
for us to heart. In our life together, we should be able to demonstrate that
violence is not inevitable, that living in harmony with the earth is possible, that
selfishness can be overcome by generosity, and that care, compassion and
kindness are the ways to call people to life. (pp. 122-123)
By promoting growth in character and virtue, the principal of a Catholic school assists the
students, faculty, administrators and staff to deepen their relationships in community and
to grow deeper in their relationship with God and one another.
Sergiovanni (1992) believed that in order for schools to be successful, the leaders
of schools needed to exemplify moral leadership in their daily interactions with students,
faculty, and staff. According to Sergiovanni, integrating the head, heart, and hand in
decision making enables the leader to provide moral leadership. Schuttloffel (1999)
provided a Catholic interpretation for moral leadership by indicating that for Catholic
educators, the mind represented a Catholic worldview, the heart reflected the beliefs and
values of the individuals both of which were shaped and informed through Scripture and
Tradition, and the hands represented actions and responses from the individual.
Adapting the work of Murphy and Beck (1994) on images and metaphors that
could assist a public school principal in moral decision making, Schuttloffel (1999)
provided a Catholic insight into their six metaphors. The metaphors described the
principal as: (1) “servant,” reflecting the life of Jesus who places the needs of others first;
(2) “person in community,” recognizing the dignity and blessing of diversity in
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community; (3) “moral agent,” transmitting the moral values of the Church and in so
doing, promoting the mission of the school; (4) “organizational architect,” setting goals,
designing curriculum, fostering faith formation with the faculty and, shaping the culture
of the school in light of the social and theological teachings of the Church; (5) “social
advocate and activist,” caring for the needs of the immigrant and the poor and creating a
moral vision for the school; and, (6) “educator,” leading faculty and students in faith .
Utilizing these metaphors, with their adapted Catholic interpretations, Catholic school
principals could facilitate moral development and formation among students, faculty and
staff.
Integrates Gospel Values and Christian Ethics into Curriculum, Policies, and Life of the
School
The principal also grows in the area of moral and ethical development when he or
she integrates Gospel values into the curriculum and policies of the school. Schuttloffel
(1999) reported that Gospel values included the following: Scripture; Tradition; the
theological virtues of faith, hope, and love; and, the cardinal virtues of prudence, justice,
fortitude and temperance. The theological and cardinal virtues “provide an
understanding of why particular solutions are imperative” (p. 64). Schuttloffel
maintained that “Gospel values are the product of Scripture and Church teaching which
provides [sic] the foundation of virtue animating Catholic educational leadership
practice” (p. 62). Knowledge of the components of Gospel values provides principals
with the proper tools to exercise moral leadership when designing curriculum and school
policies.
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History and Philosophy of Catholic Education in the United States
The final area of responsibility for principals in exercising spiritual leadership in a
Catholic school rests in the principals’ knowledge of the history and philosophy of
Catholic education in the United States. The competencies for this area of spiritual
leadership include: knowing the purpose and history of Catholic education, utilizing
Church documents and Catholic guidelines and directives, and developing and
implementing statements of school philosophy and mission with the unique Catholic
character in mind.
Knows the History and Purpose of Catholic Education in the United States
Knowing the history of Catholic education in the United States and the reasons
for the original founding of the Catholic school system provides principals with a context
into the current reality of Catholic education today, and assists them in addressing the
needs of Catholic schools in the 21st century. Ciriello (1994) stated that
The history of the Catholic school in the United States chronicles the willing
sacrifices and determination of clergy, religious, and laity to preserve the Catholic
faith of children, first from the strong influence of Protestantism and antiCatholicism and later from a government position against any religious
instruction. (p. 194)
Knowing this history of Catholic schools provides the principal with opportunities to
strengthen the commitment of faculty and staff by presenting to them at appropriate times
the effectiveness and legacy that Catholic schools have provided to thousands of students
in the United States. Several authors have provided full histories of the contributions that
religious communities, the clergy, and dedicated lay men and women have given to
Catholic education (Bryk, 1993; Denig, 2009; Gottemoeller, 2005; Hunt, 2000; Jacobs,
2000; Kauffmann, 1999; Kealey, 1994). Along with a familiarity of the history of
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Catholic schools in the United States, a principal also needs to be familiar with the
history of Catholic school law and the implications that this knowledge has in
determining practices and policies that are both legally binding and morally sound
(Scanlan, 2009; Shaughnessy, 2009).
Cirello (1994) addressed the importance of exposing principals to Church
documents and the insights of other theologians for the principal to grow in spiritual
leadership. Ciriello believed that exposing principals to the documents of the Second
Vatican Council assisted their understanding of the complexity and richness of the
Catholic Church. The notion of Church found in these documents reflects a Church that
assists the world. She wrote,
Therefore, world peace, social justice, ecology, and respect for human life are
important issues. The Church is defined in reference to its future, which is to
strive toward the reign of God in all human affairs at all levels. Thus the Church
and its mission is [sic] viewed less individualistically and not exclusively directed
to life beyond death. Attention given by the Catholic school administrator to
directing the school to become a living sign of the identity and the mission of the
Church as defined by Vatican II is to ensure a Catholic identity for the school and
to strive to educate and form authentic Catholic members. (p. 195)
If the school was to be a reflection of the Church and share in its mission, then, as
Ciriello pointed out, the school also needed to be concerned with the issues that assisted
in creating a Catholic vision of the world.
Utilizes Church Documents
In their writings on spiritual leadership and Catholic culture, both Jacobs (1997,
2005) and Cook (2001) incorporated numerous Church documents to reinforce the
importance of exposing principals and other school leaders to the pertinent content found
in these documents. Jacobs drew heavily upon Church documents in writing both about
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the vocation of the educator and building spiritual leadership. Cook exposed Catholic
leaders to Church documents in challenging them to be “architects of Catholic culture.”
Knowledge of Church documents provides the principal with a historical and theological
context in which to make important decisions that affect the Catholic identity and mission
of the school.
Develops and Implements Statements of School Philosophy
Cook (2001) proposed that knowing the history of Catholic education in the
United States, and exposure to Church documents on education (CCE, 1982, 1988, 1997;
NCCB, 1972, 1979; USCCB, 1990) provided leaders with a vocabulary that assisted
them in naming core values and beliefs in order to create and craft mission statements for
schools. The study of the history and philosophy of Catholic schools in the United States
provided principals with the components of a mission statement, namely,” identity,”
“inspiration,” and “destiny”. Cook explained that the school’s mission statement
provides identity when it identifies the community and explains its purpose. It provided
inspiration when it generates excitement and passion. And finally, it provides destiny
when it announces the goals of the school. Cook argued that if the school’s mission
statement was rooted to Christ and tied to the Gospel, then “learning activities and
outcomes will look very different (from the public school)” (p. 22). Mission statements
provide a way to communicate the distinct character of the school and give direction to
leaders for future programs and policies. Exposure to the history of Catholic schools and
Catholic educational philosophy, as well as critical analysis, reflection and discussion of
these topics, provides a framework for leaders to both assess current challenges in
Catholic education, as well as provides a context for future decision making.
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Summary of Spiritual Leadership
Spiritual leadership in Catholic schools requires competency of principals and
other administrators in the areas of faith development, building Christian community,
moral and ethical development, and the history and philosophy of Catholic education.
The literature reviewed for each of these areas indicated the importance of leaders being
exposed to, and familiar with, Catholic theology and philosophy, Scripture, Church
documents, and interpreting current educational leadership theories interpreted in a faith
context. Groome (1998) summarized these components for spiritual leadership in the
following statement:
So, a positive anthropology; a sacramental consciousness; commitment to
relationship and community; appreciation for tradition; cultivating reason for
wisdom of life; and the cardinal commitments of fostering holistic spirituality,
formation in social justice, and inculcating a catholic worldview--all need to
become embedded in an educator’s persona and permeate how one fulfills her or
his vocation. As teachers or parents make these commitments operative in the
practice of education, they become their spiritual vision, nurturing their own
holiness and wholeness of life. Conversely, as the educator’s spirituality matures,
these commitments are more consistently realized in his or her teaching. (p. 427)
Spiritual leadership is the area of leadership that differentiates leadership between public
and private schools and Catholic schools. Spiritual leadership is distinctive to Catholic
education and with the rise of lay administrators in Catholic and Marianist schools, needs
further research and study if Catholic schools are to remain faithful to their identity and
mission.
Adult Faith Formation
With the onset of the third millennium and the changing landscape of those who
ministered in the Church, the American bishops reflected upon the importance of faith
development among adult Catholics and the formation of adults in professional Church
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ministry in their respective documents, Our Hearts Were Burning Within Us (USCCB,
1999), and Co-Workers in the Vineyard of the Lord (USCCB, 2005a).
The USCCB (1999) affirmed the work of religious educators and school
personnel in forming the youth in the tenets of the faith, but called for a greater attention
of time and resources for the faith development of adults in Church institutions.
Renewing its commitment to adult faith formation, the bishops called upon adult
Catholics to be…
…mature in faith and well equipped to share the Gospel, promoting it in every
family circle, in every church gathering, in every place of work, in every public
forum. They must be women and men of prayer whose faith is alive and vital,
grounded in a deep commitment to the person and message of Jesus. (#2)
The bishops proposed that an adult’s living faith is “searching, explicit and fruitful”
(#45). This faith is searching in-so-far as it seeks understanding through the practices of
reading Scripture and Church documents, involving oneself in the life of a community,
caring for the needs of the poor, dedicating time to personal prayer, and committing
oneself to the promotion of the family. Living faith is explicit when it is rooted in a
personal relationship with Jesus Christ and focused on the Trinitarian relationship of
God. Clarity and further knowledge of the tenets of the faith assist adults in living out an
explicit faith. Finally, adult living faith is fruitful when it enjoys the fruits of the Holy
Spirit, which are, love, peace, kindness, generosity, faithfulness, gentleness, and selfcontrol. In other words, mature adult faith is open to the action of the Holy Spirit and
seeks to address the social concerns of the world with justice and compassion.
The USCCB (1999) proposed a framework for adult faith formation which
involved forming adults to live out a vibrant faith within the contexts of their parishes. In
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the life of the parish, adults are formed in Scripture, the liturgy and sacraments, Christian
community, and service to the needs of the poor. Based upon the model for initiation into
the Roman Catholic Church utilized in parishes, the Rite of Christian Initiation for Adults
(RCIA), the bishops devised a framework for those who worked in Catholic schools.
They proposed that the audience include “administrators and teachers in Catholic schools
who have the opportunity to nurture faith in many different settings--whether in the
students, in their parents, in themselves, or in their colleagues” (USCCB, 1999, #21).
According to the USCCB (1999), faith formation for both youth and adults finds
its proper place in the school community. As more lay teachers and administrators work
in the school, the bishops called for a laity “Who are living witnesses to Christ: wellformed in faith, enthusiastic, capable of leadership in the Church and in society, filled
with compassion, and working for justice” (#30). The new era for lay leadership in the
Church would be sustained by “The power of God’s word, regular prayer, a vibrant
sacramental life, lay spirituality, the support of the Christian community, and the
guidance of the Church’s social teaching” (#30). By promoting adult faith formation the
bishops sought to encounter lay adults who desired ongoing conversion to Jesus,
promoted and supported active membership in the Church, and acted as disciples in
mission to the world.
Utilizing the Catechism of the Catholic Church (USCCB, 2000) and the General
Directory for Catechesis (Congregation for Clergy, 1997), the USCCB (1999) proposed
six dimensions for adult faith formation. These dimensions included: (a) knowledge of
the faith, (b) liturgical life, (c) moral formation, (d) prayer, (e) communal life, and (f)
missionary spirit. The USCCB stated that “The ongoing development of a living, explicit
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and fruitful Christian faith in adulthood requires growth in all six dimensions. Each of
them is a fundamental aspect of Christian life, and a foundational content area for adult
faith formation” (#90).
The bishops presented outcomes for each of the six dimensions. Some of the
outcomes included: (a) an exploration of Scripture, (b) a familiarity of the social and
moral teachings of the Church, (c) a regard for the dignity of the individual and the
goodness of creation, (d) an understanding of the sacramentality of the Church, (e) an
appreciation for both public and private prayer, that is, the Eucharist, the Liturgy of the
Hours and contemplative and personal prayer, (f) knowledge of the Ten Commandments
and the Beatitudes, (g) a respect for life issues, (h) an appreciation for and involvement
with small communities of faith and the life of the parish and, (i) a regard for serving
those in need and for spreading the Gospel by speaking to others about their faith. The six
dimensions of adult faith formation were designated as a framework for further study for
all adults fully initiated into the Catholic Church.
The American bishops’ document, Co-Workers in the Vineyard of the Lord
(USCCB, 2005a) addressed the needs for ongoing spiritual development and formation
for those employed in the Church as professional ministers. The USCCB crafted this
document as a response to the ever increasing rise in lay men and women involved in
ministry in the Church. The document addressed the following components: (a) the
theological foundations for lay ecclesial ministry, (b) the discernment and suitability for
lay ecclesial ministry, (c) the formation of lay ecclesial ministers, (d) the authorization of
lay ecclesial ministers and, (e) the policies and practices in the ministerial workplace.
Co-Workers in the Vineyard of the Lord was written as a reflection on the recent history
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of lay men and women who assumed leadership in ministry and, unlike other USCCB
documents written on formation, it does not “propose norms or establish particular law”
(p. 6), rather it suggests “concepts, goals, strategies, resources, and ideas to consider” (p.
6).
Although all the adult faithful are encouraged to grow deeper in their faith and to
develop in the six components of faith, Co-Workers in the Vineyard of the Lord (USCCB,
2005a) was written for lay men and women whose service in the Church was
characterized by: (a) authorization of the hierarchy to serve publicly, (b) leadership in a
particular area of ministry, (c) collaboration in the pastoral ministry of bishops, priests,
and deacons and, (d) preparation and formation for particular responsibilities in ministry.
It expressed the uniqueness of the role of lay ecclesial ministers and declared,
The ministry is lay because it is service done by lay persons. The sacramental
basis is the Sacraments of Initiation, not the Sacrament of Ordination. The
ministry is ecclesial because it has a place within the community of the Church,
whose communion and mission it serves, and because it is submitted to the
discernment, authorization, and supervision of the hierarchy. Finally, it is
ministry because it is a participation in the threefold ministry of Christ, who is
priest, prophet, and king. (p. 11)
Although written particularly for lay men and women who served in the parish setting,
the USCCB noted that this document should not be reserved for their ministry alone.
They maintained that “the principles and strategies contained in this document be
considered for their relevance to other settings in which laity serve in leadership in
ecclesial institutions” (p. 15). Lay Catholic school administrators are a population for
whom these words could guide and instruct.
The bishops proposed both initial and ongoing formation for lay ecclesial
ministers (USCCB, 2005a). Both initial and ongoing formation needed to correspond to
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the four dimensions of formation designated for those engaged in ministry, that is, the
human, spiritual, intellectual, and pastoral dimensions of formation. While initial
formation was viewed as preparation for ministry and completed prior to commencing
ministry, the bishops also recognized the necessity for ongoing formation for all lay
ecclesial ministers. The bishops stated that
Ongoing formation, which strengthens ministerial identity as well as enhancing
ministerial skills, is not a luxury to be pursued when time and resources allow, but
is rather a permanent necessity for every ecclesial minister lay or ordained. No
lay ecclesial minister should feel excused from taking part in it; failure to do so
represents neglect of a significant ministerial responsibility. (p. 51)
Both initial and ongoing formation of lay ecclesial ministers called for an integration of
the four dimensions of formation. While initial formation was necessary to formally
initiate the individual into ministry, ongoing formation was necessary to sustain the
individual in their ministerial roles.
The bishops (USCCB, 2005a) also addressed the necessary personal and spiritual
qualifications that a prospective candidate should possess in order to be considered for
lay ecclesial ministry. These personal and spiritual dispositions or qualifications
included: (a) an ongoing prayer life rooted in Scripture and the liturgy, (b) a knowledge
of and ability to articulate Church doctrine, (c) a respect for the history and Tradition of
the Church, (d) an ability to direct others into service, (e) an ability to make and sustain
both collegial relationships and intimate friendships, (f) an academic ability to study and
integrate theological concepts, and (g) an appreciation for new ideas, a propensity for
critical thinking, and an ability to manage stress. These dispositions touched upon the
human, spiritual, intellectual and pastoral dimensions of formation and depict a wellrounded individual for ministry in service to the Church.
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The American bishops, through the writings of Our Hearts Were Burning Within
Us (USCCB, 1999), and Co-Workers in the Vineyard of the Lord (USCCB, 2005a),
provided a schema for adult faith formation. Both documents acknowledged that those in
leadership positions are not only to provide opportunities for other adults to grow in their
faith, but also are challenged to tend to their own ongoing spiritual formation. Although
these documents were written generally for adult catechists, as well as for leaders in
parish ministry, both documents provided caveats for adults and leaders involved in other
Church institutions. Therefore, the content and challenges found in these two documents
could be applicable to lay administrators in Marianist-sponsored secondary schools, thus
reinforcing the need for this study.
Characteristics of a Marianist Education
Written as a response to the mandate from the delegates of the 1991 General
Chapter of the Society of Mary, the Characteristics of a Marianist Education (Office of
Education General Administration of the Society of Mary, 1996), was published to assist
an ever increasing lay faculty and staff in Marianist schools throughout the world to
concisely articulate the charism and vision of the founder of the Marianists, Fr. William
Joseph Chaminade. This document was written to assist lay administrators, faculty and
staff, and members of the Society of Mary, who worked in education to maintain
Marianist identity in the school by articulating common elements found within a
Marianist education and providing examples of indicators for each of the five common
elements, or characteristics. Table 2 presents the five Characteristics of a Marianist
Education (CME) and their corresponding indicators.
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Br. Tom Giardino, S.M. (2010), the General Assistant for Education, initiated the
project of articulating the values and beliefs for Marianists in the educational apostolate
after the General Chapter of 1991. After a review of Marianist literature which included
the writings of the founder, historical educational and pedagogical documents, and other
published works from Marianist educators, Br. Giardino, created a survey that was
forwarded to the Provincial Heads of Education and principals and teachers in Marianist
schools to begin creating a list of common elements found in Marianist schools. After
compiling a list of common elements which included elements that overlapped one
another, as well as some outliers, Br. Giardino, forwarded this listing to the same
individuals for further feedback. The feedback entailed both written and verbal responses
from the participants. Once that data was collected, Br. Giardino, compiled an
international team of Marianist educators to further develop and refine the project. Over
a period of several years, this international team discussed, debated, and finally wrote the
preliminary document that included the five characteristics of a Marianist education.
At the 1996 General Chapter, the document was submitted to the delegates for a
vote, and was accepted and forwarded back to the General Assistant for Education to
strategize ways to implement the document in the many Marianist schools around the
world (Giardino, 2010). Currently, all Marianist-sponsored schools have adopted the
CMEs as descriptors for the Marianist identity of the school.
Each of the characteristics integrates the academic components of a school with
the spiritual components of a Catholic school. These characteristics encompass what
previous documents on Catholic schools have stated about the nature of Catholic schools
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Table 2
Characteristics of a Marianist Education
Educate for Formation in Faith
A) Bear witness with a personal and committed faith that touches the heart
B) Promote a faith-and-culture dialogue which illuminates reality from the perspective of the
Gospel
C) Form students in the Gospel’s values and Christian attitudes
D) Educate in a free and responsible style which elicits a personal response of faith
E) Bear witness with a faithful commitment to the Church that makes the Gospel credible today
and tomorrow
F) Make present the example and influence of Mary as the first disciple and as an educator in
faith

A)
B)
C)
D)
E)
F)
G)

Provide an Integral, Quality Education
Promote quality education of the whole person
Provide coherent curricula; a well-formed, professional administration, faculty and staff; and
adequate facilities and finances
Develop respect for the dignity of the person as a daughter or son of God, unique and
individual
Develop an interior spirit and self-knowledge
Develop a concern for global and local issues of culture, ecology, and the use of technology
Foster a diverse faculty and staff as well as a diverse student body
Offer Mary as a model of integrity in relation to the realities of the world

Educate in Family Spirit
A) Create a favorable environment for education
B) Cultivate interpersonal relationships characterized by openness, respect, integrity and
dialogue
C) Form an educational community with collaborative structures and processes
D) Express our authority as a loving and dedicated service
E) Influence others by exhibiting the Marian traits of openness, hospitality, graciousness and
faith

A)
B)
C)
D)
E)
F)

Educate for Service, Justice and Peace
Promote a missionary spirit for the reign of God
Educate for solidarity as well as justice and peace
Attend to the poor and marginalized
Promote the dignity and rights of women
Promote programs of service, encouraging the formation of Christian service groups
Under the prophetic influence of Mary, announce the goodness of God and denounce
oppression

Educate for Adaptation and Change
Educate to shape the future
Educate persons to accept and respect differences in a pluralistic society
Develop critical thinking skills in search for the truth
Be open and adapt to local and global contexts through inculturation and interdisciplinary
education
E) “Do whatever He tells you.” Be available and respond to the signs of the times in faith
A)
B)
C)
D)

Note.

From Characteristics of a Marianist Education, General Administration, 1996.
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that is, that they be: (a) spiritually motivated, (b) a community and family-like
atmosphere, (c) heralds of Gospel values, (d) places where faith and culture meet by
providing opportunities for Christian service, and (e) places where students and faculty
can grow in their faith (CCE, 1982, 1988; NCCB, 1972, 1979; SCCE, 1977; USCCB,
2005a; Vatican II, 1996a). They are also specifically Marianist, in-so-far as they reflect
Marianist spirituality by articulating the role of Mary in each of the Characteristics.
From its very beginning, Marianist educational efforts were characterized as “a spirit of
Marian faith” (Office of Education, 1996, #10). For Fr. William Joseph Chaminade, the
founder…
…Marian faith was a faith of the heart as well as an intellectual assent, a faith so
deep that, like Mary’s, it could conceive and give birth to Jesus. Mary in her
assent embodies the openness and cooperation with the action of the Holy Spirit
that is at the center of Christian faith. Inspired by the Spirit, Mary brings Jesus
into the world, dramatically showing us that with God all things are possible.
(Office of Education, 1996, #11)
Through the characteristics, Marianist educators were called to articulate the distinctive
nature of Marianist education through the embodiment of the CMEs and a deep faith in
Mary.
Once the document was approved and ratified at the General Chapter of the
Society of Mary in 1996, each Province was responsible for implementing the document
within its own particular cultural context. Within the next several years after the 1996
General Chapter, the Provincial Heads of Education of the former Cincinnati, New York,
Pacific, and St. Louis Provinces established an initial process for each of the schools to
incorporate the CMEs (Office of Education, 1996) into the daily life of the school. The
purpose of the process was to communicate the CMEs both internally and externally to
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all school constituents and to show evidence that the CMEs were lived out in the school
community.
In 2002, after the four former provinces merged into the Marianist Province of
the United States of America, the Province Office of Education began working on a
Sponsorship Agreement between the Society of Mary and the schools in which the CMEs
played a major role in determining whether or not a school would achieve sponsored
status (Marianist Province of the United States Office of Education, 2004). After several
years of reflection, submitted plans, school visits and communication between the
schools and the Marianist Office of Education in the United States, a revised agreement
was created that would guide the schools over the next several years (Marianist Province
of the United States Office of Education, 2010).
The Sponsorship Agreement (2010) outlined the roles and responsibilities for both
the school and the Office of Education. Some of the schools’ responsibilities included:
(a) an explicit articulation of the Marianist nature and mission of the school in the
school’s mission statement and other official communications, (b) a commitment to
participate in programs sponsored by the Office of Education for spiritual and
professional development, (c) a commitment to develop and foster the CMEs with all
school constituencies, (d) the establishment of a Mission Effectiveness Team (MET)
which created and monitored a four-year plan for the implementation of the CMEs, (e)
the involvement of at least one vowed Marianist to serve on the school’s board, and (f)
notification from the school with any open positions, particularly that of the president or
principal of the school. In return, the Province agreed to observe the following: (a) seek
out and encourage qualified vowed Marianists to serve in the school, (b) provide
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resources, information, and educational and faith programs to the schools, and (c) provide
financial resources for tuition assistance for lower-income students when available. The
Sponsorship Agreement (2010) will be reviewed every four years.
The Characteristics of a Marianist Education (Office of Education, 1996) was
written as a formative document which furthered the Marianist charism by an explicit
articulation of the common elements in a Marianist school. Within the United States, this
formative document has also become an evaluative instrument. The CMEs (Office of
Education, 1996) provides the leadership of the school with a particular context in which
to foster and sustain both the Catholic and Marianist identity and mission of the school.
In particular, the CMEs provide lay teachers and administrators in Marianist-sponsored
secondary schools a direction for school improvement and a framework for ongoing
spiritual and theological formation and development.
Information for Growth (IFG) Revised 2006 Survey
The Information for Growth (IFG) Survey was created by the NCEA as one way
of addressing the need for ongoing faith development and adult faith formation within the
Catholic Church in the United States. The IFG was originally developed in 1985 as a
tool for self assessment of the beliefs and practices of Catholic school teachers and parish
religious educators. The initial instrument was revised in 1994 in order to “expand its
usefulness for any Catholic interested in growing in faith” (Raiche, 2006, p. 2).
Originally designed as a spiritual self reflection tool for adults charged with the
theological education of youth in schools and parishes, the most recent version of the IFG
was designed to survey and assess “both the acquisition of Church teachings and the
alignment of attitudes and practices with these teachings among Catholic adults” (p. 2).
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The 2006 IFG Survey was designed as a response to the Roman document on religious
education, the General Directory for Catechesis (Congregation for Clergy, 1997), the
Catechism of the Catholic Church (USCCB, 2000), and the American bishops
documents, Our Hearts Were Burning Within Us (USCCB, 1999), and the National
Directory for Catechesis (USCCB, 2005b). These documents identified adult faith
formation as “the organizing principle, which gives coherence to the various catechetical
programs offered by a particular Church” and is the “axis which revolves the catechesis
of childhood and adolescence as well as that of old age” (Congregation for Clergy, 1997,
#275).
The IFG Survey provides assessment in two domains: cognitive and affective.
The cognitive domain assesses knowledge of theological concepts, and the affective
domain assesses the individual’s beliefs, values, attitudes, and perceptions as they pertain
to the official teachings of the Catholic Church. The IFG is designed to assess both
domains relative to the six dimensions of adult faith formation as outlined in Our Hearts
Were Burning Within Us (USCCB, 1999), which are: (a) knowledge of the faith, (b)
liturgical life, (c) moral formation, (d) prayer, (e) communal life, and (f) missionary
spirit.
Moving from an instrument once designed specifically for Catholic school
and parish religious educators to an instrument designed for the general population of
adults, based upon the results of the IFG, many more adults could participate in accessing
their spiritual growth. The results also provide a baseline content knowledge for
participants and serve as a tool for adults to grow in their knowledge of the Catholic faith.
Those currently utilizing the IFG as a tool for spiritual growth and self-assessment
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include a wide variety of adults involved in ministry training programs, Catholic schools,
parish religious education programs, and seminary and religious formation programs.
Table 3 reflects the breadth of theological concepts addressed in the IFG.
Table 3
Six Dimensions of Adult Faith Formation and Corresponding Citations From the
Catechism of the Catholic Church (CCC) and the General Directory for Catechetics
(GDC)
Knowledge of Faith (CCC nos. 26-1065; GDC nos. 84-85, 87)
Communion with Jesus; Scripture; Creeds and Doctrines; Catholic Social Teachings,
especially the dignity of the human person; Church’s tradition; philosophical and
theological foundations of the faith; Christian thought and culture; relevance of Church
teachings
Liturgical Life (CCC nos. 1066-1690; GDC nos. 84-85, 87)
Paschal mystery; sacramental life of the Church; Eucharist and other sacraments;
spirituality, skills and habits of full, conscious and active participation in the liturgy;
Baptismal priesthood and ordained priesthood; Liturgy of the Hours
Moral Formation (CCC nos. 1691-2557; GDC nos. 84-85, 87)
New commandment of love one another; formation in the life of the risen Christ; Ten
Commandments; Beatitudes; human dignity; destiny, freedom and responsibility, sin and
grace; well-formed conscience; objective moral norms taught by the Church’s
magisterium; gospel of life; lifestyle based upon Scripture
Prayer (CCC nos. 2558-2865; GDC nos. 84-85, 87)
Forms and expressions of Christian prayer, especially the Our Father; ascetical-mystical
tradition; pattern of personal prayer, shared prayer with others, popular piety and
devotion
Missionary Spirit ( GDC nos. 84, 86, 87)
Evangelizing spirit; God’s call, personal apostolate; witness to the faith in speech and
action; service to others, common good, transformation of society; interreligious
dialogue, Church’s mission to the people
Note. From IFG Interpretation Manual, by Diana Raiche, Washington, DC: NCEA
By participating in this survey, Catholic adults at all levels of faith could utilize
the results of this survey to further their own education and formation in the Catholic
faith. The results provided to the individual are “an efficient and effective way to capture
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a profile of the strengths and areas in need of improvement relative to the six dimensions
of adult faith formation” (Raiche, 2006, p. 4).
Related Empirical Studies
While numerous authors have written about the need for teachers and leaders in
Catholic schools to be spiritually competent and literate in the teachings of the Catholic
Church (Ciriello, 1994; CCE, 2007; Cook, 2001; Groome, 1998; Jacobs, 1997, 2000,
2005; USCCB, 2005c), there is limited current empirical research in this area. Empirical
research on faith and spiritual leadership does exist prior to 2003 (Hunt, 2000; Wallace,
2000) but for the purposes of this section, only those studies completed within the past
eight years will be reviewed. This section will examine three studies on Catholic school
faith leadership that relate to the purpose of this study. While differences exist between
the sample populations, the results of these studies reinforce the need for additional
research in the areas of spiritual competency, faith leadership and theological literacy.
The studies will be reviewed in chronological order, beginning with the most recent
study.
The Religious Dimension of Lay Leadership in Catholic Schools
Belmonte and Cranston (2009) conducted a qualitative study in a rural diocese in
New South Wales, Australia, with six principals (n=6) of Catholic schools to investigate
the role of the lay principal in promoting the Catholic character and culture of a school.
Of the six Catholic school principals, four principals exercised leadership in a primary
school which ranged from grades k-6, and two principals exercised leadership in
secondary schools which ranged from grades 7-12. The researchers established criteria
for participation in this study which included at least five years of service as a principal in
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a Catholic school, a gender mix for participation, diversity in school size, and the
participants’ ability to articulate personal thoughts regarding leadership in Catholic
schools. At a diocesan gathering of principals, the researchers presented their proposed
study and sought voluntary participation among the gathered principals.
The researchers utilized a multiple case study approach and collected data over a
period of eight months through one-on-one interviews with principals, on-site
observations with field notes, and document analysis. Each principal was interviewed
twice. The initial interview lasted approximately one and one half hours, and a follow-up
interview was conducted approximately one week after the initial interview to provide
“further opportunities for clarification of responses from the initial interview and ideas
developed during visitation and observation of the school site” (Belmonte & Cranston,
2009, p. 298). The following research questions provided the foundation for this
qualitative study:
1. How do lay principals perceive their role in carrying out the mission of
Catholic schools?
2. In a rapidly changing educational milieu, how do principals actively promote
and make explicit their schools’ Catholic character and culture to others?
3. What tensions do lay principals experience in promoting a Catholic character
and culture?
4. How do lay principals perceive the appropriateness of their preparation for
leadership of Catholic schools, and what professional needs are still to be
met? (pp. 297-298).
Coding of transcribed interviews, field notes, journals, observations and documents
provided common themes from which the researchers presented their findings. The
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researchers established triangulation of the data by providing opportunities for the
principals to review the data.
The data confirmed that the six lay principals studied perceived themselves to be
the spiritual leaders of the school by promoting key interpersonal relationships in the
school, fostering community among students, faculty and staff, and creating “an ethos
and culture that supported the Catholic view of life” (Belmonte & Cranston, 2009, p.
300). Although the principals understood their role in the promotion of the Catholic and
religious identity of the school, the principals indicated that they lacked preparation to
carry out this responsibility. In Australia, each school employs a Religious Education
Coordinator (REC) who assists the principal in promoting the Catholic identity of the
school. Principals noted that “…Religious Education Coordinators were well prepared
for religious leadership in the school, possibly more so than they were as principals” (p.
302). Belmonte & Cranston reported that the six principals who previously served as an
assistant principal or a REC felt more prepared to assume the position of principal. The
researchers concluded
In particular, for the Catholic school context, a key finding is that principals who
had fulfilled the role of the REC acknowledged a comfortable transition into the
religious leader of the school. The very nature and expectations of the position
had led them to greater religious and theological literacy. (p. 303)
In addition to initial preparation for assuming leadership in Catholic schools, the
study also indicated that ongoing spiritual formation for principals was often neglected.
Those principals who had previous experience or mentor relationships with members of
religious communities indicated a comfort level in spiritual leadership greater than the
younger generation of principals who did not have exposure to religious either as
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mentors, fellow teachers, or as heads of school. To address this concern, Belmonte &
Cranston (2009) wrote,
Catholic school leaders at all levels should collaborate to ensure that spiritual
development opportunities are part of the professional development of Catholic
school principals. The continuation of Catholic schools with strong Catholic
character necessitates leaders who have high levels of cultural and spiritual
capital. For this to occur, Catholic school principals need to keep Christ at the
center of their own lives as well as at the center of their schools. (p. 311)
Finally, the study highlighted the importance of recruiting and appointing both
professionally and spiritually competent individuals to assume leadership in Catholic
schools. The researchers stated,
If the Catholic character of a school is to be maintained and nurtured, lay
principals, as cultural and spiritual capital need to be not only professionally
competent, but spiritually competent as well. Individuals who witness to the
Gospel and are equipped with leadership skills and abilities need to be recruited
and encouraged to assume principalship positions in Catholic schools. (p. 308)
Consistent with the literature, this study highlighted the important role the principal
played in creating a Catholic culture in the school (Cook, 2001; Jacobs, 2005;
Schuttloffel, 1999), articulating the Catholic and religious dimensions of the school
(Congregation for Catholic Education, 1982, 1988; Cook, 2001), and facing the
challenges in providing spiritual leadership in the school community (Carr, 2000;
Ciriello, 1994). Because the population for this study was so few in number, n=6, as
well as a qualitative study performed in Australia, these finding may not be generalizable
to lay administrators in Catholic and Marianist secondary schools. However; the findings
in this study reinforce the need for ongoing research in the areas of spiritual leadership,
faith formation, and the theological literacy of lay leaders in Catholic schools.
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Faith Formation of the Laity in Catholic Schools: The Influence of Virtues and
Spirituality Seminars
Although not specifically addressing spiritual leadership or the theological
literacy of administrators in Catholic schools, Earl (2008) conducted a qualitative study
on faith formation with 15 lay Catholic elementary school teachers in the Arlington
Diocese in Virginia. The study investigated the relationship between attendance at two
researcher-designed seminars on spirituality and virtue, respectively, and their
perceptions of their practice in a Catholic school.
The spirituality seminar incorporated content on Scripture, the Catechism of the
Catholic Church (USCCB,2000), and several Church documents on Catholic education
(p. 62). The seminar also provided an overview of “what spirituality is, an overview of
different forms of spirituality, and the importance of prayer as the key or food for the
spiritual life” (p. 64). The virtue seminar, on the other hand, was developed for teachers
to assist students to grow in character. Earl (2008) stated,
This seminar was designed to give teachers a theological background or basic
knowledge about the Sacrament of Baptism, grace, virtue, theological virtues,
moral virtues, conscience formation, commandments, natural law, and moral
development, as well as a variety of teaching strategies and resources to use in the
classroom with students of various ages. (p. 64)
Over 300 elementary school teachers attended these seminars and the researcher
designed a survey requesting participation in a study for which the seminars were
perceived as helpful in their practice as a Catholic educator. The researcher selected a
purposeful sample of 15 participants who reflected diversity in subject and grade taught,
as well as role, that is, librarian, resource person or classroom teacher.
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The study consisted of a one hour on-site interview with each of the participants
and the interviews were grounded in the following research questions:
1. What sorts of significant experiences do these virtue/spirituality seminars produce
and how do they affect the participants?
2.

In what specific ways have the seminars been reflected in participants’ teaching
or influenced their thinking about their teaching pedagogy?

3. How do participants, upon completion of the seminars, define character education
and articulate whether or not a relationship exists between the seminars and
character education?
4. Is there an impact on lay teachers’ perceptions of Catholic education as a result of
participation in the seminars? (pp. 19-20).
Earl incorporated two approaches to analyzing the data. The first approach, case focused
analysis, “dealt with individual respondents’ experiences related to the seminars and who
they perceived they had been influenced by them” (p. 67). The second approach, issuefocused analysis, “dealt with the collective issues revealed by the respondents” (p. 67).
Coding and sorting of the data provided emerging themes for the researcher.
For the purpose of this review, the themes that emerged that are pertinent to the
study of theological literacy and spiritual leadership included the following: knowledge,
prayer, strengthening, and integration. The 15 teachers commented that participating in
the two seminars prepared them in the classroom because the content covered in the
seminars assisted them in designing curriculum for their classes. The prayer experiences
involved in both seminars also modeled for the participants a variety of ways to
incorporate daily prayer into the classroom, and as a result, many of the 15 teachers
indicated that they felt that their personal prayer life was enriched because of the
seminars. Due to the seminars and experiencing both personal change and a change in
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their students, the participants also experienced a strengthening in their professional and
spiritual lives and, as a result, felt more empowered and satisfied in their practice.
Finally, the participants responded that they were able to integrate the content of the
spiritual and virtue seminars into the classroom on a daily basis.
Commenting on the impact that the seminars had on the participants’
understanding of working within a Catholic school, Earl (2008) wrote,
Modeling virtue and prayer, integration of religion and concepts of moral
development, and nurturing and caring for students as a sign of God’s love, were
major themes that participants identified as signs of the influence of the seminars
on their own growth in understanding the mission of Catholic education. If the
teacher in the Catholic school is called to assist with the formation of students,
helping them to grow and develop in faith, then teachers must also be well formed
in this faith. (p. 198)
These themes were consistent with the challenges presented in earlier documents on
Catholic education (CCE, 1982, 1988). The influences that these seminars had on the
participants were apparent to Earl. She stated,
Given the various ways that the spirituality and virtue seminars influenced the
participants, these programs seem to help one to develop the spiritual attributes
that a person brings to the job and the pastoral competencies needed to create the
Catholic school environment. (p. 201)
The findings in this study suggested that, “in addition to the necessary educational and
theological content, teachers also needed guidance to develop their spirituality” (p. 205).
As a result of attending the seminars, teachers felt renewed, empowered to develop a
personal relationship with Christ, and better equipped to teach religion in the classroom.
Regarding one of the outcomes of participating in the seminars, Earl commented that the
teachers, “no longer taught just a subject called religion, they taught a way of life” (p.
205).
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The results of this study reinforced the following important concepts for the
vitality, integrity, and future of Catholic schools: (a) the importance for the ongoing
professional and spiritual development of Catholic school teachers, (b) the relationship
between knowledge of theological content and competency in the classroom, and (c) the
key role that spiritually-formed teachers play in forming students in faith and in fulfilling
the Catholic mission of the school. This qualitative study, limited to 15 lay elementary
school teachers and staff in the Diocese of Arlington, Virginia, promotes the need for
further quantitative study on theological literacy, spiritual competency and faith
formation among lay teachers in Catholic high schools, in general, and for lay
administrators in Marianist high schools, in particular.
Report on the Future of Catholic School Leadership
Commissioned by the National Center for Research in Catholic Education by the
Chief Administrators of Catholic Education (CACE) of the National Catholic Educational
Association (NCEA), Schuttloffel (2003) conducted an on-line quantitative study among
diocesan superintendents and vicars of education in the United States in order to create “a
baseline profile of the Catholic principalship in the United States” (p. 1) and “to provide a
sketch of what superintendents and vicars of education in Catholic education today
portray as their situation with particular attention given to recruitment and preparation
efforts” (p. 1).
The survey consisted of 27 items which included demographic and closed and
open-ended questions. Although the researcher did not indicate the total number of
participants in the sample population, a 42% response rate was reported. The researcher
indicated that, although the response rate was less than desirable for this study, the
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respondents did in fact represent a geographic cross-section of the United States allowing
for the possibility of making general statements regarding the principalship in Catholic
schools in the United States. Schuttloffel’s (2003) findings may in fact shed some light
on the Catholic principalship in the United States, but the return rate on this study may
not have perhaps painted a full and accurate picture of the landscape of leaders in
Catholic schools in the United States. Although the study was problematic in design and
implementation, it bears mentioning to support the need for additional research in the
area of theological literacy and spiritual competencies of administrators of Catholic
schools.
Schuttloffel (2003) concluded that the search for qualified leaders must be a
priority for the Church for the future of Catholic education in the United States. In
particular, ongoing formation and training in the areas of spiritual leadership and
theological knowledge must be a priority for diocesan personnel if Catholic schools were
to maintain their Catholic identity. Commenting on the preparation and recruitment of
Catholic school leaders, Schuttloffel concluded,
The preparation of these individuals impacts their ability to meet their role
expectations. Novice principals are more likely to have deficiencies in their
theological knowledge and their spiritual leadership. The most obvious
explanation is that the majority of Catholic school principals today have had little
theological education since sacramental preparation. Most often graduates of
public educational administration programs, they have had little more as adults.
Filling the preparation gap in theological and spiritual preparation then becomes a
major task for diocesan leadership. (p. 23)
The results of this study created a profile of Catholic school principals who exercised
leadership in Catholic schools. Most principals in this study earned advanced degrees
from secular institutions, and superintendents and vicars indicated that the most pressing
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critical lack of knowledge for novice principals and principals who transitioned from the
public school system were spiritual leadership and theological knowledge. Although the
response rate was less than desirable for a national study such as this, the limited results
further promote the need to study the theological literacy of lay administrators in Catholic
schools, in general, and in Marianist-sponsored schools, in particular, supporting the need
for this study.
Summary
With the ever increasing presence of lay teachers and administrators in Catholic
schools, in general and Marianist-sponsored secondary schools, in particular, the review
of literature reinforced the importance for leaders in Catholic schools to be exposed to the
teachings of the Catholic Church, to foster ongoing faith development for themselves and
others in their care, to promote the identity and mission of Catholic schools, and to
become spiritually competent in exercising spiritual leadership.
A review of Church documents reaffirmed the importance of Catholic education,
in general, and Catholic school education, in particular. The NCCB (1972, 1979), the
CCE (1982, 1988), and the USCCB (1990, 2005a) held Catholic school teachers and
educators in high regard and challenged them to witness to a vibrant faith in Jesus Christ.
They challenged educators to move from passivity to active witnesses and promoters of
faith and the Church. They promoted ongoing spiritual and professional development for
all who ministered in Catholic schools challenging especially lay teachers and
administrators to become more literate in theology and spirituality. As spiritual leader of
the school, the principal was challenged to be the gatekeeper of the mission and Catholic
identity of the school through promoting a Catholic vision of life through the hiring and
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induction practices of new faculty and staff (CCE, 1988, 1997). The CCE (1997, 2003,
2007) recognized and affirmed that the Catholic school fulfills the mission of the Church
and that the presence of priests, brothers, sisters and lay men and women working
together collaboratively constitutes the fullness of Church.
The need for ongoing theological and spiritual formation of Catholic educators
was evidenced under the elements of adult formation, The Characteristics of a Marianist
Education (1996), and the IFG survey. In both American documents on adult faith
formation, the USCCB recognized the need for Catholic adults to continue and nurture
the faith development and catechesis that ended with Confirmation. Devising a
framework for adult faith formation in Our Hearts Were Burning Within Us (USCCB,
1999) and promoting an intellectual, spiritual, and emotional plan for adults working in
ministry in the Church in Co-Workers in the Vineyard of the Lord (USCCB, 2005a), the
USCCB acknowledged the need for adults to tend to ongoing faith development so that
their mature-living faith might be searching, explicit, and fruitful.
The Characteristics of a Marianist Education (1996) provided a framework for
Marianist schools throughout the world to articulate and promote the charism of the
founder of the Marianists, Fr. William Joseph Chaminade. The Marianist identity of a
school was apparent when teachers and administrators actively provided an education for:
(a) formation in faith; (b) integral, quality education; (c) family spirit; (d)service, justice
and peace; and, (e) adaptation and change. This formative document became a tool for
evaluation in the Marianist-sponsored schools in the United States.
The IFG Survey utilized the six dimensions of adult faith formation outlined in
Our Hearts Were Burning Within Us (USCCB, 1999), namely: (a) knowledge of the
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faith, (b) liturgical life, (c) moral formation, (d) prayer, (e) communal life, and (f)
missionary spirit. The IFG measured both cognitive and affective responses of the
participants which indicated their content knowledge of these dimensions, as well as the
extent to which their beliefs and practices were aligned with Church teaching in the same
six dimensions of adult faith formation.
The literature also suggested that both teachers and administrators could further
promote the mission and Catholic identity of the school (Carr, 2000; Cook, 2001; Jacobs,
2005) Several authors indicated when teachers and administrators focused on their
personal vocation, understood the role they played in creating a Catholic culture, and
undertook a contemplative stance to decision-making, that these measures could
permeate the school and promote a Catholic vision for all the constituents (Cook, 2001;
Jacobs, 1997, 2005; Schuttloffel, 1999).
Finally, through the framework provided by the NCEA (Ciriello, 1994) in
assisting principals to become competent in exercising spiritual leadership in a school,
numerous authors provided ways in which the principal could grow in the areas of faith
formation, building Christian community, moral and ethical development, and knowing
the history and philosophy of Catholic education. In addition to the spiritual
competencies provided by the NCEA, the three empirical studies reviewed reinforced the
importance for Catholic school leaders to grow in the areas of spiritual leadership, faith
formation, and theological literacy. A review of the related literature in these areas, as
well as the lack of more current research on this topic reinforced the need for this current
study.
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CHAPTER III
THE METHODOLOGY
Restatement of the Purpose of the Study
The purpose of this study was to investigate the extent that lay administrators in
Marianist-sponsored secondary schools were theologically literate in discrete theological
content areas. The areas of content knowledge included: (a) knowledge of faith, (b) the
liturgy, (c) moral formation, (d) prayer, (e) communal life, and (f) missionary spirit.
Additionally, this study investigated the degree to which lay administrators in
Marianist-sponsored secondary schools were aligned with Church teaching in their
beliefs and practices according to the aforementioned content areas. Finally, this study
investigated those discrete topics of Catholic theology that lay administrators in
Marianist-sponsored secondary schools wished to incorporate into their future spiritual
and theological formation.
Research Design
This quantitative study measured and reported the theological literacy of lay
administrators in Marianist-sponsored secondary schools in the United States utilizing
online cross-sectional survey research methods. Choosing this particular method of
research for this study was consistent with the literature which indicates that survey
research, in general, and online survey research, in particular, is the preferred
methodology when the following criteria are met: (a) the target population is widely
distributed geographically and accessible to the researcher; (b) the statistical data
produced and analyzed describes patterns or relationships between particular variables
and the sample population; (c) time constraints exist for completion of the survey; (d)
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respondents can maintain anonymity specifically when encountering questions of a
sensitive nature; and (e) all in the sample population have access to a computer and the
skills to complete the instrument (Fowler, 2009; Sue & Ritter, 2007).
There are advantages to both the participants and the researcher when employing
the use of an online survey. Advantages pertaining to the participants include: (a) the
opportunity to provide direct input regarding a particular concept or issue within a limited
amount of time; (b) completion of the study at their own convenience; and (c) anonymity
of responses not provided for in face-to-face interviews. The advantages pertaining to the
researcher include: (a) utilizing a standardized set of questions for all the participants to
provide consistency in the design of the study; (b) minimizing the turnaround time
between the reception and completion of the survey, (c) analyzing the collected data
instantly and systematically; and (d) reducing the personal cost to the researcher utilizing
online surveys in comparison to mail surveys or face-to-face interviews with a population
widely distributed geographically (Fowler, 2009).
Setting
The Marianist Province of the United States currently sponsors 18 secondary
schools. Sixteen schools are located in the United States, and two schools are located in
Ireland and Puerto Rico, respectively. For the purposes of this study, only the 16 U.S.
secondary schools were included because of differences in the educational systems and
cultural and language barriers that may be operative in the schools outside of the United
States. The 16 schools do not share the same governance and administrative models, and
they are owned either by the Marianist Province of the United States, co-owned with
another religious community, owned by an independent board, or owned by the
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archdiocese or diocese in which they are located, but continue to be sponsored by the
Marianist Province of the United States. Table 4 presents the names, locations,
governance model and ownership for each of these schools.
Population
This study was limited to reporting on the theological literacy, alignment of
beliefs and perceptions with Church teaching, and future theological interests of lay
administrators of Marianist-sponsored secondary schools. Therefore, priests, brothers,
sisters and permanent deacons currently serving in these positions were not included in
the study. Lay administrators of Marianist-sponsored secondary schools were purposely
chosen to participate in this study because currently in the United States no national norm
exists for a standardized theological literacy for Catholic school administrators, in general
(Cook, 2001; Jacobs, 2005; Traviss, 2000) and administrators in Marianist schools, in
particular.
The population for this study consisted of a census of lay administrators of
Marianist secondary Catholic schools in the United States. A total of 73 lay men and
women held the following administrative positions in the 16 Marianist-sponsored
secondary schools in the United States and were invited to participate in this study: 10
Presidents, 15 Principals, 12 Assistant Principals for Academics, 8 Directors of Student
Activities, 14 Deans of Students, and 14 Directors of Campus Ministry. These particular
administrative positions were chosen because of the direct and indirect influence that
each of these positions have in maintaining the Catholic identity of the school and for
promoting the fourfold dimensions of a Catholic school, as described in the American
bishops document, Sharing the Light of Faith (NCCB, 1979).
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Table 4
Names, Locations, Governance Models and Ownership of Marianist-Sponsored
Secondary Schools in the United States
Name of School
Location
President/Principal
Ownership
Model
Archbishop Riordan
High School

San Francisco, CA

Y

Archdiocese of San
Francisco

Chaminade College
Preparatory

Chatsworth, CA

Y

Independent Board

Chaminade-Madonna
College Preparatory

Hollywood, FL

Y

Marianist Province

St. Anthony High
School

Maui, HI

N

Diocese of Honolulu

Saint Louis School

Honolulu, HI

Y

Marianist Province

Chaminade College
Preparatory

St. Louis, MO

Y

Marianist Province

St. John Vianney High
School

St. Louis, MO

Y

Marianist Province

St. Mary’s High School

St. Louis, MO

Y

Archdiocese of St. Louis

Daniel J. Gross High
School

Omaha, NE

Y

Diocese of Omaha

Archbishop Moeller
High School

Cincinnati, OH

Y

Archdiocese of
Cincinnati

Purcell Marian High
School

Cincinnati, OH

Y

Archdiocese of
Cincinnati

Chaminade-Julienne
Catholic High School

Dayton, OH

Y

Marianist Province
School Sisters of Notre
Dame de Namur

Villa Angela-St. Joseph

Cleveland, OH

Y

Diocese of Cleveland

North Catholic High
School

Pittsburgh, PA

Y

Diocese of Pittsburgh

Central Catholic High
School

San Antonio, TX

Y

Marianist Province

Nolan Catholic High
School

Fort Worth, TX

Y

Diocese of Dallas/Fort
Worth
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While most positions on the administrative teams of Marianist-sponsored
secondary schools in the United States were held by lay men and women, a few of these
positions were maintained by vowed Marianists, members of other religious
congregations, or members of the diocesan clergy. In five of the schools, the office of the
president was held by three vowed Marianists, one diocesan priest and one permanent
deacon. In one of the schools, the position of the principal was maintained by one
religious brother from a different religious congregation, and in two other schools, the
position of the Director of Campus Ministry was held by a priest. For the purposes of this
study on lay administrators in Marianist-sponsored secondary schools, those
aforementioned individuals were not invited to participate.
Prior to the annual meeting of presidents and principals of Marianist-sponsored
secondary schools, the Director of Education granted permission to the researcher to
conduct the study in Marianist-sponsored secondary schools in the United States
(Appendix B). On October 19, 2010, during the annual meeting of presidents and
principals of Marianist sponsored secondary schools, the researcher reported the purpose
and rationale for the study and solicited not only their personal support and participation,
but also, invited members of their administrative teams to participate and complete the
survey. At this meeting, the researcher gathered email addresses from the presidents and
principals for each of their respective teams in order to send out the survey.
Utilizing the address book feature on SurveyMonkey, the researcher sent an
online letter of invitation to all 73 lay administrators which included the following: (a)
an introduction of the researcher, (b) an explanation of the purpose and significance of
the study, (c) a request for their participation in the study, as well as a statement
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regarding the voluntary nature of the study, (d) a participants’ consent form, (e) the
assurance of confidentiality of the information gathered, (f) description of the length of
the time required to complete the survey, and (g) a note of reassurance that permission to
conduct the survey was granted by the Institutional Review Board for the Protection of
Human Subjects (IRBPHS) at the University of San Francisco (Appendix C).
Instrumentation
Permission was granted by the National Catholic Educational Association
(NCEA) to utilize the 2006 Information for Growth (IFG) Survey to collect the data from
the lay administrators of Marianist secondary schools in the United States (Appendix D).
The IFG (Appendix E) was designed by the NCEA to
Support the ongoing spiritual and intellectual formation that is central to Jesus’
call to conversion. It is a self-assessment designed to lead one to further
education and formation in faith. [The] IFG can offer an adult the opportunity to
become a self-motivated, self-directed and self-activated seeker in deepening
one’s spiritual formation. It is designed as an efficient and effective way to
capture a profile of the strengths and areas in need of improvement relative to the
six dimensions of adult faith formation in OHWB [Our Hearts Were Burning
Within Us]. (Raiche, 2006, pp. 3-4)
Because this instrument was copyrighted by the NCEA and participants are requested to
pay a nominal fee in order to complete this assessment, a copy of this instrument was not
included in this dissertation.
The four-part survey assessed both cognitive and affective domains across the six
dimensions of faith formation, namely: (a) knowledge of the faith, (b) liturgical life, (c)
moral formation, prayer, (d) communal life, and (e) missionary spirit. Part I consisted of
63 multiple choice questions that measured cognitive knowledge of the Catholic faith.
Respondents could score in one of the following three categories: (a) A score ranging
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between 0% - 40% correct was considered to demonstrate an emerging or a beginning
level of understanding of theological concepts and Church teaching; (b) A score ranging
between 41% -75 % correct was considered to demonstrate a moderate level of
understanding of theological concepts and Church teaching; and, (c) A score ranging
between 76% -100% correct was considered to demonstrate a high or strong level of
understanding of theological concepts and Church teaching (Raiche, 2006).
Part II consisted of 62 Likert-scale questions that asked participants to report on
their attitudes, practices and opinions with regard to the six dimensions of faith
formation. The questions were scored on a 4-point Likert scale that provided the
participants with the following options: (a) strongly disagree, (b) disagree, (c) agree, and
(d) strongly agree. As with Part I of this survey, participants received scores that
illustrated the degree to which their beliefs and practices were aligned with Church
teachings. The 4-point Likert scale was designed for respondents to score between a 1
and a 4 for the responses of strongly disagree to strongly agree, respectively. The NCEA
designated an average score of 1-2.50 as emerging, a score of 2.51-3.25 as moderate and
3.26-4.0 as strong or high with regard to the alignment of the participant’s beliefs and
practices with Church teaching (Raiche, 2006). Table 5 presents the total number of
cognitive and affective questions in each dimension and each domain. Cognitive
questions pertained to content knowledge questions which had a correct response.
Affective questions pertained to the degree to which the participants’ beliefs and
practices were aligned with Church teaching.
Part III consisted of eight multiple choice demographic questions, which included
gender, age, racial/ethnic background, primary language spoken, highest educational
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level, religious affiliation, formal religious education level in the Catholic Church and
role in an organization. Due to the selected population for this study, permission was
granted from the NCEA to revise some of the demographic questions to provide a more
accurate profile of lay administrators in Marianist secondary schools (Appendix C).
Table 5
The Six Dimensions of Adult Faith Formation and Their Corresponding Cognitive and
Affective Domains on the IFG
Dimension
Cognitive Questions: Part I
Affective Questions: Part II

Knowledge of Faith

1,4,8,12,16,
19,23,26,30,33,
36,40,43,47,50,
54,57,60,63

1,4,8,11,15,
18,22,25,29,32,
36, 42,48,54,58,61

Liturgical Life

2,10,17,24,29,
34,41,48,55,61

2,9,16,23,
30,37,43,49,
55,59,62

Moral Formation

5,9,13,20,
27,31,37,44,
51,58,62

5,12,19,26,
33,39,45,
51,56,60

Prayer

6,14,21,28,
38,45,52

6,13,20,27,
34,40,46,
52,57

Communal Life

7,15,22,32,
39,46,53,59

7,14,21,28,3
5,41,47,53

Missionary Spirit

3,11,18,25,3
3,10,17,24,
5,42,49,56
31,38,44,50
Note. IFG Interpretation Manual, by Diana Raiche, Washington, DC: NCEA, p. 6.
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In particular, items 2, 5, 7, and 8 which reported age, education level, formal religious
education in the Catholic Church, and role in a group, respectively, necessitated a
reformulation of some of the response options to more accurately reflect this particular
population of Marianist secondary school lay administrators. In addition, item 4 was
deleted from the survey since primary language was not a variable pertinent to this study,
and two additional items were included in the study to investigate where participants may
have earned advanced degrees in Education and the years of service the participants
worked in Catholic education. In total, there were nine demographic questions for this
study (Appendix E).
Part IV of this survey consisted of a listing of 20 topics in Catholic theology for
which participants were instructed to prioritize the top four areas of interest for further
reflection, education, and formation. The researcher reported on the top five topics of
interest which may inform future topics for ongoing professional and theological
formation for lay administrators in Marianist-sponsored secondary schools.
Validity
In developing the revised IFG, the Department of Religious Education at the
NCEA gathered three panel sessions for question development and revisions. The panel
of experts included: NCEA members, religious education coordinators, past IFG user
groups, and some representatives from the Department of Education at the United States
Conference of Catholic Bishops. In addition to experts from the aforementioned groups,
members of the NCEA staff, and psychometricians from the University of Kansas and
Boston College provided assistance and guidance in the 2006 revision of the IFG.
Questions designed for this instrument were drawn from the following source materials:
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Catechism of the Catholic Church (USCCB, 2000), the General Directory for Catechesis
(USCCB, 2005b), Our Hearts Were Burning Within Us (USCCB, 1999) , the National
Directory for Catechesis (USCCB, 2005), the previous IFG, and Level 3 of the ACRE
(Assessment of Catechesis/Religious Education) instrument designed for students in
Catholic high schools and youth ministry programs.
Reliability
A similar process was conducted to achieve reliability among the questions and
the first two parts of the survey. Utilizing the Kuder Richardson (K-R) 20s reliability
coefficient with the number of items (n=2,016). Table 6 reports the realized scores for
reliability for the cognitive and affective domains for each of the six dimensions of adult
faith formation. A score of .80 or higher indicated good reliability, a score of .90
indicated a homogenous test. Total scores for both the cognitive and affective domains
exceeded a score of .90 indicating that the IFG was highly reliable and homogenous.
Table 6
Reliability of the Cognitive and Affective Domains of the IFG n=2,016
Dimension
Cognitive Domain
Affective Domain
K-R

#of Questions

K-R

# of Questions

Knowledge of Faith

.75

(19)

.92

(16)

Liturgical Life

.75

(10)

.93

(11)

Moral Formation

.71

(11)

.81

(11)

Prayer

.60

(7)

.93

(7)

Communal Life

.58

(8)

.90

(8)

Missionary Spirit

.64

(8)

.91

(8)

Total Scores
.93
(63)
.98
Personal communication, Dr. John Poggio (2010).

(62)

Note.
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Ethical Considerations
Prior to beginning the research for this study, the researcher was granted
permission from the Institutional Review Board for the Protection of Human Subjects
(IRBPHS) at the University of San Francisco. The researcher provided the Board with all
documentation necessary to begin research: the background and rationale for the study,
the description of the sample, the recruitment procedures for participation in the study,
the consent process, copies of the questionnaires, description of potential risks and
benefits to the participants, and the confidentiality of records. (Appendix F)
For this study, consent from the participants was granted by their filling out the
survey and checking a box which indicated that they were participating in this study
freely and voluntarily. While the risks for participation in this study were minimal, a
participant may have become confused and anxious by a particular question, may have
found the process tedious, or may have become bored while taking the survey. The
benefits may have included a sense of personal satisfaction by the participants for
completing the survey, the knowledge that participation in the survey could add to the
body of literature in the field of theological literacy of lay administrators, and satisfaction
with receiving a $5.00 gift card to Starbucks for participating in this study.
The researcher protected the collected data and maintained the confidentiality of
all the participants by storing the electronic information on a zipdrive and maintaining
hardcopy information in a locked drawer. Once the research is complete and the data is
analyzed, the participants and the Director of Education for the Marianist Province of the
United States will receive a summary of the findings.
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Limitations
The limitations of this study pertained to the following: (a) the researcher, (b) the
instrument, and (c) the population. Each limitation may have had bearing on the outcome
of this study.
The researcher was a Marianist priest investigating the theological literacy of lay
administrators in Marianist-sponsored secondary schools. Some of the participants may
have excluded themselves from this study because of a perceived power differential
between a vowed Marianist and a lay person in the Church. Others may have been leery
of the professional conclusions that could be drawn by a theologically educated
researcher on participants who may not be as theologically educated. Still others may
have excluded themselves for fear of lack of confidentiality on the part of the researcher
and how and to whom the results would be reported. In order to militate against
perceived priest researcher-bias, the researcher specifically chose an established,
published, and validated instrument to conduct the study.
A survey is time-bound. Time-bound surveys do not take into consideration the
physical, emotional, psychological, or spiritual dimensions of the participant at the time
of responding to the survey. Therefore, the results of this survey are limited to a snapshot
picture of the participant at the time that he or she answered the survey questions.
According to the NCEA, the time needed to complete the survey ranged from 6090 minutes and may have been too long for lay administrators to complete in one sitting.
Therefore, some participants may have excluded themselves from participating in the
research. Also, because of the length of time needed to complete the survey, interruptions
may have occurred that may have distracted the participants from giving their undivided
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attention to completing the survey. Due to the nature of the content knowledge questions
found in Part I of the survey, participants may have actually researched the questions in
the hope of providing the correct answer to the question. This could have affected the
results of the survey.
Part II of the survey requested that the participants self evaluate on a 4-point
Likert scale, ranging from strongly agree to strongly disagree in regard to their attitudes,
opinions, practices and perceptions that directly relate to the six components of adult faith
formation as outlined in Our Hearts Were Burning Within Us (USCCB, 1999). Results
may have been inflated because current research reported that participants tend to rate
themselves higher in questions that illicit a self-evaluative response (Fowler, 2009).
The design of the instrument did not allow for participants to elaborate or
exchange in free expression of opinion. Part IV of the instrument requested that the
participant indicate the top four areas for which they would like to know more
information or participate in ongoing theological formation, and did not provide the
participant any avenue to self report areas of theological competency or strength.
A convenience sample of lay administrators in Marianist-sponsored secondary
schools provided the data for this study. Consequently, the results may not be
generalizable to all lay administrators in Catholic secondary schools in the United States.
Finally, in view of the fact that the instrument was administered via the Internet,
participation may have been limited to those comfortable with computer-based
Data Collection
After the annual meeting for presidents and principals, a follow-up letter was sent
by the researcher to the heads of school, that is, the president or principal, reminding
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them of the importance of the study and soliciting the participation of members of their
administrative team. A $5.00 gift card for each of the members of the team was enclosed
in this letter (Appendix G). Shortly thereafter, an electronic letter of invitation was sent
to the participants via email requesting their participation in the study. The letter
included a link to the on-line survey with a desired completion date of February 1, 2011
(Appendix C). In addition, this initial letter was placed in the mail to compensate for
technological glitches and the possible delivery of the initial invitation to the participants’
spam email accounts.
One week after the initial email was sent to the participants, a follow-up email
was sent to those who did not respond, indicating the importance of their response for the
study (Appendix H). One week after the second email was sent, an additional email was
forwarded to the non-respondents requesting their participation and indicating the
importance of their participation in the study for the Marianist Province of the United
States (Appendix I). The researcher undertook these efforts in order to achieve at least a
60% response rate for this study which is necessary for statistical analysis. Once the
deadline indicated in the last email to the non respondents passed, the link was
deactivated and the data was ready to be compiled and analyzed.
Data Analysis
The data collected from the surveys were analyzed with respect to the following
areas: (a) the demographic information provided by the respondents, (b) the research
questions and, (c) the additional or ancillary findings based upon further analysis of the
data. The researcher utilized both descriptive and inferential statistics to analyze the
data.
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Regarding the demographic items found in Part III of the survey, percentages
were calculated, and reported in order to present the current composition of lay
administrators in Marianist-sponsored secondary schools in the United States. The
demographic variables included: (a) gender, (b) age, (c) racial and ethnic background, (d)
highest level of education, (e) religious affiliation, (f) type of formal religious education,
(g) setting for an M.A. degree in education, (h) years of service in Catholic schools, and
(i) administrative role in the school. Figures and bar graphs were incorporated to
illustrate the demographic variables.
The data collected from Part I of the survey were analyzed in order to address the
first research question, which asked, To what extent are lay administrators in Marianistsponsored secondary schools literate in: (a) knowledge of the faith, (b) liturgical life, (c)
moral formation, (d) prayer, (e) communal life, and (f) missionary spirit? The researcher
reported on the means and standard deviations for the group, in general, and for each of
the cognitive dimensions, in particular. Tables were utilized to present the data collected.
The data collected from Part II of the survey were analyzed in order to address the
second research question, which asked, To what extent were the beliefs and practices of
lay administrators in Marianist-sponsored secondary schools aligned with Church
teaching with regard to: (a) knowledge of the faith, (b) liturgical life, (c) moral formation,
(d) prayer, (e) communal life, and (f) missionary spirit? The researcher reported on the
means and standard deviations for the group, in general, and for each of the affective
dimensions, in particular. Tables were utilized to present the data collected. For both the
first and second research question, the researcher indicated the cognitive and affective
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dimensions of adult faith formation for which the respondents scored in the high/strong,
moderate, and emerging ranges in theological literacy.
The data collected from Part IV of the survey were analyzed in order to address
the third research question, which asked, Which discrete topics of Catholic theology did
lay administrators in Marianist-sponsored secondary schools wish to incorporate into
their future spiritual and theological formation? The researcher reported on the top five
areas of interest and the bottom five areas indicated by the participants. A table presented
the areas of theological interest in descending order from the most appealing topic to the
least appealing topic for the respondents.
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CHAPTER IV
RESULTS
Overview
The purpose of this study was to investigate the extent that lay administrators in
Marianist-sponsored secondary schools were theologically literate in discrete theological
content areas. The areas of content knowledge included: (a) knowledge of faith, (b) the
liturgy, (c) moral formation, (d) prayer, (e) communal life, and (f) missionary spirit.
Additionally, this study investigated the degree to which lay administrators in Marianistsponsored secondary schools were aligned with Church teaching in their beliefs and
practices according to the aforementioned content areas. Finally, this study investigated
those discrete topics of Catholic theology that lay administrators in Marianist-sponsored
secondary schools wished to incorporate into their future spiritual and theological
formation.
The data gathered for this study was analyzed according to the following research
questions:
1. To what extent were lay administrators in Marianist-sponsored secondary schools
literate in: (a) knowledge of faith, (b) the liturgy, (c) moral formation, (d) prayer,
(e) communal life, and (f) missionary spirit?
2. To what extent were the beliefs and practices of lay administrators in Marianistsponsored secondary schools aligned with Church teaching with regard to: (a)
knowledge of faith, (b) the liturgy, (c) moral formation, (d) prayer, (e) communal
life, and (f) missionary spirit?
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3. Which discrete topics of Catholic theology did lay administrators in Marianistsponsored secondary schools wish to incorporate into their future spiritual and
theological formation?
In this chapter, the researcher will report on the demographics of the respondents, address
the findings for each research question, and report on any additional findings relevant to
the population and the topic of adult faith formation and theological literacy.
Demographics
The Information for Growth (IFG) Survey study was sent electronically to 73 lay
administrators who minister in 16 Marianist-sponsored secondary schools in the United
States. A total of 55 lay administrators, or 75% of the sample population, responded to
the survey. The demographic questions investigated typical characteristics, such as
gender, age, racial and ethnic background, and highest level of education, as well as items
particular to this study, such as religion, type of formal religious education, setting for an
M.A. degree in education, years of service in Catholic schools, and administrative role in
the school. In this section of the survey, several respondents did not indicate answers for
specific items. In particular, one respondent did not answer item 3 that asked for racial
and ethnic background; two respondents did not answer item 4 that asked for highest
level of educational level; and, four respondents did not answer item 5 that asked for the
setting where their M.A. in Education was earned. All other items received responses
from all 55 respondents.
The gender of the respondents was comprised of 54% males and 46% females.
The majority or 60% of the respondents were between the ages of 46-65, while only 4%
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were older than 66 years of age. A total of 13% of the respondents were found in the
youngest category of ages between 25-35 years of age (Figure 1).
18

30.9%

16

No. of Respondents

14

29.1%

23.6%

12
10
8

12.7%

6
4

3.6%

2
0
25-35

36-45
46-55
56-65
Age of Respondents (years)

66+

Figure 1. Age of respondents.
The majority or 80% of the lay administrators indicated their racial or ethnic
background to be White/Non-Hispanic. No respondents self selected Other or Black,
11% indicated their racial or ethnic background to be Asian/Pacific Islander and, 9%
indicated their ethnic background to be Hispanic/Latino.
With regard to highest educational level, 87% of the respondents indicated that
they possessed a Master’s or doctoral degree while 13% indicated that they possessed a
B.A. or B.S. degree as shown in Figure 2.
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Figure 2. Highest degrees earned.
Figure 3 illustrates that for those lay administrators who possessed an M.A. in
Education, 47% earned their degree from a Catholic college or university. Currently 31%
of lay administrators do not possess a Master’s degree in Education.
Regarding the religious affiliation of the respondents, 87% were baptized Catholic
as infants, 9% became Catholic through the Rite of Christian Initiation of Adults (RCIA),
and 4% were not Catholic. The majority or 60% of the respondents indicated that they
received 8-12 years of formal religious education in a parish religious education program
or through attending Catholic schools. A total of 20% of the respondents earned college
degrees in Theology, Catechetics, or Religious Studies, while 21% of the respondents
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ranged from no religious instruction to a minimum of four years of religious education
(Figure 4).

30
47.1%

No. of Respondents

25
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31.4%
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21.6%
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5
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I earned an M.A. in
Education from a
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university

I earned an M.A. in
Education from a Catholic
college or university

I do not have an M.A. in
Education

Figure 3. Settings for M.A. in education.
With regard to years of service in Catholic schools, the respondents ranged from a
minimum of 0-2 years to a maximum of 26+ years in Catholic education. A small
percentage of 16% of the respondents worked in Catholic schools from 0-5 years; a larger
percentage of 31% of the respondents worked in Catholic schools from 6-15 years; and
the highest percentage of respondents, or 53% ,worked in Catholic schools for 16 years
or more as shown in Figure 5.
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Figure 4. Formal religious education.
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Figure 5. Years of service in Catholic education.

104

Finally, with regard to the administrative positions held at Marianist-sponsored secondary
schools, the respondents comprised the following: 8 Presidents, 14 Principals, 10
Assistant Principals for Academics, 5 Assistant Principals for Student Activities, 8 Deans
of Students, and 10 Directors of Campus Ministry.
Summary of Demographic Variables
The lay administrators who responded to this survey were comprised of a balance
of male and female administrators whose ethnic background was predominately White.
A small percentage of lay administrators claimed their ethnic background to be
Asian/Pacific Islander (11%) and Hispanic/Latino (9%). These administrators tended to
be predominately (64%) middle-aged (46-65) and highly educated with an overwhelming
majority earning a Master’s degree or higher. A high percentage of the lay administrators
who earned a Master’s degree in education (47%) earned the degree from a Catholic
college or university.
The majority of respondents, or 87%, were baptized Catholics and 60% received
at least 8-12 years of formal religious instruction in the Catholic faith. At least 20% of
the respondents earned a college degree in Theology or similar area of concentration,
while the same percentage claimed to have little or no, formal religious education in the
Catholic faith. This group of lay administrators was highly experienced in working in
Catholic schools. A total of 84% of the respondents worked in Catholic schools for six or
more years. Regarding the administrative roles at the schools, the Principal was the
highest represented administrative position (25%), while the Assistant Principal for
Student Activities was the lowest represented in the sample population (5%).
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Research Question 1
To what extent were lay administrators in Marianist-sponsored secondary schools
literate in: (a) knowledge of faith, (b) liturgical life, (c) moral formation, (d) prayer,
(e) communal life, and (f) missionary spirit?
In order to identify content knowledge for the components of adult faith formation
listed above, the respondents were asked to complete a series of 63 multiple choice
questions which by nature of the format of the question required a correct response. The
following is a listing of the number of questions asked for each component of adult faith
formation: (a) knowledge of faith (19), (b) the liturgy (10), (c) moral formation (11), (d)
prayer (7), (e) communal life (8) and, (f) missionary spirit (8). One respondent left this
entire section of the survey blank, but completed the remaining three sections of the
survey; therefore, the statistical analysis for Part I will consisted of n=54. Table 7
illustrates the number of survey items for each cognitive domain of adult faith formation,
as well as minimum and maximum scores, means and standard deviations and,
percentages of respondents who scored in each of the theological categories.
For Part I of the IFG survey, the NCEA devised a performance standard based on
three levels of correct “cut scores”. Those respondents who scored between 76%-100%
were classified as high/strong in their knowledge of the faith, those who scored between
41%-75% were classified as moderate in the knowledge of the faith, and those who
scored between 0%- 40% were classified as emerging in their knowledge of the faith.
In each of the six dimensions of adult faith formation, the majority of the
respondents earned scores that would classify them as high/strong in their content
knowledge of the Catholic faith. Overall the mean score for lay administrators on Part I
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Table 7
Score Report for Cognitive Domain (n=54)
Dimension
Number of
Minimum
Survey
Score
Items
Knowledge
19
53%
of the Faith

Maximum
Score

Mean Score
(SD)

100%

83%
(12)

Percentage
Response of
Participants
High/Strong:72%
Moderate: 28%
Emerging: 0%

Liturgical
Life

10

40%

100%

86%
(15)

High/Strong:82%
Moderate: 17%
Emerging: 2%

Moral
Formation

11

64%

100%

93%
(9)

High/Strong:93%
Moderate: 7%
Emerging: 0%

Prayer

7

71%

100%

95%
(8)

High/Strong:94%
Moderate: 6%
Emerging: 0%

Communal
Life

8

63%

100%

84%
(11)

High/Strong:59%
Moderate: 41%
Emerging: 0%

Missionary
Spirit

8

75%

100%

98%
(5)

High/Strong:98%
Moderate: 2%
Emerging: 0%

of the survey was 90%. No one respondent consistently scored 100% on Part I of the IFG,
however; in each cognitive domain, a maximum score of 100% was earned. With the
exception of Liturgical Life, which revealed a 2% score of emerging, the respondents’
scores in all other cognitive domains of adult faith formation were classified as either
high/strong or moderate. The respondents’ scores in Liturgical Life reflected the greatest
range of scores within the group yielding the lowest minimum score for Part I (40%) and
thereby providing for the highest variance with a standard deviation of 15.
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The respondents scored the highest in the cognitive domain of Missionary Spirit
with a mean score of 98% and a standard deviation of 5. This domain also reflected the
highest percentage of respondents scoring in the high/strong category (98%). The
respondents scored the lowest in the cognitive domain of Knowledge of Faith with a
mean score of 83% and a standard deviation of 12. In the cognitive domain of
Communal Life, the respondents were more evenly divided between the classifications of
high/strong and moderate with scores of 59% and 41% respectively.
The results of Part I of the IFG indicated that content knowledge of lay
administrators of Marianist-sponsored secondary schools in the United States was very
high. They excelled in the cognitive domain of Missionary Spirit (98%), Prayer (95%)
and, Moral Formation (93%). Although the mean scores were still classified in the
category of high/strong, they were weaker in the cognitive domains of Liturgical Life
(86%) and Communal Life (84%), and were less weak in the cognitive domain of
Knowledge of Faith (83%).
Research Question 2
To what extent were the beliefs and practices of lay administrators in Marianistsponsored secondary schools aligned with Church teaching with regard to: (a)
knowledge of faith, (b) liturgical life, (c) moral formation, (d) prayer, (e) communal life,
and (f) missionary spirit?
Part II of the IFG survey was comprised of 62 statements regarding the beliefs
and practices of the individual with regard to the aforementioned dimensions of adult
faith formation. The respondents were asked to answer these statements based upon a 4point Likert scale of responses which included: strongly disagree, disagree, agree and
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strongly agree. For this section of the survey, the number of items for each of the
dimensions of adult faith formation included the following: Knowledge of the Faith (16),
Liturgical Life (11), Moral Formation (10), Prayer (9), Communal Life (8), and
Missionary Spirit (8). All of the respondents completed this section of the survey (N-55).
Table 8 illustrates the number of survey items for each affective domain of adult faith
formation, as well as minimum and maximum scores, means and standard deviations and,
percentages of respondents who scored in each of the theological categories.
For Part II of the IFG survey, the NCEA designated the respondent’s mean score
between 3.26-4.00 as high/strong, 2.51-3.25 as moderate, and 1.00-2.50 as emerging in
his or her alignment of beliefs and practices with Church teaching. With the exception of
moral formation in which the majority (95%) of the respondents was classified as
moderate in the alignment of their beliefs and practices with Church teaching, and
knowledge of the faith where respondents earned a 3.21 mean score, the majority of lay
administrators in Marianist-sponsored secondary schools scored high/strong in all other
areas.
In contrast to Part I of the IFG, there was far more variation among the
respondents on this section of the survey. The following five dimensions yielded a small
percentage of minimum scores which classified respondents as emerging in their
alignment of their beliefs and practices with Church teaching: Knowledge of the Faith
(2.29), Moral Formation (2.40), Prayer (2.22), Communal Life (2.25), and Missionary
Spirit (2.13). Missionary Spirit yielded the lowest minimum score of 2.13, and Prayer
reflected the greatest range of scores among the respondents with a minimum score of
2.22, a maximum score of 4.00 and a mean score of 3.42 with a standard deviation of .46.
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Table 8
Score Report for Affective Domain (n=55)
Dimension
Number of
Minimum
Survey
Score
Items
Knowledge
16
2.29
of the Faith

Maximum
Score

Mean Score
(SD)

Percentage
Response of
Participants

3.63

3.21
(.30)

High/Strong:51%
Moderate: 47%
Emerging: 2%

Liturgical
Life

11

2.55

3.91

3.35
(.37)

High/Strong:71%
Moderate: 29%
Emerging: 0%

Moral
Formation

10

2.40

3.10

2.78
(.15)

High/Strong:0%
Moderate: 95%
Emerging: 6%

Prayer

9

2.22

4.00

3.42
(.46)

High/Strong:64%
Moderate: 31%
Emerging: 6%

Communal
Life

8

2.25

4.00

3.30
(.40)

High/Strong:60%
Moderate: 38%
Emerging: 2%

Missionary
Spirit

8

2.13

4.00

3.57
(.39)

High/Strong:80%
Moderate: 18%
Emerging: 2%

The affective domains of Prayer, Communal Life, and Missionary Spirit received
a maximum score of 4.0. The highest mean score was earned in the affective domain of
Missionary Spirit (3.57) followed by Prayer (3.42), Liturgical Life (3.35), Communal
Life (3.30), Knowledge of Faith (3.21) and lastly, Moral Formation (2.78). Overall,
according to the NCEA performance standards, lay administrators in Marianist-sponsored
secondary schools would be classified as high/strong in their alignment of beliefs and
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practices with Church teaching in the affective domain of Liturgical Life, Prayer,
Communal Life, and Missionary Spirit. These same standards would classify the
respondents as moderate in their alignment of beliefs and practices with Church teaching
in the affective domain of Knowledge of Faith and Moral Formation.
Research Question 3
Which discrete topics of Catholic theology did lay administrators in Marianistsponsored secondary schools wish to incorporate into their future spiritual and
theological formation?
A listing of 20 theological topics was provided to the respondents. The
respondents were directed to choose four areas for which they desired to learn more
information or attend ongoing faith formation sessions. One respondent did not complete
this section of the survey, so for statistical analysis, n=54. Every topic received a
response from the respondents with Prayer and Spirituality receiving the highest response
rate of 48%, and Priesthood and Religious Life receiving the lowest rate of response of
2%. Table 9 provides the frequencies and percentages for each of the 20 theological
topics in descending order.
The theological topics which received the highest degree of interest among the lay
administrators of Marianist-sponsored secondary schools included the following: Prayer
and Spirituality, Catholic Social Doctrine, Apologetics, and Liturgical Services, History
of the Church and Politics and Religion tied in response rate. The theological topics
which received a moderate response from the respondents included: Ecumenism and
Interreligious Dialogue, Ethics in the Workplace, Scripture Study, Life Issues, Current
Church issues, Saints and Devotions, Roles: Laity and Clergy, and Life after Death. The
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theological topics which received a lowest response included: Priesthood and Religious
Life, Finances and Faith, Evangelization, Science and the Church, and Marriage.
Table 9
Frequencies and Percentages of Theological Topical Interests for Lay Administrators in
Marianist-Sponsored Secondary Schools in the United States (n=54)
Topical Interest
Frequency
Percentage
Prayer and Spirituality
26
48%
Catholic Social Doctrine

25

46%

Apologetics

18

33%

Liturgical Services

13

24%

History of the Church

13

24%

Politics and Religion

13

24%

Ecumenism and
Interreligious Dialogue

12

22%

Ethics in the Workplace

12

22%

Scripture Study

12

22%

Life Issues

11

20%

Current Church Issues

11

20%

Saints and Devotions

11

20%

Roles: Laity and Clergy

10

19%

Life After Death

9

17%

Sexual Ethics

8

15%

Marriage

6

11%

Science and the Church

6

11%

Evangelization

4

7%

Finances and Faith

4

7%

Priesthood/Religious Life

1

2%
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Summary of Finding Related to Research Questions
The majority of lay administrators of Marianist-sponsored secondary schools in
the United States scored in the high/strong range for all of the cognitive domains of adult
faith formation (n=54). The highest mean score was earned in the cognitive domain of
Missionary Spirit (98%) and the lowest mean score was earned in the cognitive domain
of Knowledge of Faith (83%). The overall score for the cognitive domain of the six
dimensions of adult faith formation for lay administrators in Marianist-sponsored
secondary schools in the United States was 90%. This score placed lay administrators in
the upper range of the high/strong category for content knowledge of the six dimensions
of faith formation.
With regard to the affective domain of adult faith formation, the majority of lay
administrators in Marianist-sponsored secondary schools in the United States scored in
the high/strong range for all the domains with the exception of the affective domains of
Knowledge of the Faith, and Moral Formation (n=55). The majority of respondents
(95%) scored in the moderate range for the affective domain of Moral Formation
indicating that their beliefs and practices were moderately aligned with Church teaching
in this particular domain. Unlike the cognitive domains found in Part I of the IFG, with
the exception of the affective domain of Missionary Spirit, a small percentage of
respondents scored in the emerging range in all of the affective domains of adult faith
formation. The highest mean score of 3.57 on a 4-point Likert scale was found in the
affective domain of Missionary Spirit, and the lowest mean score of 2.78 on a 4-point
Likert scale was found in the affective domain of Moral Formation. Overall, the
respondents mean score on the affective domain of adult faith formation was 3.27 on a 4-
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point Likert scale placing them just above the lowest score of 3.25 for placement in the
high/strong range for alignment with Church teaching.
Lay administrators of Marianist-sponsored secondary schools in the United States
were most interested in ongoing spiritual and theological formation in the areas of Prayer
and Spirituality and Catholic Social Doctrine. They were least interested in ongoing
spiritual and theological formation in the area of Priesthood and Religious Life.
Additional Findings
The researcher utilized inferential statistics in order to investigate whether or not
the variances found in the mean scores of the respondents were significant, as well as to
investigate whether or not positive correlations were found between the demographic
variables and the scoring in Part I and II of the survey. ANOVA tests were utilized to
investigate if the variances in mean scores were statistically significant. The Pearson
Product Moment Correlation was utilized to explore the strength of relationship between
the demographic variables and the scoring of the respondents.
After an analysis of the means and standard deviations for males and females in
both the cognitive and affective domains for each of the dimensions of adult faith
formation was performed utilizing the Levene’s test for equality of variances, no
statistical difference was found between the scores of males and females for each of the
domains at the .05 level. In addition, there were no variances that were found to be
statistically significant for the demographic variables of ethnic background and
educational level.
Demographic variables for which variances among the means were statistically
significant at the .05 level utilizing ANOVA testing included the following: (a) age, (b)
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religious affiliation, (c) educational setting, (d) formal religious education, (e) years of
experience in Catholic education, and (f) administrators role at the school. In most cases,
the significance was found at a moderate level.
The distribution of ages is found in Table 10. Statistical significance was found at
the .05 level between age and the affective domains of Knowledge of Faith (.002), Prayer
(.002), and Missionary Spirit (.014). Generally speaking, the older the administrator, the
higher he or she scored for each of the aforementioned domains. With regard to the
demographic variable of religious affiliation, the respondents reflected the following: 48
baptized Catholic as an infant, 5 became Catholic through the RCIA process, and 2 were
not Catholic.
Table 10
Distribution of Ages of Lay Administrators in Marianist-Sponsored Secondary Schools in
the United States (n=55)
Age
Number of Respondents
25-35
7
36-45

13

46-55

17

56-65

15

65+

2

Total

55

With regards to religious affiliation, statistical significance was found on every
dimension and domain except the affective domain of Moral Formation. For every other
dimension and domain of adult faith formation, there was a significant relationship
between the respondent’s affiliation in the Catholic Church and how he or she scored on
the IFG. Those who were baptized Catholic as infants generally scored highest on the
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IFG followed by those who became Catholic as an adult through the RCIA process and
those who were not Catholic generally recorded the weakest scores on the IFG. It should
be noted though that the population of respondents who were not Catholic was only 2 or
only 4% of the sample population.
Regarding the setting for earning a Master’s degree in educational leadership, a
high degree of significance was found in only the cognitive domain of Missionary Spirit
at .009. In all other dimensions and domains the data indicated no significant relationship
between the respondents’ educational setting for an M.A. in Educational Leadership and
the mean scores on the IFG.
Generally speaking, the more formal religious education the respondents received
in the Catholic Church, the higher the mean scores on the IFG. Although those who
received more formal religious education in the Catholic Church scored higher on the
IFG, statistical significance was found only in the cognitive domains of Liturgical Life
(.013) and Moral Formation (.008). The data indicated that on these two dimensions of
adult faith formation that a higher level of religious education accounted for more
accurate knowledge.
With regards to the years of service in Catholic education and the means and
standard deviations for the dimensions and domains of adult faith formation, statistical
significance was found only in the cognitive domain of Communal Life (.026). Generally
speaking, the longer a respondent ministered in Catholic education, the higher he or she
scored in this domain.
Finally, regarding the demographic variable of administrative role at the school,
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only the cognitive domain of Moral Formation was found to be statistically significant
(.028). For all other dimensions and domains on the IFG, no statistical difference was
found between the respondents’ administrative role at the school and the scoring on the
IFG.
Correlations Using Pearson Product Moment Correlation Coefficient
Correlation tests were run to investigate whether or not there was a relationship
between the scoring of each of the dimensions of adult faith formation and the following
variables: (1) age, (2) highest degree earned at a college or university, (3) formal
religious education in the Catholic Church, and (4) years of service in Catholic education.
Additional tests were run to explore the relationship between each of the six dimensions
of adult faith formation both on the cognitive and affective domains. Utilizing the
Pearson Product Moment correlation coefficient, the following statistical ranges represent
the degree of relationship found between the variables: (1) 0-.2 nonexistent, (2) .2-.6
moderate, (3) .6-.8 strong and, (4) .8-1 very strong. Some correlations were found
between the variables both on the .05 level and the .01 level.
There was a moderate correlation found between age and knowledge of faith on
the affective level (.251), and age and prayer on the affective level (.279) at the .05 level.
For both of these domains, older respondents scored generally higher than the younger
respondents, indicating that on these two domains, as one increased in age one was more
likely to be aligned with Church teaching .
With regard to the highest educational level achieved by the respondents, the data
did not reflect any relationship between education level and score achieved on any of the
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six dimensions of adult faith formation on either of the domains. Education level had no
bearing on the lay administrators’ scores.
A moderate level of significance was found between the level of religious
education in the Catholic Church and the above dimensions of adult faith formation.
Among all the demographic variables, this variable yielded the most statistically
significant correlation. In all, significance was found for each dimension of adult faith
formation and there were more correlations found in the cognitive domains than in the
affective domains of adult faith formation. Generally speaking, for lay administrators in
Marianist-sponsored secondary schools in the United States, the data indicated that the
higher the level of religious education in the Catholic Church the higher the score on the
IFG.
A direct positive correlation was found between age and the years of experience
in Catholic education. A moderate significance of .332 was found between the age of the
respondents and the number of years in Catholic education. In addition, a moderate
significance of .328 was found between years of experience in Catholic education and
Knowledge of Faith on the affective domain indicating that as one increases in
experience in Catholic education one’s beliefs and practices are more likely to be aligned
with Church teaching.
In addition to the previous demographic variables, the data were analyzed based
upon each of the dimensions and domains of adult faith formation. In most cases, a
moderate relationship was found between the scoring of one dimension or domain with
another dimension or domain on the IFG. In only two instances did the data reflect a
direct correlation between the scoring on a particular dimension for both the cognitive
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and affective domains of adult faith formation. A moderate correlation was found
between the scoring of the cognitive and affective domains of Knowledge of the Faith
( r=.440) and the cognitive and affective domains of Prayer (r=.346) at the .05 level of
significance.
Summary of Additional Findings
Statistical analysis on the data found that for some of the variables there were
differences in the mean scores within each group and that some correlations were also
found between the demographic variables and the dimensions and domains of adult faith
formation.
Although there were differences in the mean scores for gender, age, and
educational level, those differences did not prove to be statistically significant. There
was a statistically significant difference found between the mean scores of those who
were baptized Catholic, those who became Catholic through the RCIA process, and those
who were not Catholic.
Through ANOVA tests, statistical significance was found in the following
demographic variables: (a) educational setting, (b) formal religious education in the
Catholic Church, (c) years of experience in Catholic education and, (d) administrative
role at the school. A difference was found for the respondents who indicated earning
their M.A. in education at a public or private institution of higher learning, a Catholic
institution, or no M.A. degree in Educational Leadership. Statistical significance was
found only in the cognitive domain of missionary spirit. A difference that was
considered statistically significant was found in the mean scores for the various groupings
of formal religious education and the cognitive domains of liturgical life and moral
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formation. Statistical significance was found between the groupings of ranges in years of
experience in a Catholic school and the cognitive domain of communal life. Finally, the
variance in mean scores among the different administrative roles was found to be
statistically significant only at the cognitive domain of moral formation.
Utilizing the Pearson Correlation Coefficient, a moderate correlation was found
between the demographic variables of age and formal religious education in the Catholic
Church. A moderate correlation was found between age and the affective domains of
knowledge of faith and prayer. A moderate correlation was found between the formal
religious education of the respondents’ and the cognitive domains of knowledge of faith,
liturgical life, moral formation, prayer, and communal life. This same level of correlation
was found between formal religious formation and the affective domains of knowledge of
faith, liturgical life and missionary spirit. Correlations were also found between
particular dimensions and domains that ranged from moderate to very strong.
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CHAPTER V
CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS
Summary of the Study
Since the Second Vatican Council (1962-1965), there has been an ever increasing
rise of lay teachers and administrators in Catholic schools in the United States. Prior to
the Second Vatican Council, religious men and women who were formed in the
theological traditions of the Church comprised the majority of those who ministered in
Catholic education. Over the past 45 years in the United States, the number of religious
working in the schools has dramatically decreased while the number of lay men and
woman teaching and leading Catholic schools in the United States has dramatically
increased (McDonald, 2010). This same phenomenon is exemplified in Marianistsponsored secondary schools in the United States.
Historically, religious and priests received comprehensive training and formation
in Scripture, Liturgy, Church History, Morality, and other theological constructs before
entering into the classroom and prior to assuming leadership roles in Catholic schools.
Through formation programs that lasted several years and the daily rhythm of prayer and
community, religious and priests were formed in the fourfold components of a Catholic
school as outlined in Sharing the Light of Faith (NCCB, 1979), namely, message,
community, service, and worship. The issue in Catholic school leadership today is not
necessarily the decline of religious and priests in administrative positions, but rather,
whether or not those lay men and women who have accepted the call to leadership in
Catholic schools are theologically literate in the Catholic faith and if those beliefs and
perceptions are aligned with Church teaching (Cook, 2001; Jacobs, 1997, 2005).
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Currently, in many Catholic secondary schools in the United States in general,
and in all Marianist-sponsored secondary schools, in particular, national certification in
Catholic theology is not required for anyone to assume a leadership position in a school.
As a person who has the ability to influence and promote the Catholic and Marianist
mission and culture of a school, lay administrators need to be theologically literate in
order to lead through the lens of faith.
The purpose of this study was to investigate the extent to which lay administrators
in Marianist-sponsored secondary schools were theologically literate in discrete
theological content areas. These areas of content knowledge included: (a) knowledge of
faith, (b) the liturgy, (c) moral formation, (d) prayer, (e) communal life, and (f)
missionary spirit. Additionally, this study investigated the degree to which lay
administrators in Marianist-sponsored secondary schools were aligned with Church
teaching in their beliefs and practices according to the aforementioned content areas.
Finally, this study explored those discrete topics of Catholic theology that lay
administrators in Marianist-sponsored secondary schools wished to incorporate into their
future spiritual and theological formation.
The conceptual framework for this study was derived from American documents
on Catholic education, namely: (a) the fourfold components of Catholic education as
outlined in Sharing the Light of Faith (NCCB, 1979), (b) the six components of adult
faith formation noted by the USCCB (1999) in Our Hearts Were Burning Within Us, and,
(c) lay ecclesial ministry and theological and spiritual competency as advanced by the
document, Co-Workers in the Vineyard of the Lord (USCCB,2005a).
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With permission from the NCEA, the researcher utilized the Information for
Growth (IFG) Survey (NCEA, 2006) to undertake this quantitative study. The researcher
utilized SurveyMonkey in order for the participants to complete the survey using on-line
technology. The survey was comprised of four parts which investigated the respondent’s
(a) content knowledge of the Catholic faith, (b) affective beliefs and practices in the
Catholic faith, (c) demographic information, and (d) interests in additional information
on discrete theological concepts.
A total of 73 lay administrators in Marianist-sponsored secondary schools were
invited to participate in this study. This study yielded a 75% response rate, or 55
respondents, which included the following administrative roles: 8 Presidents, 14
Principals, 10 Assistant Principals for Academics, 5 Assistant Principals for Student
Activities, 8 Dean of Students, and 10 Directors of Campus Ministry.
The lay administrators who responded to this survey were comprised of 54% male
and 46% female administrators whose ethnic background was predominately White. A
small percentage of the respondents claimed their ethnic background to be Asian/Pacific
Islander (11%) and Hispanic/Latino (9%). The respondents were predominately middleaged (45-65 years of age) and highly educated, with a majority having earned a Master’s
degree or higher (87%). Almost half of the respondents (47%) had earned a Master’s
degree in education from a Catholic college or university.
The majority of respondents, or 87%, were baptized Catholics and 60% received
at least 8-12 years of formal religious instruction in the Catholic faith. At least 20% of
the respondents earned a college degree in Theology, Pastoral Ministry, or Religious
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Studies while the same percentage claimed to have no, or little, formal religious
education in the Catholic faith.
The participants in this study were experienced in working in Catholic schools. A
total of 84% of the respondents had worked in Catholic schools for six or more years,
with the majority of the participants (75%) employed for ten to twenty five year or more.
Regarding the administrative role at the school, the Principals were the highest
represented administrative position (14) while the Assistant Principals for Student
Activities were the lowest represented in the sample population (5).
In Part I of the survey, which explored the cognitive domain of the six dimensions
of adult faith formation (Knowledge of Faith, Liturgical Life, Moral Formation, Prayer,
Communal Life, and Missionary Spirit), the majority of respondents scored in the
high/strong range for all of the cognitive dimensions of adult faith formation. The
highest mean score of 98% was earned in the cognitive dimension of Missionary Spirit
and the lowest mean score of 83% was earned in the cognitive dimension of Knowledge
of Faith. The overall score for the cognitive domain of the six dimensions of adult faith
formation for lay administrators in Marianist-sponsored secondary schools in the United
States was 90%. This score placed lay administrators in the upper quartile of the
high/strong range for the cognitive domain of adult faith formation.
In Part II of the survey, which investigated the affective domain of the same six
dimensions of adult faith formation, the respondents scored in the high/strong range for
most of the dimensions with the exception of the affective dimension of Moral
Formation. The majority of respondents (95%) scored in the moderate range for the
affective dimension of Moral Formation indicating that their beliefs and practices were
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moderately aligned with Church teaching in this particular affective dimension of adult
faith formation. Unlike the cognitive dimensions found in Part I of the IFG, with the
exception of the affective domain of Liturgical Life, a small percentage of respondents
(2%-6%) scored in the emerging range in all of the affective dimensions of adult faith
formation. The highest mean score of 3.57 on a 4-point Likert scale was found in the
affective dimension of Missionary Spirit, and the lowest mean score of 2.78 on a 4-point
Likert scale was found in the affective dimension of Moral Formation. Overall, the
respondents’ mean score for the affective domain of adult faith formation was 3.27 on a
4-point Likert scale placing them just above the lowest score of 3.25 for placement in the
high/strong range for alignment with Church teaching.
In Part IV of the survey, lay administrators of Marianist-sponsored secondary
schools in the United States were most interested in ongoing spiritual and theological
formation in the areas of Prayer and Spirituality and Catholic Social Doctrine. They were
least interested in ongoing spiritual and theological formation in the area of Priesthood
and Religious Life.
Conclusions and Implications
Based upon the demographic data of the respondents, the scores on both the
cognitive and affective domains of the six dimensions of adult faith formation, and the
theological and spiritual topics of which the respondents desired to know more, the
following conclusions and implications may be made.
Demographics
While the gender makeup of the respondents was fairly equivalent (55% males,
46% females), the age of the respondents varied. The respondents were typically older
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with 60% of them found in the 46-65 year range. This could have implications in the
future as these same administrators may have been exposed to not only a different
theological formation than their younger counterparts, but also would have been exposed
to the presence of a higher number of religious and priests in both religious education
programs and in elementary and secondary schools (McDonald, 2010). Statistical
significance was found at the .05 level between age and the affective dimensions of
Knowledge of Faith (.002), Prayer (.002), and Missionary Spirit (.014). As younger men
and women accept the call to leadership, additional formation may be necessary in these
dimensions of adult faith formation.
With regard to racial and ethnic background, the majority, or 80% of the
respondents, indicated their racial or ethnic background to be White. There is an upward
trend of an increase in minority students in Catholic schools in the United States. In
1970, the minority population of students accounted for 11% of the total population of
Catholic school students. Currently, minority students comprise approximately 30% of
the overall Catholic student population (McDonald, 2010). Marianist-sponsored
secondary schools may need to explore ways in which the leadership of the schools may
better reflect the racial and ethnic backgrounds of their student population.
The respondents were highly educated with 75% earning a Master’s degree and
11.4% having doctorates. Of those who earned a Master’s degree in Education, 47%
earned the degree from a Catholic college or university. While statistical significance
was not found in the mean scores based upon education, statistical significance was found
at the .05 level for the setting of the educational degree in the cognitive domain of
Missionary Spirit (.009). The highly statistically significant variance in this particular
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domain indicated that those who attended a Catholic college or university were better
prepared to know the content for this dimension of adult faith formation which includes:
cultivating an evangelizing spirit, responding to God’s call, sharing the faith found in
Scripture and Tradition, serving those in need, and working toward the common good for
the transformation of society (USCCB, 1999, p. 33). In similar ways, understanding
Missionary Spirit may assist the lay administrator to express and promote the mission of
Catholic schools, in general, and Marianist-sponsored secondary schools, in particular,
as was advised in several magisterial documents (CCE, 1982, 1988, 2007; SCCE, 1977;
USCCB, 1990, 2005). The literature has suggested that Catholic educators who attended
Catholic colleges or universities may be better prepared theologically (Ciriello, 1994).
However, this study does not support that claim in its entirety.
With regard to religious affiliation, the majority (96%) of the respondents
identified themselves as Roman Catholic. Overall, the Catholics scored higher on the
IFG than non-Catholics for every domain with the exception of the affective domain of
Moral Formation: the variances in mean scores were found to be statistically significant.
The small number of non-Catholic administrators (4%) scored lower than their Catholic
counterparts. While the percentage of non-Catholic respondents in this study was low,
Marianist-sponsored secondary schools will need to address the importance for all who
work in Catholic schools to know, express, and witness to the faith if the Catholic
mission of the school is to be fulfilled (CCE, 1982; Cook, 2001; Jacobs, 2005;
Schuttloffel, 1999; Sergiovanni, 2006).
Regarding the demographic variable of formal religious education, in general the
data supported that the more formal religious education the respondent received, the

127

higher he or she scored on the IFG. Statistical significance was found in the cognitive
domains of Liturgical Life (.013) and Moral Formation (.008) in this regard. For these
respondents, the more formal religious education they received the better they were able
to know and understand key concepts in the Liturgical Life of the Church, such as, the
paschal mystery, the sacramental life including the theological concept of the Real
Presence of Christ in the Eucharist, the respective roles of the ordained and the laity in
the liturgical life of the Church, and the Liturgy of the Hours as the daily prayer of the
Church (USCCB, 1999, pp. 30-31). In addition, the more formal religious education the
respondents received, the better they were able to know and understand key concepts in
Moral Formation, such as, the Gospel mandate to love one another, the Ten
Commandments and the Beatitudes, the concept of the dignity of the individual and the
importance of a well-formed conscience, the importance and necessity of respecting all
life from the womb to the tomb, and the mandate of the Church to live a life reflected in
Scriptural values, such as holiness, simplicity, and compassion (p. 31).
Both the cognitive dimensions of Liturgical Life and Moral Formation relate to
the four components of a Catholic school (NCCB, 1979) namely, message, community,
worship and service. The message of the Paschal Mystery is central to the Christian
faith. Living a life of holiness, simplicity and compassion promotes and seeks out service
to others. Gathering together for prayer and seeking out the common good gives rise to
community, and the centrality of the Eucharist and understanding the daily prayer of the
Church promotes the concept of worship in a Catholic school. The more that lay
administrators know of the importance of integrating these concepts into the life of a
school where these components are infused into the daily curriculum, extra curricula
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activities, the school calendar and budget, the more lay administrators can ensure the
Catholic identity of the school (Cook, 2001; Jacobs, 2005; NCCB, 1979).
With regard to years of service in Catholic education, 53% of the respondents
worked in Catholic schools for 16 years or more with only 16% indicating five years or
fewer in Catholic education. Statistical significance was found between these two
groupings in the cognitive domain of Communal Life (.026). Generally speaking, the
longer the respondent worked in Catholic schools, the higher he or she scored on the
cognitive domain of Communal Life. For lay administrators of Marianist-sponsored
schools, the longer they were involved in Catholic education, the more they understood
the concepts of pursing personal and spiritual growth, cultivating civic responsibilities
and interpersonal relationships, participating in the life of a parish, understanding the
hierarchical nature of the Church, learning the nature and mission of the Church, and
supporting the ecumenical movement while promoting the Gospel (USCCB, 1999, p. 33).
Again, the longer one ministers in Catholic schools, the more he or she appears to
understand the importance of the communal aspect of Catholic schools thus creating
support for teacher and administrator retention and longevity.
Finally, regarding the administrative roles of the respondents, all of the lay
administrators scored in the high/strong category for the cognitive domain of adult faith
formation. In descending order, the Directors of Campus Ministry scored the highest
(96%), followed by the Assistant Principals for Academics (93%), Presidents (89%),
Principals (88%), Deans of Students (87%), and the Assistant Principals for Student
Activities (85%).

The high score of the Directors of Campus Ministry should not come

as a surprise since, by the nature of their position and role at the school, an understanding
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of theological concepts is important for them to successfully carry out their position at the
school. The lowest score attributed to the Assistant Principals for Student Activities may
be more of a concern since, out of all the administrative roles, these educators potentially
could have the greatest sphere of influence on the lives of the students because of the
amount of time that these educators spend with students both inside and outside the
parameters of the academic day.
With regards to the affective domain of adult faith formation, the lay
administrators’ scores were more widely dispersed between the high/strong and the
moderate category. In descending order, the Principals scored the highest overall mean
of 3.37, followed by the Assistant Principals for Academics (3.31), Directors of Campus
Ministry (3.30), Presidents (3.25), Assistant Principals for Student Activities (3.14), and
Deans of Students (3.12).
The Principals, Assistant Principals for Academics, and the Directors of Campus
Ministry scored in the high/strong range, while the Presidents, Assistant Principals for
Student Activities and the Deans of Students all scored in the moderate range indicating
that half of the members of the administrative teams’ beliefs and practices were highly
aligned with Church teaching while the other half of the administrative teams’ beliefs and
practices were moderately aligned with Church teaching. Once again, the Assistant
Principal for Student Activities and the Dean of Students are positions that have a high
degree of contact with students and can have a great influence on the lives of the
students. Additional information and formation may be needed in order for the beliefs
and practices of those administrators who scored in the moderate range to be higher
aligned with Church teaching.
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Cognitive Domain of Adult Faith Formation
The respondents of this study scored in the high/strong performance level
category within the cognitive domain for the theological content in the six dimensions of
adult faith formation with an overall composite score of 90%. While this score placed lay
administrators of Marianist-sponsored secondary schools in the upper level of the
high/strong category (76%-100%), according to Raiche (2006),
…[For] anyone involved in a ministerial position (principal, parish, catechetical
leader, teacher, catechist, pastoral minister, etc.) the NCEA sets a standard of
100% accuracy for knowledge and personal witness as an acknowledged leader in
the Church’s mission to evangelize and form others in the faith (p. 4).
Although individual respondents scored 100% on a particular cognitive dimension
of adult faith formation, overall, no single respondent scored 100% on the entire
cognitive domain for adult faith formation. The highest score was found in the cognitive
dimension of Missionary Spirit (98%). This bodes well for the leadership of the school to
engage the entire school community in the missionary aspects of the Church. However,
the lowest score was found in the cognitive dimension of Knowledge of Faith (83%).
Additional study, such as follow-up interviews, may be necessary in this general area of
theological content. According to Our Hearts Were Burning Within Us (USCCB, 1999),
the general category of Knowledge of the Faith includes theological concepts, such as the
Trinity, the Incarnation, Scripture as the Word of God, the Creed and other doctrines, the
social teachings of the Church, the philosophical and theological foundations of the faith,
and the more recent teachings of the Church as promulgated by Roman and American
documents (pp. 29- 30). Further study in the category of Knowledge of the Faith could
assist lay administrators to grow in their knowledge of message (USCCB, 1979), thereby
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promoting with accuracy one of the components of a Catholic school as outlined in
Sharing the Light of Faith. Not attending to this may have consequences to Marianistsponsored secondary schools if the content of the Christian message is not fully
understood by the leadership of the school thereby potentially diminishing the Catholic
identity of the school.
Affective Domain of Adult Faith Formation
The respondents scored in the high/strong performance level for the affective
domain of the six dimensions of adult faith formation with an overall mean score of 3.27
on a 4-point Likert scale. As in the cognitive domain of adult faith formation, the mean
score of 3.27 placed the respondents in the high/strong performance level for this
domain, however; the NCEA recommended a score of 4.0 (100%) for those in ministerial
positions in the Church. While the beliefs and practices of the respondents were highly or
strongly aligned with Church teaching, in all cases they were not completely aligned.
As with the cognitive dimension of adult faith formation, the respondents scored
the highest in the affective dimension of Missionary Spirit (3.75). Overall, the
respondents both knew, believed, and practiced in their daily lives the concepts found in
Missionary Spirit. That is good news for Marianist-sponsored schools. The lowest score
was found in the affective dimension of Moral Formation (2.78). This could be of
concern because this score placed the respondents in the moderate range of performance
level. For this group of respondents, there was a disparity between what the Church
taught about Moral Formation (cognitive domain) and what the individual respondents
believed or practiced regarding the Church’s teaching on Moral Formation (affective
domain). Additional study and formation may be necessary on the part of lay
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administrators to integrate the content knowledge of Moral Formation with the personal
lived experience of Moral Formation. Also, additional research may be necessary to
comprehend other possible reasons for the range in scores between the cognitive and
affective domains.
In comparison with the cognitive scores of the respondents, the affective scores of
the respondents reflected a greater range in scores within each of the dimensions of adult
faith formation. Again, additional study and formation may be necessary for lay
administrators in order to bridge the gap between what they know about theological
concepts and how they apply them to their daily lives. For ministerial leaders in the
Church, it is not enough to simply know the content or theological information, but
rather, that knowing the information leads the individual to Christian formation, and
Christian formation has the power to lead the individual and communities to
transformation (Groome, 1998).
Additional Conclusions and Implications
In order to explore the relationship between the respondents’ scores on the
cognitive and affective domains on the six dimensions of adult faith formation, the data
were analyzed utilizing the Pearson Product Moment Correlation. Although positive
correlations were found between different dimensions of adult faith formation, a positive
correlation was found at the .05 level between only two domains of adult faith formation:
Knowledge of the Faith (.400) and Prayer (.346). In other words, there was a moderate
correlation between how respondents scored on the cognitive domain of Knowledge of
Faith with how they scored on the affective domain of Knowledge of Faith, as well as,
how respondents scored on the cognitive domain of Prayer with how they scored on the
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affective domain of Prayer. In only these two instances was a relationship established
between knowledge of content and the integration of that content into beliefs and
practices. Additional study and formative experiences may be necessary for lay
administrators to bridge the gap between content knowledge and beliefs and practices in
the dimensions of Liturgical Life, Moral Formation, Communal Life, and Missionary
Spirit.
Interest in Theological and Spiritual Topics
The most popular topics chosen by the participants for further study and
formation included: (a) Prayer and Spirituality (48%), (b) Catholic Social Doctrine
(25%), (c) Apologetics (18%), and (d) Liturgical Services, History of the Church, and
Politics and Religion (24%). While all of the topics proposed have an important place in
the life of a Catholic school, these particular topics resonated with two items from the
review of literature.
First, the four components of a Catholic school (USCCB, 1979), namely, message
community service, and worship can be readily addressed in the topics of Apologetics,
Catholic Social Doctrine, Prayer and Spirituality, History of the Church, and Liturgical
Services. Secondly, the four dimensions of spiritual leadership as proposed by the NCEA
(Ciriello, 1994), namely, faith development, Christian community building, moral and
ethical formation, and knowledge of the history and philosophy of Catholic schools can
also be addressed in the topics of Prayer and Spirituality, Apologetics, History of the
Church, Politics and Religion, and Catholic Social Doctrine. In this study, the
respondents were interested in the topics which assisted in promoting the Catholic
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mission of the school, as well as those dimensions that are important for an educator to
become competent in order to exercise spiritual leadership in a school.
Recommendations
Recommendations for Future Research
Based upon the results of this study, the following represent recommendations for
future research both for Marianist-sponsored secondary schools in the United States, in
particular, and for Catholic secondary schools in the United States, in general.
Marianist-Sponsored Secondary Schools
-

Engage in qualitative research with both Catholic and non-Catholic administrators
and/or teachers regarding theological literacy and their ability to support Catholic
beliefs and the mission of the school.

-

Provide opportunities for the current respondents on the topics of the highest
scoring dimensions and domains on the IFG, namely, the cognitive and affective
domains of Missionary Spirit to discuss and share their insights and exposure to
this concept of adult faith formation.

-

Through the utilization of qualitative research, provide the current respondents on
the topics of the lowest scoring dimensions and domains on the IFG, namely, the
cognitive dimension of Knowledge of Faith and the affective domain of Moral
Formation, to further investigate the reasons for low scores in these areas.

-

While this study was focused on leadership and theological literacy, another study
which surveyed all employees of Marianist-sponsored schools utilizing the
Information for Growth (IFG) Survey may provide additional information to the
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Head of Education for the Marianist Province of the United States and assist in
setting direction for the future. This information may also be helpful to the heads
of school on the local level so as to assist the leadership of the school in setting
benchmarks and providing opportunities for spiritual development.
-

Utilizing qualitative research, further explore why the Assistant Principals for
Student Activities overall scored the lowest in the cognitive domain of the six
dimensions adult faith formation.

-

Utilizing qualitative research, further explore why Deans of Students overall
scored the lowest in the affective domain of the six dimensions of adult faith
formation.

Other Catholic Settings
-

Engage in a similar quantitative study with other diocesan or religious-sponsored
secondary schools utilizing the Information for Growth (IFG) Survey.

-

Undertake a quantitative study with Catholic school administrators or faculty who
did not attend Catholic elementary, high school, college or university to assess
theological literacy.
Recommendations for Future Practice

Marianist-Sponsored Secondary Schools
-

On the national level, offer a certification program through the Office of
Education for administrators utilizing the six dimensions of adult faith formation
and topics from Co-Workers in the Vineyard of the Lord (USCCB, 2005a).
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-

On the national level through the Office of Education, offer a workshop that
assists participants in integrating theological content with daily practices,
especially in the area of Moral Formation.

-

On the national level, offer summer workshops to administrators on the top five
areas of interest for theological and spiritual formation.

-

On the local level at each school, design faculty meetings to incorporate the six
dimensions of adult faith formation throughout the academic year.

Other Catholic Settings
-

On the Diocesan level offer a certification program for administrators utilizing the
six components of adult faith formation and theological formation from CoWorkers in the Vineyard of the Lord (USCCB, 2005a) to equate a school
administrator as a lay ecclesial minister.

-

Encourage other Religious Communities who sponsor secondary schools to
initiate a certification program for theological literacy among their administrators.

-

Promote the integration of the six dimensions of adult faith formation into the
ongoing spiritual development of faculty and staff.

-

Encourage the NCEA to offer workshops to administrators and faculty around the
six dimensions of adult faith formation, as well as incorporate theological literacy
into the annual new Principals workshop.

-

Persuade Catholic colleges and universities who maintain a Catholic Educational
Leadership Program to integrate the six dimensions of adult faith formation across
the curriculum.
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-

Encourage Catholic colleges or universities who maintain a Catholic Educational
Leadership Program to utilize the IFG for new students and graduating students as
a tool to assess growth in theological content knowledge and alignment of beliefs
and practices with Church teaching.
Closing Remarks
Both Roman and American documents on Catholic education emphasized the

importance for all involved in the operations of a school to be living examples of a
vibrant, mature faith in Christ Jesus (CCE, 1982, 1988, 1997, 2007; NCCB, 1972, 1979;
SCCE, 1977; USCCB, 1990, 2005). With a decrease in the number of vowed religious
and priests assuming leadership positions in Catholic schools, in general (McDonald,
2010), and in Marianist-sponsored secondary schools, in particular (Brink, 2010), it has
become more and more important that lay administrators not only understand the
Catholic faith, but be capable of articulating that faith to all the constituents of the school.
While certain administrative positions in a Marianist school require a distinct skill
set, which is usually accompanied by a specialized degree, such as a Master’s degree in
Educational Leadership, a specialized program in theology or philosophy is not currently
required to assume a leadership position in a Marianist-sponsored secondary school in the
United States. Although all of the schools maintain both a Campus Ministry and
Theology or Religion Department with faculty and staff who may have a specialized
degree in Theology, Pastoral Ministry, or Catechetics, the other members of the
administrative team may not be as theologically or experientially prepared to assume
spiritual leadership in a school.
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As the daily presence of vowed Marianists continues to decrease in schools, lay
men and women will be placed in positions and circumstances once reserved for
religious. Historically, Marianist brothers and priests were formed theologically in the
Catholic faith and Tradition for years prior to assuming leadership positions in schools,
thus providing them with a framework and a vision from which to assume and exercise
this leadership. If the Church continues to expect both professional and spiritual
expertise from those who assume leadership in schools, then, both the Church and the
Marianist community will need to provide opportunities for theological and spiritual
formation for its respective leaders. While, overall, the lay administrators in this study
performed in the high/strong range for the six dimensions of adult faith formation, the
IFG was designed as a tool to assess the minimum theological content that any Catholic
adult should know and understand. If Catholic and Marianist schools challenge and
inspire young minds, hearts, and souls to achieve excellence, then the leadership of the
schools must aspire to that same excellence, not solely on the professional level, but also
on the spiritual and theological level. The future of Catholic and Marianist schools will
not rest upon a generic brand of excellence found in corporate America, but rather, will
require its leaders to be steeped and formed in the Tradition of the Church so that they
may inspire all in the school to assume a Catholic vision of the world. In the history of
Catholic and Marianist schools in the United States, this responsibility resided in the
hands of the brothers, priests, and sisters who led Catholic schools to greatness. Today,
that responsibility resides in the hands of lay men and women who are charged with
carrying the torch of academic and spiritual excellence into the future.
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So important is that task that perhaps local bishops could consider appointing
presidents, principals and other members of the administrative team as lay ecclesial
ministers. An appointment of such for administrators of Catholic schools could not only
reinforce the connection between the school and the mission of the Church, but could
also assist lay administrators to be deeply formed in the theological, philosophical and
spiritual dimensions of the Church. If local bishops and the Marianist community
provided lay leaders of its schools with opportunities for growth in the human, spiritual,
intellectual and pastoral dimensions of formation (USCCB, 2005a), the ministry
exercised by lay administrators would be strengthened. With a strengthened leadership in
these areas of formation, the Catholic and Marianist vision of education that was brought
to the shores of the United States in 1849 by the first community of Marianist brothers
could be passed on to future generations. In so doing, the Marianist community will live
up to its purpose as was written in the Rule of Life (General Chapter of the Society of
Mary, 2007): “Our primary objective is formation in faith. In particular, we aim to
motivate and train apostles and to foster communities of dedicated lay people” (art. 71).
The theological literacy, beliefs, and practices of lay administrators of Marianistsponsored secondary schools have always been an underpinning of the educational
ministry of the Marianist community. The current reality today of an overwhelming
majority of lay teachers and administrators in Marianist-sponsored secondary schools
urges the Marianists to be more proactive in the ongoing spiritual and theological
formation of lay teachers and administrators so that together with our lay colleagues in
the ministry of education we may “sow, cultivate, and strengthen the Christian spirit and
help it flourish in the human race” (art. 74).
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Magisterial Documents
During the past 45 years, both Roman and American documents on Catholic
education summarized and affirmed the role of teachers and those involved in leadership
in creating and sustaining an authentic Catholic culture in schools. A sampling of
Counciliar and post-Counciliar documents on education will be reviewed in
chronological order to demonstrate the evolution of the role of teachers and leadership in
developing the spiritual life of the school. While many of the documents pertain
specifically to teachers, what one can claim regarding teachers in a Catholic school, one
can also claim regarding administrative leaders in a school as the principal can be viewed
as the master teacher (Buetow, 1988).
It is crucial to situate the Declaration on Christian Education (Vatican II, 1996a)
within the context of the Second Vatican Council which devoted a great deal of time and
ink emphasizing the importance of the laity and how they too share in the universal call
to holiness (Dogmatic Constitution on the Church, 1964; Pastoral Constitution on the
Church in the Modern World, 1965; Decree on the Apostolate of Lay People, 1965).
Although the Council Fathers reaffirmed the parents as the primary Christian educators in
the lives of the young, they also challenged teachers to be both prepared theologically
and professionally in order to carry out their task, for the Fathers reminded the People of
God that “…teachers must remember that it depends chiefly on them whether the
Catholic school achieves its purpose” (Vatican II, 1996a, #8). These powerful words
reminded teachers in Catholic schools that the school shares in the mission of the Church
as it:
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…prepares its pupils to contribute effectively to the welfare of humanity and to
work for the extension of the kingdom of God, so that by living exemplary and
apostolic lives they may be, as it were, a saving leaven in the community. (# 8)
In this document, the work of the teacher is called a vocation (Vatican II, 1996a,
#5). Historically, prior to the Second Vatican Council, the term vocation was used
primarily to refer to the call of God experienced by priests and religious. Using the term
vocation to refer to the ministry of the teacher reinforced the Church’s attempt to honor
the role of the laity in the Church. Although religious and priests were still numerous and
comprised the majority of faculties and staffs in Catholic secondary schools during the
1960s, lay teachers did teach side-by-side with their religious and ordained counterparts.
The Council Fathers understood this reality when in their closing point they indicated that
The sacred synod furthermore affirms its deep gratitude to those priests, men and
women religious, and laity who in a spirit of evangelical dedication have devoted
themselves to the all important work of education and schools of all kinds and
grades. It urges them to persevere generously in the work they have undertaken,
and to strive so to excel in inspiring their pupils with the spirit of Christ, in their
mastery of the art of teaching and in their zeal for learning that they many not
only promote the internal renewal of the church but also maintain and augment its
beneficial presence in the world today and especially in the intellectual sphere.
(Vatican II, #13)
This seminal Vatican II document on Catholic education served as a springboard
for future Roman and American documents on lay teachers, leadership in schools, and the
specific components necessary for Catholic schools to preserve their distinct cultures and
maintain their Catholic identity. Although this document did not address the role of
leaders in the schools directly, one could infer that what was stated about a teacher could
be stated about the leadership of the school as well. Recognizing the role that the laity
played in fulfilling the mission of a Catholic school was not only progressive for its time,
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but also paved the way for current day expectations for the role of lay teachers and
administrators in Catholic secondary schools.
The first post-Counciliar pastoral document on education from the American
Catholic bishops was To Teach as Jesus Did (NCCB, 1972). This document focused on
education in its broadest sense addressing the Christian education of youth, young adults
and adults within the context of parish religious education, non-traditional school
settings, and Catholic elementary and secondary schools, and colleges and universities.
Although the bishops affirmed other modes of imparting the faith to all the baptized, such
as parish religious education classes, the Catholic school continued to be promoted as the
mode of developing young minds, hearts and souls par excellence. Because the bishops
viewed the Catholic school as a vehicle for growth in the faith for both students and
faculty, the role that leadership played in achieving the goals of Catholic education was
recognized and articulated by the bishops. The bishops stated that, “The school should
be the focal point for many educational efforts on behalf of children, young people, and
adults” (# 94). Further on, they concurred that, “Of educational programs available to the
Catholic community, Catholic schools afford the fullest and best opportunity to realize
the threefold purpose [message, community, service ] of Christian education among
children and young people” (# 101).
In To Teach as Jesus Did (NCCB, 1972) , the American bishops recognized the
decrease of the religious and ordained working in Catholic schools and commented on
the rise of lay men and women working as teachers and administrators in the schools.
They acknowledged the qualities that clergy and religious brought to schools included
their visible witness to the Gospel, their inherent ability to be builders of community, and
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their corporate stability of presence in a school. The American bishops, while mourning
the declining presence of religious and clergy in the schools, gave full assent to the
importance of the laity as teachers and administrators in Catholic schools. They did not
see this as a “stopgap” measure (#147), but rather, hearkened back to the emphasis on the
dignity of all the baptized as earlier indicated in the Second Vatican Council, as well as
recognizing the laity as “full partners in the Catholic educational enterprise” (#147).
From this point forward, both Roman and American documents on education
addressed the role of the teacher and other Catholic educators as crucial to maintaining
the Catholic culture of a school. Each pronouncement from Rome and the United States
since the publication of To Teach as Jesus Did (NCCB, 1972) was made to an everincreasing lay audience and challenged all members of the school to be more visible and
public in expressing their faith for the sake of maintaining the schools’ Catholic identity.
In light of the decline of Catholic schools in Europe and North America, the
Sacred Congregation for Catholic Education (SCCE) issued the document, The Catholic
School, (SCCE, 1977) which reinforced the educational value that Catholic schools offer
society in general because of the Christian values taught and experienced by all the
constituents of a school. The authors reminded those involved in Catholic education
internationally that the Catholic school is the place that bridges the gap between faith and
culture and that, “the Catholic school forms part of the saving mission of the Church”
(#9). While re-affirming the importance of an excellent academic program in Catholic
schools, the authors reinforced that academic excellence can be experienced in Catholic
schools because of the values taught and witnessed by teachers, administrators, and all
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who are employed in the school. The SCCE maintained that the fundamental task of the
Catholic school was
A synthesis of culture and faith, and a synthesis of faith and life: the first is
reached by integrating all the different aspects of human knowledge through the
subjects taught, in light of the Gospel; the second in the growth of the virtues
characteristic of the Christian. (#37)
According to the Sacred Congregation for Catholic Education, it is the integration of
values and knowledge that separates Catholic schools from other state-run institutions
and that all who are employed in Catholic schools must witness to this integration
through participating in the dialogue between faith and culture in a community that is
focused on Christ, scripture, liturgy and the Tradition of the Catholic church.
Although the SCCE (1977) did not specifically address the role of leadership in
The Catholic School, the authors did specifically indicate that teachers in Catholic
schools had a role in “safeguarding and developing the distinctive mission of the Catholic
school particularly with regard to the Christian atmosphere which should characterize its
life and teaching” (SCCE, 1977, #73). In order to do this well, the bishops maintained
that ongoing formation was necessary for teachers and that such programs…
Must aim to animate them [teachers] as witnesses of Christ in the classroom and
tackle the problems of their particular apostolate, especially regarding a Christian
vision of the world and of education, problems also connected with the art of
teaching in accordance with the principles of the Gospel. (#78)
The personal call to teachers and administrators to witness to and share their faith, as well
as the call for ongoing spiritual development in the areas of theological and pastoral
formation was addressed in almost every document written by both American and Roman
bishops from this point forward, hence the need for this particular study.

153

Written in response to the Second Vatican Council’s mandate for a renewal in
catechesis, Sharing the Light of Faith (NCCB, 1979) was published as the American
bishops first national catechetical directory to serve as a guideline for those involved in
catechesis. While this document was primarily addressed to those involved in catechesis
on the parish level, a few small sections were geared specifically to teachers and
principals in both elementary and secondary Catholic schools in the United States.
The American bishops indicated that the characteristics operative for catechists
ought to be the same characteristics operative in the lives of teachers in Catholic schools,
namely that teachers work in a school as a response to a call, as witnesses to the Gospel,
as committed to the Church, as sharers and builders of community, as servants to the
community, and as learners who offer their knowledge, skills and abilities in service to
the community (NCCB, 1979). Once again, the American bishops re-affirmed the
importance of integrating professional knowledge and skill with a personal witness to
faith in Jesus Christ.
In order for Catholic schools to achieve their goal of catechizing the young,
thereby participating in the salvific mission of the Church, the American bishops
highlighted the importance of hiring and recruiting practices of teachers by principals.
The bishops called upon principals to hire for mission when they proposed that
principals, “recruit teachers with appropriate qualifications in view of the Catholic
school’s apostolic goals and character” (NCCB, 1979, # 215). They also emphasized the
need for principals to provide opportunities for theological and professional development
of faculty so that they could “deepen their faith and grow in the ability to integrate in
their teaching the fourfold dimensions of Catholic education: message, community,
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worship and service” (#215). The American bishops stated that all teachers shared in the
role of catechesis of the young and, therefore, needed to personally witness to a vibrant
faith, but also indicated that the leadership of the Catholic school served as a gatekeeper
for the mission of the school by wisely seeking out teachers who could promote and
participate in the Catholic mission of the school.
Recognizing the continued decline of religious and priests working directly in the
schools, and with the rise of an ever-increasing lay presence in Catholic schools, the CCE
(1982) issued the document Lay Catholics in Schools: Witnesses to Faith to address the
particular needs and challenges for lay persons working as teachers and administrators in
Catholic schools. The authors focused their insights and concerns around several themes
regarding Catholic education. The following three themes emerged which support the
need for this study on theological literacy and spiritual leadership of lay administrators in
Marianist-sponsored secondary schools: (a) the lay vocation, (b) collaboration with
religious and priests in the ministry of education, and (c) the need for ongoing spiritual
and theological formation.
In Lay Catholics in Schools, the CCE (1982) maintained that the success of a
Catholic school was held in the hands of lay men and women who will “substantially
determine whether or not a school realizes its aims and accomplishes its objectives” (#1).
The CCE praised the richness and uniqueness of the lay vocation by situating the laity
within the theological concept of the People of God from Vatican II documents, The
Dogmatic Constitution on the Church (Vatican II, 1996c), and the Decree on the Lay
Apostolate (Vatican II, 1996b). While the CCE recognized that a lay educator was a
professional, it also implored the laity to recognize the importance of their own vocation:
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The life of the Catholic teacher must be marked by the exercise of a personal
vocation in the Church, and not simply by the exercise of a profession. In a lay
vocation, detachment and generosity are joined to legitimate defence of personal
rights; but it is still a vocation, with the fullness of life and the personal
commitment that the world implies. It offers ample opportunity for a life filled
with enthusiasm. It is therefore, very desirable that every lay Catholic educator
become fully aware of the importance, richness, and the responsibility of this
vocation. (#37)
According to the CCE, when viewing teaching in a Catholic school as a vocation and not
merely a profession, lay Catholic teachers could enthusiastically be witnesses to the joy
that a life rooted in the Gospel can bring and could sustain the sacrifices that the
profession demands. The CCE invited the laity to reconsider viewing teaching as merely
a job to teaching as a vocation and sharing in the mission of the Church.
A second theme found in the document Lay Catholics in Schools: Witnesses to
Faith (CCE, 1982), was the need for the laity, religious and ordained to fully understand
their roles in Catholic schools, and called for greater collaboration among these three
groups. The CCE likened the Catholic school to the concept of an ecclesial community
when it maintained that “for an integral education of children and young people, both
Religious and lay Catholics are needed in the schools” (#3). Collaboration among faculty
and staff helps to build a sense of community and creates an atmosphere of teamwork
which witnesses to the students that the school is an ecclesial community. The CCE
stated,
When priests, men and women Religious, and lay people are all present together
in a school, they will present students with a living image of this richness, which
can lead to a better understanding of the reality of the Church. (#42)
The CCE was quick to mention that each vocation reflected a different model to
students, that is, that the lay person “disposes the world toward God” (#43). The priest
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offered the grace of Christ through the celebration of the sacraments and preaching the
Word of God. The Religious, through their communal lives witnessed to the love of
Christ and love of neighbor and the call of the Kingdom to live the radical spirit of the
Beatitudes . In living out each of their respective vocations as Catholic educators, lay
men and women, religious and ordained were encouraged to collaborate with one another
in promoting the mission of the school based upon their state in life. The leader of a
school could be lay, religious, or ordained, and each could exercise leadership from the
strength of their state in life. The fullness of the Church and therefore the fullness of a
Catholic school were present when lay, religious, and ordained ministered together in
fulfilling the mission of the school.
Finally, the third theme gleaned from this document pertained to the need for
ongoing professional and theological formation for lay teachers in Catholic schools. The
CCE (1982) reaffirmed the importance of the special preparation required for teachers in
Catholic schools. This special preparation included both professional and spiritual
formation and required the educator “to have a mature spiritual personality, expressed in
a profound Christian life” (#60). They maintained,
Teachers should therefore be trained with particular care, so that they may be
enriched with both secular and religious knowledge, appropriately certified, and
may be equipped with an educational skill which reflects modern day findings.
The need for an adequate formation is often felt most acutely in religious and
spiritual areas; all too frequently, lay Catholics have not had a religious formation
that is equal to their general, cultural, and most especially, professional formation.
(#60)
While the authors recognized the need for formation both professionally and spiritually,
they indicated that frequently the spiritual and religious formation of lay teachers was not
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as strong as their professional formation. An increase in the level of religious formation
was called for by the CCE.
The CCE (1982) recognized the need for initial and ongoing spiritual and
religious formation of lay Catholic teachers. The initial formation aspect would assist lay
teachers to bring into harmony their professional formation with their spiritual formation.
This religious formation entailed both a call for growth in holiness both personally and
for the sake of the mission of the school. The CCE recommended that all who work in
Catholic schools obtain additional coursework from Catholic institutes or universities
because
Formation for apostolic mission means a certain human and well-rounded
formation, adapted to the natural abilities and circumstances of each person and
requires in addition to spiritual formation…solid doctrinal instruction…in
theology, ethics and philosophy. Nor can we forget, in the case of an educator,
adequate formation in the social teachings of the Church, which are an integral
part of the Christian concept of life and help to keep intensely alive the kind of
social sensitivity that is needed. (#65)
The CCE viewed the need for initial formation as a way in which lay Catholics could
bring their spiritual formation on par with their professional formation. The call of the
document though is for lay Catholic educators to continue to grow in both areas of
formation and they recommended that just as educators must keep current in their
perspective field, that they also remain updated spiritually and theologically by reading
spiritual books and periodicals or by attending workshops, conferences or retreats so that
they can grow in holiness both personally and for the sake of the mission of the school.
This document not only reaffirmed the role that lay Catholics have in the field of
education, and specifically in Catholic schools, but it also laid forth some of the
challenges that lay Catholics face in working in these institutions and provided
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recommendations for future growth and success of Catholic schools. Reviewing the
themes of the lay vocation, the collaboration between the laity, religious and ordained as
a necessity for schools, and the need for initial and ongoing theological and spiritual
formation for lay Catholic teachers marked some of the urgent needs in Catholic schools
internationally. It also mirrored the needs and the ongoing current dialogue found in
Marianist-sponsored secondary schools in the United States. A summary of the valuable
contributions that lay Catholic teachers bring to Catholic education, and the
responsibilities that they must bear were expressed by the CCE (1982) when they stated
that
The Lay Catholic educator is a person who exercises a specific mission within the
Church by living, in faith, a secular vocation in the communitarian structure of the
school: with the best possible professional qualifications, with an apostolic
intention inspired by faith, for the integral formation of the human person, in a
communication of culture, in an exercise of that pedagogy which will give
emphasis to direct and personal contact with students, giving spiritual inspiration
to the educational community of which he or she is a member, as well as to all the
different persons related to the educational community. To this lay person, as a
member of this community, the family and the Church entrust the school’s
educational endeavor. Lay teachers must be profoundly convinced that they share
in the sanctifying, and therefore educational mission of the Church; they cannot
regard themselves as cut off from the ecclesial complex. (#24)
By living their vocation, lay educators assist students and one another to grow
academically, emotionally, and spiritually by forming a community of faith. By living
their vocation well, they witness to Catholic education as the formation of the whole
person. What was once the goal for students in a school, formation of the whole person,
was now made explicit for everyone who participated in fulfilling the mission of the
school.
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On the feast of St. John Baptist de LaSalle, patron saint for teachers, the CCE
(1988) issued the document, The Religious Dimension of Education in a Catholic School
which reaffirmed past documents issued by the Roman bishops (1977, 1982) but was also
particularly concerned with the Catholic identity of a school in light of an increase of
both students and faculty who were not Catholic. While the CCE maintained the
importance of religious freedom and the personal conscience of individual students and
families, it also stated
A Catholic school cannot relinquish its own freedom to proclaim the Gospel and
to offer a formation based on the values to be found in a Christian tradition; that is
its right and duty. To proclaim or to offer is not to impose, however; the latter
suggests a moral violence which is strictly forbidden, both by the Gospel and by
Church law. (# 6)
For the CCE, pluralism was no excuse for an apologetic stance for Catholicism, but rather
invited the school leadership to clarify the Catholic mission and identity of the school.
Promoting a family-like environment which nurtures and builds Christian community
within the school and fosters relationships both locally and internationally, creates active
citizens of the world and active participants in faith and the Church are the goals for
Catholic schools. All members of the school were encouraged to participate in building
this vision for Catholic schools.
The CCE (1988) called for an integration of the religious dimension of learning to
all fields of study and did not relegate this task solely to religion teachers. Current and
future teachers were encouraged in the fields of science and math, history and
technology, the arts and humanities to…
Realize that any genuine educational philosophy has to be based upon the nature
of the human person, and therefore must take into account all of the physical and
spiritual powers of each individual, along with the call of each one to be an active
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and creative agent in service to society. And this philosophy must be open to a
religious dimension. Human beings are fundamentally free; they are not property
of the state or of any human organization. The entire process of education,
therefore, is a service to the individual students, helping each one to achieve the
most complete formation possible. (CCE, #63)
In other words, the curriculum and the educational environment must be infused by a
religious dimension and not be relegated to a certain portion of the day. All teachers and
leaders of the school bear this responsibility.
While all those involved in the life of the school needed to bear witness to the
religious dimension of the school, the CCE (1988) directed leaders of school to be
particularly diligent in maintaining high quality religion courses, as well as qualified
religion teachers. To that end, the CCE stated
School directors should keep this directive of the Magesterium in mind [the
integration of religious objectives for a school], and they should respect the
distinctive characteristics of religious instruction. It should have a place in the
weekly order alongside the other classes, for example: it should have its own
syllabus, approved by those in authority; it should seek appropriate
interdisciplinary links with other course material so that there is coordination
between human learning and religious awareness. Like other course work, it
should promote culture and it should make use of the best educational methods
available to schools today. (#70)
An ever increasing pool of lay heads of schools were charged with promoting the study
of the faith in a more consistent and formal manner. In the same way, the CCE
recommended to heads of school that not only the curriculum for religion be as integrated
and updated as other disciplines within the school, but also, the teacher of religion be in
his or her field. The CCE stated
The religion teacher is the key, the vital component, if the educational goals of the
school are to be achieved…Teachers of religion, therefore, must be men and
women endowed with many gifts, both natural and supernatural, who are also
capable of giving witness to these gifts; they must have a thorough cultural,
professional, and pedagogical training, and they must be capable of genuine
dialogue. (#96)
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The CCE was cautioning heads of school to insure that they were hiring for mission,
especially when hiring teachers of religion because, “an unprepared teacher can do a
great deal of harm” (#97).
Finally, the CCE (1988) recognized the decline in the presence of religious and
the ordained in schools and noted that many teachers of religion were lay people. It
recommended that teachers of religion be appropriately trained and formed. It noted
These teachers tend more and more to be lay people, and they should have the
opportunity of receiving the specific experiential knowledge of the mystery of
Christ and of the Church that priests and Religious automatically acquire in the
course of their formation. We need to look to the future to promote the
establishment of formation centers for these teachers; ecclesiastical universities
and faculties should do what they can to develop appropriate programs so that the
teachers of tomorrow will be able to carry out their task with the competence and
efficacy that is expected of them. (#97)
The CCE echoed the sentiments of previous documents regarding the decline of the
religious and ordained, but noted the importance of the formation received by them in the
past. They called for similar programs to be developed for lay people working in
Catholic schools. Both implicitly and explicitly, the CCE called upon the leadership of
the school to promote and maintain the Catholic identity of the school through hiring
practices, an integrated curriculum and maintaining the importance of the study and
teaching of religion in Catholic schools.
Building on and reaffirming on the themes of vocation, formation and Catholic
identity found in its previous documents (1982, 1988; 1977) the CCE (1997) issued The
Catholic School on the Threshold of the Third Millennium in anticipation of the Jubilee
Year of 2000. This document articulated the challenges that the Catholic schools could
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anticipate on the threshold of the third millennium. The CCE developed six fundamental
themes which the Catholic school needed to strengthen if it was to
Offer young people the means to acquire the knowledge they need in order to find
a place in a society which is strongly characterized by technical and scientific
skill. But at the same time, it should be able, above all, to impart a solid Christian
formation. (#8)
These six themes included: (a) the human person and his or her education, (b) the
Catholic school at the heart of the Church, (c) the cultural identity of the Catholic school,
(d) the care for learning which means loving, (e) the Catholic school at the service of
society, and (f) the climate of the educating community.
The CCE (1997) expressed gratitude for Catholic schools participating in the
mission and life of the Church and reiterated that schools, by their very structure,
reflected an ecclesial community, which “penetrates and informs every moment of its
educational activity, a fundamental part of its very identity and the focus of its mission”
(#11). If the school was to be viewed as an ecclesial community, then it was a
community of believers in which faith was fostered and nurtured by those responsible for
it. Gratitude was also expressed to religious and their founders and foundresses who
participated in the educational apostolate. This document encouraged the collaboration
between religious men and women, priests, and lay teachers so that the students could
experience what Pope John Paul II called a “vivid image of the Church and makes
recognition of its riches easier” (#13).
The CCE (1997) once again reaffirmed the importance of emphasizing a clear and
distinct Catholic character and identity within the schools and the critical roles of
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teachers and other Catholic educators in determining the success of that endeavor. The
CCE (1997) eloquently stated that
Teaching has an extraordinary moral depth and is one of man’s most excellent
and creative activities, for the teacher does not write on inanimate material, but on
the very spirits of human beings. The personal relations between the teacher and
the students, therefore, assume an enormous importance and are not limited
simply to giving and taking. Moreover, we must remember that teachers and
educators fulfill a specific Christian vocation and share an equally specific
participation in the mission of the Church. (#19)
Once again, the CCE proposed that Catholic education entailed forming the minds,
hearts, and souls of young people and teachers played a pivotal role in the education of
the soul. The CCE called for an integrated approach to education in a Catholic school
where “knowledge set in the context of faith becomes wisdom and life vision…[and
where] there is no separation between time for learning and time for formation, between
acquiring notions and growing in wisdom” (#14). The CCE challenged Catholic
educators to be true to both the academic and theological components necessary for
Catholic schools to remain faithful to their participation in the mission of the Church.
Although written to and for religious, who engaged in ministry in Catholic
schools, Consecrated Persons and Their Mission in Schools (CCE, 2003) made explicit
the role that religious should have in schools that were founded and sponsored by their
religious communities and the responsibility they had in promoting and maintaining the
charism of the community with an ever increasing population of lay teachers and
administrators. Creating a vocational culture in schools, as well as providing
opportunities for ongoing spiritual and theological formation for lay teachers, were
viewed by the CCE as pivotal for religious in carrying out their educational apostolate.
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While affirming the vocation of the laity, the CCE (2003) called upon religious to
create in their schools a “promotion of a new vocational culture that is a fundamental
component of the new evangelization” (#56). This new evangelization was characterized
by a bold proclamation of the Gospel, a public witness to faith in Jesus Christ, and a
promotion of a Catholic vision of life both at home and in foreign lands. Alongside lay
teachers and administrators, religious were challenged to witness to young people that
“life is a gift that is accomplished in the free response to a special call, to be discovered
in the concrete circumstances of each day” (#55).
The CCE (2003) also called for religious to promote and find ways to transmit the
founding principles and charisms of their religious communities to predominately lay
faculties who feel called to participate in the mission of education. The Congregation
maintained,
Whereas at times in the recent past, collaboration came about as a means of
supplementing the decline of consecrated persons necessary to carry out activities,
now it is growing out of the need to share responsibility not only in carrying out
of the institute’s works, but especially in the hope of sharing specific aspects and
moments of the spirituality and mission of the Institute. (#57)
Shared responsibility, rather than, decline in the presence of vowed religious working in
schools was called between laity and religious in order to better promote the charism and
mission of the founding religious community in the school. Religious congregations who
sponsored educational institutions had a responsibility to ensure not only the Catholic
identity of the institution, but also, the religious charism and history of the institution.
The CCE cautioned religious not to be caught up, “exclusively in academicadministrative tasks” (#57), but rather, to promote formation programs for lay teachers
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that emphasized the vocational aspect of teaching in Catholic schools inspired by a
particular spirituality and charism. The CCE stated,
Consecrated persons can reveal, to those who so desire, the richness of the
spirituality that characterizes them and of the charism of the institute, encouraging
them to live them in the educational ministry according to the lay identity and in
forms that are suitable and accessible to young people. (#59)
According to the CCE, religious were encouraged to promote a culture of vocations in
their schools, assist the laity in being formed in the charism of the institute, and develop a
response to the charism that was meaningful in modern times. In other words, religious
were now being called upon not necessarily to leadership within particular schools, but
rather, as promoters of Catholic spirituality and the founding charism to both students and
teachers alike.
A more recent American document, which focused on the need for lay teachers
and leaders in Catholic schools to deepen their understanding of the Church and the need
for their ongoing spiritual and theological formation was Renewing Our Commitment to
Catholic Elementary and Secondary Schools in the Third Millennium (USCCB, 2005c).
The American bishops affirmed the importance of Catholic education for the future of the
Church in which “young people are a valued treasure and the future leaders of our
Church” (p.1). To reinforce the importance of this claim, they stated that
Catholics must join together in efforts to ensure that Catholic schools have
administrators and teachers who are prepared to provide an exceptional
educational experience for young people--one that is both truly Catholic and of
the highest academic quality. (p.1)
Once again, in both the American and Roman documents, the bishops recognized the
need for quality lay teachers and administrators who were both professionally and
spiritually formed to serve in Catholic schools.
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In Renewing Our Commitment to Catholic Elementary and Secondary Schools in
the Third Millennium, the USCCB (2005c) clearly articulated the qualities of desired
personnel in Catholic schools, namely that they were people of faith and that they were
open to ongoing faith formation. It stated that “the preparation and ongoing formation of
new administrators and teachers is vital if our schools are to remain truly Catholic in all
aspects of school life” (p. 9). Reiterating the impact that teachers had on the climate and
identity of a Catholic school, the bishops boldly stated,
Catholic school personnel should be grounded in a faith-based Catholic culture,
have strong bonds to Christ and the Church, and be witnesses to the faith in both
their words and actions. The formation of personnel will allow the Gospel
message and the living presence of Jesus to permeate the entire life of the school
community and thus be faithful to the school’s evangelizing mission. (pp .9-10)
The American bishops recommended that teachers, administrators, and diocesan
personnel be knowledgeable in matters of the faith and committed to the Church. To
facilitate this commitment to the faith and the Church, the USCCB recommended
ongoing faith formation programs, not only to current faculty, staff and administrators,
but also, to “new Catholic school administrators and teachers [who] come from private
and state colleges and universities, or from careers in the public school system” (p. 10).
The American bishops recognized the growing need for ongoing faith formation of
teachers and administrators and were responding to the trend of new Catholic school
teachers and administrators not being academically formed in Catholic institutions of
higher learning. They also recognized the growing trend of teachers and administrators
who were trained within the public school system which did not operate under the same
expectations for creating a school climate where faith and values were freely expressed
by students and faculty alike.
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Finally, commenting on the importance and development of catechesis on the
parish and school level since the publishing of the document, Sharing the Light of Faith
(NCCB, 1979), the American bishops published a new catechetical directory, the
National Directory for Catechesis (USCCB, 2005b). This document reaffirmed the role
of catechesis in Catholic schools and provided a catechetical framework for principals
leading Catholic schools in the United States. Although written primarily for those who
participate in catechesis on the parish level, this document highlighted the crucial role
that principals play in achieving the catechetical objectives of a Catholic school. The
USCCB recognized that the principal was not only the instructional leader of the school,
but also, the “catechetical leader” of the school (p. 231).
The USCCB (2005b) stated that as the catechetical leader of the school, “the
principal must be a practicing Catholic in good standing who understands and accepts the
teachings of the Church and the moral demands of the Gospel” (p. 231). In order to
fulfill their role as catechetical leaders, the bishops outlined responsibilities of the
principal which included hiring and recruiting teachers who were practicing Catholics
who understood their role in the process of religious education; providing opportunities
for ongoing faith formation and spiritual growth for the faculty and staff; developing an
integrated curriculum where academic subjects could be infused by faith; fostering and
creating Christian community among all the constituencies of the school; and,
collaborating with diocesan and other officials for planning and implementing programs
for catechesis. The bishops viewed the principal as the instructional and catechetical
leader of the school and as pivotal to overseeing the mission of the Catholic school. For
the USCCB, proper oversight of this mission would portray the Catholic school as
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A particularly favorable setting for catechesis with its daily opportunity for
proclaiming and living the Gospel message; for learning and appreciating the
teachings of our Church; for acquiring a deep understanding, reverence, and love
of the Liturgy; for building community; for prayer; for proper formation of
conscience; for the development of virtue; and for participating in Christian
service. (p.233)
Although the bishops affirmed the role that all faculty and staff had in fulfilling the
mission of the school, the bishops outlined the critical role that the principal had in
achieving these goals.
In both Roman and American documents on Catholic education over the past 45
years, the bishops recognized, promoted, and challenged Catholic educators to clearly
understand their role in promoting the Catholic identity of the school and of participating
in the mission of the Church. Over the years, these documents were written for an ever
increasing lay population of educators who were encouraged and challenged to recognize
the importance of their own vocation, to witness to a vibrant faith, to be as spiritually and
theologically formed as they were professionally formed for work in a Catholic school, to
collaborate with religious and priests in schools to witness to the fullness of the Church,
to be formed in and foster the charism of founding religious communities, and to
participate in ongoing opportunities and programs for continued formation in faith.
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APPENDIX C
Invitation Letter to Participants
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SAMPLE LETTER OF INTRODUCTION/CONSENT
Dear Marianist Administrator:
My name is Fr. John Thompson, S.M., and I am a doctoral student in the Department of
Leadership Studies in the School of Education at the University of San Francisco. I am
doing a study on the theological knowledge, practices and beliefs of lay administrators of
Marianist sponsored secondary schools in the United States. In light of the increase of
lay men and women holding administrative positions in our Marianist sponsored schools,
I am interested in studying the degree to which lay administrators are formed in the
Catholic tradition. I have permission from Br. Ed Brink, S.M., Assistant for Education
for the Marianist Province of the United States, to conduct this research at your school.
You are invited to participate in this research study because you are a lay person who
holds one of the following positions in your Marianist sponsored secondary school: (a)
president, (b) principal, (c) assistant principal for academics, (d) dean of students, (e)
director of student activities, or (f) director of campus ministry. I obtained your name
either through the personnel of the Marianist Province of the United States, or through
your president or principal. If you agree to be in this study, you will complete the survey
found at the link at the end of this email by February 1, 2011
You are free to decline to answer any question on the survey that may make you feel
uncomfortable, or to stop participation at any time. The survey itself may take 60-90
minutes to complete, so due to the length of time needed to complete the survey you may
feel bored or stressed. The survey is not anonymous, but the individual results will
remain confidential and be known only to the researcher. No individual identities will be
used in any reports or publications. Study information will be kept in locked files at all
times.
As a token of appreciation for participating in this study, I have sent a $5.00 gift card to
your school for each administrator. Whether you choose to participate or not, please
accept this small gift for the work you do to promote the Marianist charism at your
school. Other than this small gift, there are no other direct benefits to you for
participating in this study besides receiving a final composite of the results of the study.
There is no cost to you or your school for participating in this study.
If you have any questions about this research, you may contact me at (954) 699-8949. If
you have further questions about the study, you may contact the IRBPHS at the
University of San Francisco, which is concerned with protection of volunteers in research
projects. You may reach the IRBPHS office by calling (415) 422-6091 and leaving a
voicemail message, by emailing IRBPHS@usfca.edu, or by writing to the IRBPHS,
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Department of Psychology, University of San Francisco, 2130 Fulton Street, San
Francisco, CA 94117.
PARTICIPATION IN RESEARCH IS VOLUNTARY. You are free to decline to be in
this study, or to withdraw at any point without influence to your present or future status
as an employee in a Marianist sponsored secondary school. Although the Marianist
Province of the United States is aware of and endorses this study, it does not require that
you participate.
Thank you for considering to participate in this research study, and thank you for all you
do to promote a Catholic and Marianist education in your part of the United States.

Sincerely,

Fr. John Thompson, S.M.
Doctoral Student
University of San Francisco
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APPENDIX E
Information for Growth (IFG) Survey
Copyrighted
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APPENDIX F
Revised Demographic Items for IFG
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REVISED IFG DEMOGRAPHIC QUESTIONS
1. What is your gender?
A) Male
B) Female
2.
A)
B)
C)
D)
E)

What is your age?*
25-35
36-45
46-55
56-65
66 or older

3.
A)
B)
C)
D)
E)

Which of the following best describes your racial/ethnic background?
Asian/Pacific Islander
Black
Hispanic/Latino
White, non-Hispanic
Other

4.
A)
B)
C)
D)
E)

What is your highest educational level? *
B.A./B.S.
M.A./M.S./M.Div.
Ed.S.
Ed.D./D.Min.
Ph.D.

5.
A)
B)
C)

If you hold an M.A. in Education, which best describes your education?**
I earned an M.A. in Education from a public/private college or university
I earned an M.A. in Education from a Catholic college or university
I do not have an M.A. in Education

6.
A)
B)
C)

Which of the following applies to you?
I was baptized Catholic as an infant
I became Catholic through RCIA (as a child or adult)
I am not a Catholic
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7.
A)
B)
C)
D)
E)
F)
G)

Which statement best describes your formal religious education in the Catholic Church?*
No religious instruction
Minimal preparation for First Communion
At least four years of religious education or Catholic school
8-12 years of religious education or Catholic school
B.A. in Theology, Catechetics, or Religious Studies
M.A./M.Div. in Theology, Catechetics or Religious Studies
D.Min./Ph.D. in Theology, Catechetics or Religious Studies

8.
A)
B)
C)
D)
E)
F)

How many years have you worked in Catholic education?**
0-2 years
3-5 years
6-10 years
11-15 years
16-25 years
26+ years

9.
A)
B)
C)
D)
E)
F)

What is your current administrative role at your school?*
President
Principal
Assistant Principal for Academics (Dean of Academics)
Assistant Principal for Student Activities (Director of Student Activities)
Dean of Students (Dean of Discipline)
Director of Campus Ministry

*Based upon the population of lay Marianist administrators of secondary schools, this
represents either a change in the wording of the original survey item, or a change in the
wording or number of possible responses
**Based upon the population of lay Marianist administrators of secondary schools, and
the purpose of the study, this represents a survey item not found in the original survey.
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November 2010
Dear Fr. Thompson:
The Institutional Review Board for the Protection of Human Subjects (IRBPHS)
at the University of San Francisco (USF) has reviewed your request for human
subjects approval regarding your study.
Your application has been approved by the committee (IRBPHS #10-106).
Please note the following:
1. Approval expires twelve (12) months from the dated noted above. At that
time, if you are still in collecting data from human subjects, you must file
a renewal application.
2. Any modifications to the research protocol or changes in instrumentation
(including wording of items) must be communicated to the IRBPHS.
Re-submission of an application may be required at that time.
3. Any adverse reactions or complications on the part of participants must
be reported (in writing) to the IRBPHS within ten (10) working days.
If you have any questions, please contact the IRBPHS at (415) 422-6091.
On behalf of the IRBPHS committee, I wish you much success in your research.
Sincerely,
Terence Patterson, EdD, ABPP
Chair, Institutional Review Board for the Protection of Human Subjects
-------------------------------------------------IRBPHS – University of San Francisco
Counseling Psychology Department
Education Building – Room 017
2130 Fulton Street
San Francisco, CA 94117-1080
(415) 422-6091 (Message)
(415) 422-5528 (Fax) irbphs@usfca.edu
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January 3, 2011
[President/Principal]
Archbishop Riordan High School
175 Phelan Avenue
San Francisco, CA 94112
Dear _____________,
It was great being with you in St. Louis at our Annual Meeting of Presidents and
Principals of Marianist-Sponsored Secondary Schools from October 17-20, 2010. Thank
you for your kind attention during my presentation on the research study that I will be
conducting.
As I mentioned at the meeting, I will be forwarding the survey to all the lay
administrators you indicated on the administrative team email sheet that I collected at the
meeting. In the email that I will send to all lay administrators during the week of January
10-14, 2011, I will include the purpose for the study and assure them that the data
collected will be kept confidential. In gratitude for their participation in the study, and in
gratitude for the work that all of you do to promote the Catholic and Marianist identity of
the school, I have enclosed a $5.00 gift card for each of your administrators.
I look forward to gathering the data from all the lay administrators of Marianistsponsored secondary schools in the United States, and to reporting the results of the
survey at our next Annual Meeting of Marianist Presidents and Principals in October,
2011.
With deep gratitude,

Fr. John Thompson, S.M.
Doctoral Candidate
University of San Francisco

185

APPENDIX I
Follow-up Email Reminder to Non-Respondents
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Dear Marianist Educator:
Last week I sent you an invitation to participate in a research study on the Theological
Literacy, Beliefs, and Practices of Lay Administrators of Marianist-Sponsored Secondary
Schools. I am forwarding this reminder to all participants who have not yet responded to
the survey. Please note that many of your colleagues completed the survey within 25-45
minutes, and that you are able to start and resume the survey at any time. Please note that
the deadline for completing the study is February 1, 2011. Thank you in advance to your
attention to this request.

Sincerely,

Fr. John Thompson, S.M.
Doctoral Candidate
University of San Francisco
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APPENDIX J
Second Follow-up Reminder to Non-Respondents
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Dear Marianist Educator:
This is a final reminder seeking your participation in the research study on the
Theological Literacy, Beliefs, and Practices of Lay Administrators in MarianistSponsored Secondary Schools. Your participation is crucial to the success of this study.
Please consider completing the attached survey by February 1, 2011. As a former
president of a Marianist-sponsored school, I know how difficult it is to set aside time to
participate in surveys, but I wish to reassure you that the information gathered in this
study will greatly assist our Marianist schools in the future. Please consider offering 2545 minutes of your time to this very important project. Thank you for all you do to
promote the mission and charism of our founder, Fr. William Joseph Chaminade.

Sincerely,

Fr. John Thompson, S.M.
Doctoral Candidate
University of San Francisco

